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A.
NATURE OF THE AWARD

Awarding Institution:

Kingston University

Programme Accredited by:
The Teacher Training Agency (TTA) and the Office for Standards in Education (OfSTED) recognise the course and Kingston University as an awarding body for the recommendation of Qualified Teacher Status.
Final Award(s):
BA (Hons) in Primary Teaching (leading to the recommendation for Qualified Teacher Status for KS1/KS2)
Intermediate Award(s):

N/A
Field Title:
BA (Hons) in Primary Teaching (leading to the recommendation for Qualified Teacher Status)

FHEQ Level:



Honours
Credit rating by level:

120 @ level 1, 120 @ level 2, 120 @ level 3
JACs code:



X100

QAA Benchmark Statement(s):
Education Studies
Minimum/Maximum Registration:
Minimum – 3 years, Maximum – 5 years
Faculty:



Arts and Social Sciences

School:



School of Education
Location:



Kingston University, Kingston Hill
Date Specification Produced:
8th October 2004
 
Date Specification Revised:
January 2006


B.
FEATURES OF THE FIELD

1.
Title:
BA (Hons) in Primary Teaching

The field is available in the following forms:
Full Field
2.
Modes of Delivery
3 Years Full Time
3.
Features of the Field

C.
EDUCATIONAL AIMS OF THE FIELD


The principal aims of this degree programme are to:

· produce competent graduates of the highest calibre, who as newly qualified teachers, are able to take their place in the teaching profession and make an immediate contribution to pupils' learning;

· present a cohesive programme that provides the progression that will enable student teachers to gain the confidence necessary to meet the demands of the teaching profession;

· provide enough flexibility and support within the programme for individual students to reach their full potential and in so doing encourage widening participation within initial teacher training from those sections of society that at present are under-represented;

· ensure that successful students fully meet and are able to build upon the required standards for the recommendation of Qualified Teacher Status;

· set an ethos of continuing professional development by developing the skills required of a reflective practitioner;

· provide students with the skills and pedagogic knowledge so that they will in the future be able to make a valuable contribution in the development within schools of their chosen subject specialism.

D.
LEARNING OUTCOMES (OBJECTIVES) OF THE FIELD

1.
Knowledge and Understanding


Students will be able to:

· fulfil statutory requirements for initial teacher training, including compliance with Gov. Circular 02/02 ‘Qualifying to Teach’ (Qtt) 2002 and any other subsequent legislation

· ensure that on successful completion of the programme, students are meeting or exceeding the required ‘standards’ for qualified teacher status


· demonstrate sound or better knowledge of:
-  the National Curriculum Core and Foundation subjects and Cross  
   Curricular themes
-  Information Communication Technology and its application to all aspects 
   of the primary curriculum and their professional role as a teacher
-  The Primary Strategy, including the National Numeracy and Literacy 
   Strategy
-  designing and implementing effective learning and teaching
-  the professional issues that relate directly to teaching

2.
Cognitive (thinking) Skills


Students will demonstrate:

· an awareness of relevant and recent research and how this can be used to raise standards of teaching and learning


· an understanding of teaching and learning theory and how theory and practice interrelate


· the ability to reflect on their own professional and pedagogic knowledge and understanding in a critical and proactive way


· a ‘professional intelligence’ through being reflective, self-critical and able to take responsibility for their own learning and continuing professional development

3.
Practical Skills


Students will demonstrate:

· an ability to use their teaching skills across the Primary age range and primary curriculum


· the ability to present a suitable role model for young people through the highest level of professionalism and personal standards, by example


· the ability to work as an effective professional within a team and the wider school community


· an infectious enthusiasm for and commitment to teaching, subject knowledge, and their continuing professional development


4.
Key Skills

On completion of the field students will have acquired transferable skills to:

a.

Communication Skills

· Make clear, relevant contributions and take responsibility for encouraging others to participate and contribute


· Tailor their presentation to the varying needs and learning styles of their audience


· Select, extract and evaluate information from a wide range of sources, working independently


· Plan communication skills, making reasoned selection of methods for achieving outcome required


· Communicate relevant information with accuracy, using form, structure and style to suite purpose


· Vary use of vocabulary and grammatical expression to convey particular effects

b.

Numeracy

· Select and apply appropriate methods of data collection effectively


· Select and apply appropriate formats for primary and secondary data sets, justifying choices


· Select and apply appropriate techniques for primary and secondary data sets, justifying choices


· Apply appropriate methods for primary and secondary data sets, justifying choices

c. Information, Communication and Technology

· Select and apply appropriate methods of ICT presentation, justifying uses

· Select appropriate types of information and produce a document for project

· Select appropriate ICT resources and use in independent study, justifying uses

· Use on-line communication to establish appropriate external contacts during research for project

· Select and use appropriate on-line communications systems to discuss academic issues with staff, fellow students and external contacts
d.
Teamwork

· Review group progress, evaluate individual and collective performance


· Identify ways of further developing skills in working with others.  Adapt strategy as necessary

e.
Independent Learning

· Independently locate, evaluate and gain access to relevant information across a range of resources

· Use search skills in a variety of information contexts cite terms and maintain bibliographic information for long term use

· Use skills to summarise and reflect on learning and develop action plans as appropriate

· Implement strategies for job search or for other opportunities

· Critically reflect on all aspects of own learning and performance including key skills and development

· Articulate key skills development
E.
FIELD STRUCTURE

The overall degree programme will be within the University’s Undergraduate Modular Scheme but spread over three academic years rather than six semesters.  With the exception of Year I, which will be extended by a week to accommodate induction and bridging courses, each academic year will normally be of 33 weeks split equally into three terms.  In some calendar years the School reserves the right to extend the length of a term in order to meet the required number of school experience days. This will occur when the terms in Local Education Authorities do not fully match those of the School of Education. Each University term will, at about its mid-point, normally have a reading / field week where learning outside the University or school environment will be encouraged.

All modules within the programme are compulsory. In addition to the prescribed modules students will be expected to undertake a bridging course at the beginning of the first year which will lay the foundations for the development of key skills. Additionally initial teacher training students are required to complete a Teacher Training Agency Career Entry Profile and successfully pass three National Skill Tests in English, Mathematics and Information Communication Technology before being recommended for Qualified Teacher Status.  These requirements will be met outside the Undergraduate Modular Scheme Framework.

All modules within the field will carry Credit Accumulation Transfer System points of 15 for single and 30 for doubles.  This equates to approximately 150 student effort hours per module.  However, legislation dictates certain parameters for compliant initial teacher training and therefore the School recognises the additional student effort time that will be required to fulfil the school experience elements of the programme.

The field is both developmental, with one level building towards the next, and holistic in that each module is related and interconnected with others in the programme.  Invariably the successful completion of one module is a pre-requisite for the acceptance on another.  However, the School will be open to applications from students in other disciplines who wish to complete one or more of its modules.  It is envisaged that the pedagogy of a discipline may be attractive to students who are undertaking a pure subject degree elsewhere in the University.  These applications will be carefully scrutinised to ensure that a student has every chance of completing a module successfully. 

Key Skills

The School has for several years started its undergraduate degree programme with an induction week, followed immediately by  'a bridging week'.  Course development and the importance of establishing Key Skills within the student population has encouraged the course team to develop this week further.  It will in future be known as a 'Key Skills Week'.  It is hoped that this development will provide all students with the basic skills to make the most of their degree programme as early as possible.

The Year 1 BA students will undertake a bridging week programme at the start of their course.  This will take place between Induction Week and the beginning of the main taught programme.  The main purpose of this week is to discuss and develop with the student the importance of key study skills on their degree course.  With a view to widening participation on the BA course and to improve the confidence of the students' Key Skills will be examined through practical sessions, lecture, workshops and tutorials.  Reference to the key areas of the course: main subjects, core and foundation curriculum subjects, pedagogic and professional issues and school experience will provide the context for the week's programme.  Further consideration of Key Skills at levels 2 & 3 will be integrated into the programme later in the BA course.


School Experience

Experience in schools is an essential element of the course and a minimum of 24 weeks must be spent in school is a statutory requirement set out in document 02/02, 'Qualifying to teach'. School Experience forms discrete modules at Level 2 and Level 3 in Years 2 and 3. However to contextualise students' learning and gradually progressing and progressively familiarise them with school environments and to comply with statutory requirements the course provides for a total of 30 days non-assessed experience in schools during Year 1. This is not to be considered as an additional module but contextualises and enhances students' professional learning and provides a link between theory and practice.


Field Structure Diagram

	Year 1 / Level 1 Modules

	Induction Week

	Bridging Week

	Module Title


	Weighting
	Credits

	Pedagogic Subject Specialism in either: English, science, history, geography or art and drama 
	Single Module
Single Module
	15
15

	Core English
	Single Module
	15

	Core Mathematics
	Single Module
	15

	Core Science
	Single Module
	15

	Broader Curriculum
	Single Module
	15

	Information Technology
	Single Module
	15

	Pedagogic and Professional Issues
	Single Module
	15

	School Experience

	Year 2 / Level 2 Modules

	Module Title


	Weighting
	Credits

	Pedagogic Subject Specialism in either: English, science, history, geography or art and drama
	Single Module
Single Module
	15
15

	Core English
	Single Module
	15

	Core Mathematics
	Single Module
	15

	Core Science
	Single Module
	15

	Broader Curriculum
	Single Module
	15

	School Experience
	Single Module
	15

	Pedagogic and Professional Issues
	Single Module
	15

	Year 3 / Level 3 Modules

	Module Title


	Weighting
	Credits

	Subject Specialism Extended Study in either: English, science, history, geography or art and drama
	Double Module
	30

	Core English
	Single Module
	15

	Core Mathematics
	Single Module
	15

	Core Science
	Single Module
	15

	Critical Issues For Subject Leaders
	Single Module
	15

	School Experience
	Single Module
	15

	Pedagogic and Professional Issues
	Single Module
	15

	Career Entry Profiles, National Skills Tests & Preparation For First Appointment


The modules for the ‘core’ subjects of English, Mathematics and Science will address personal and pedagogic subject knowledge and generic issues as applicable to each subject, to include, amongst others, citizenship, inclusion, equality and diversity within the Foundation Stage, Key Stage 1 and Key Stage 2.  The English and Mathematics modules will also prepare students for the effective implementation of the National Literacy and Numeracy Strategies.
ICT will focus on the issues concerned with the knowledge, understanding and delivery of ICT in Key Stage 1 and Key Stage 2 including strategies for management, assessment, access and the use of ICT for administration and planning.  ICT is also planned into all other modules where there will be a focus on generic and subject related software and communications to enrich teaching and learning.

The Broader Curriculum modules covers aspects of Art, Design Technology, Physical Education, History, Geography, Religious Education and Performing Arts within Key Stage 1 and Key Stage 2, taking central themes such as citizenship, personal, social and health education and spiritual development as vehicles for their delivery.

A student’s Subject Specialism builds on their previous experience and personal subject knowledge.  The Level 1 and 2 modules develop students expertise of specific subject knowledge and applications of this knowledge to the Primary curriculum.  Wider issues such as special educational needs, able and gifted provision, gender issues, English as an additional language, cultural diversity and multicultural education will be studied in relation to the area of specialism selected.  Level 3 modules will prepare students for future middle management roles as curriculum co-ordinators

The Pedagogic and Professional Studies module will cover wider aspects of the teachers’ role within Key Stage 1 and Key Stage 2, and will address key areas of provision such as Special Educational Needs, English as an Additional Language, Able and Gifted Pupils and the effective management of the classroom and pupil behaviour.  Theories of teaching and learning will be critically examined and through such studies, students will begin to develop their own personal philosophy of teaching and learning.

The School Experience modules are focal points for all other modules in the programme.  The latter will prepare students for each stage of the school experience and subsequently draw upon the experience in the university based taught element to ensure that theory and practice are brought together as a unified ‘whole’.

The School Experience programme is designed to give students at least two contrasting settings and experience in at least two Key Stages – Key Stage 1 and Key Stage 2 with some understanding and knowledge of the Key Stages preceding and following these, as required by Government Circular Qtt 02/02.

F.
FIELD REFERENCE POINTS


Students must comply with UMS Regulations and Procedures (Version II, 

September 2002) to qualify for university awards.  Students are also required


to meet the Teacher Training Agency ‘standards’ for Qualifying to Teach’

Government Circular Qtt 02/02.  In order to comply with statutory require-

ments, students must also successfully complete computer-based National

Skills Tests before the provider can recommend the trainee for Qualified

Teacher Status.  These tests are in the areas of literacy, numeracy and ICT.

G.
TEACHING AND LEARNING STRATEGIES

The School of Education, employs a full range of learning and teaching strategies and is always willing to develop these and embrace new and innovative methods including those arising from the use of information communication technology.  The approach to teaching and learning on the course encompasses three key approaches:

· the development of students’ specialist knowledge, which will inform and underpin their ability to teach effectively (e.g. an explicit knowledge of the phonemic structure of the English language);

· the development of a comprehensive knowledge of pedagogy which is illustrated in taught sessions through the teacher’s explicit awareness of effective forms of teaching and learning practice. These are demonstrated in learning at higher education level and discussed and adapted by students for their own purposes, through the exploration and development of resources (published, devised by students, and intellectual resources).  Taught sessions will enable students to adapt and develop pedagogical approaches to most effect within the particular contexts in which they are taking school experience;

· the recognition that all forms of knowledge are provisional and discourses in different subject disciplines are subject to change, contestation and adaptation.


The School has a mission of widening participation and attracts students from a broad spectrum of society, including mature students and from those groups, who nationally, are under-represented within the teaching profession.  It is, therefore, important that learning and teaching strategies employed by the field team are accessible to this divergent student population.  The programme attempts at all times to encompass the recommendations of Kingston University's Learning and Teaching Committee.  The School has full representation on this committee.  The curriculum, despite the individual characteristics of discrete modules, is viewed as being inclusive.  This encourages staff to present a pedagogic role model that will hopefully be witnessed in students’ own practice.  Importantly, an integration of subject knowledge, pedagogic approaches and a series of appropriate classroom activities for pupils form the hub of teaching and learning within each module.  The levelling of courses, within specific elements of the programme, is important to ensure progression within students’ development and attainment.  The 24 modules of the field are individual components that contribute to a helical curriculum that at each level expands and deepens students’ understanding and professional skills by providing a rich and diverse experience.  The development of key skills runs centrally through the helix.

The School offers a selection of dedicated teaching rooms that emulate good primary practice.  

In promoting learning, tutors and colleagues in partnership schools will provide and/or use, amongst others, according to the module they are teaching, some or all of the following:

· a programme handbook;

· a module guide for each student;

· suggested and required reading;

· lectures to the whole cohort or groups;

· group and individual tutorials;

· opportunities for seminars and group discussion;

· a wide range of technology including appropriate software and communication packages;

· the world wide web;

· computer assisted learning;

· role play;

· formative student presentations;

· field work and educational visits;

· workshops;

· micro-teaching;

· visiting tutors from the teaching profession;

· informal tasks, both university and school based practical experiences;

· school observation;

· teaching groups and whole classes of pupils;

· opportunities for involvement in the wider aspects of school life;

· written and verbal feedback on academic and professional development;

· encourage students to monitor their academic and professional development through reflection and target setting;

· use of assignments and assessment opportunities to promote learning.

Attendance

Due to the complexity of the course content and the number of subjects covered, it is a requirement that students attend all lectures. This includes any off site activities such as field courses. 

There is a clear procedure to be followed when a student fails to attend lectures this is part of the approach to pastoral care which facilitates early intervention into cases of academic or personal difficulty. After two absences a student is automatically sent a letter asking them to explain their absence and after three or more absences the matter is brought to the attention of the course director. In addition all student attendance is reviewed each term.

H.
ASSESSMENT STRATEGIES

The School of Education believes that assessment is an integral part of the teaching and learning process.  In formulating assessment strategies the course and module teams have duly considered their purpose, the breadth and depth of the whole programme.  Furthermore attention has been paid to statutory requirements and professional attributes required by a competent newly qualified teacher.  All assessments within the field have been designed to be fit for purpose.  In devising an assessment matrix for student teachers it is essential to remember that why, what, how and when to assess will be key issues addressed in many of the modules. Other considerations in devising an overall assessment plan for the degree have been equality of opportunity, generic levelling, variety and equitable student workload between modules.

As part of the University’s policy on widening access and participation and in recognition of the needs of a more divergent cohort of year 1 students, the School has looked closely at its present provision, both in terms of induction and in continuing support.  A Key Skills programme, taken by all students at the start of the year 1 course, has been designed to focus on the initial development of Key Skills which will be necessary for achievement at HE level.  This initial input will then be consolidated and extended throughout the first year of the programme in which the development of key skills will be explicitly incorporated into the programme.  To this end, the assessment requirements for core areas in year 1 are designed to enable students to develop, at a gradual and measured pace, the academic skills demanded of the different subject disciplines.  

Criteria referencing is used throughout the School to assess formative and summative assignment.  In devising assessment criteria, which are presented to the student at the time the assignment is set, tutors pay heed to the University's generic UMS level criteria and descriptors (Version 11/04).  These are further supported by task specific criteria according to level.  Where appropriate these task specific criteria relate directly to the standards of Circular 02/02.

The School offers a high level of tutorial support for all students through a system of personal tutoring and academic support.  In addition, each year group on the undergraduate programme is allocated a year leader in order that further support and pastoral care can be offered.

The School is particularly proud of the comprehensive pastoral and academic support it offers its students.  Where appropriate problems and support are solved and provided locally.  When necessary the School's staff draw upon the expertise available from the University's Student Services.  Additionally, during periods of school experience each student is allocated a University liaison tutor who not only supports the student's professional development but is responsible for ensuring the smooth running of all aspects of the practice.  This tutor not only works closely with the student but also with the host school.


The Purposes of Assessment

The following represents a non-definitive list of the purposes of assessment with the degree programme.  They provide:

· evidence that learning outcomes have been met;

· academic currency to any final award;

· evidence that statutory standards have been met;

· evidence that a student is fit to teach;

· an audit upon which students can set future targets;

· feedback on the teaching and learning process for tutors;

· a vehicle and purpose for independent study;

· an opportunity for students to extend their learning beyond that covered in each individual module;

· recognition of student effort, attainment and achievement;

· data and indicators for module and field development;

· a diagnostic tool to help support student development;


Assessment Strategies

With the exception of traditional summative formal examination the course team will employ a full range of formative and summative assessment strategies.  These will include but not necessarily be used formally to assess a particular module:

· participation and involvement in workshops, discussions, tutorials, and seminars;

· participation in fieldwork and educational visits;

· keeping personal learning portfolios;

· self assessment and the setting of targets for future development;

· production of teaching and learning materials;

· reports on observations of teaching and learning;

· the preparation of short and medium term teaching and learning plans;

· monitoring, assessing, recording and reporting on pupils' performance, attainment and learning;

· collecting resources to promote and enhance pupils' learning;

· writing traditional essay type assignments;

· subject knowledge audits;

· application of information communication technology;

· production of extended piece of work or dissertation;

· participation in drama productions and or art exhibitions;

· practical in-house activities and or practical experiments;

· professional performance as a student whilst on school experience is matched against published sets of levelled competencies;

· assessment of competence against standard;

· successful completion of the Teacher Training Agency’s National Skills Test in English, mathematics and information communication technology.


Where ever appropriate assessment activities will be referenced to the University’s generic criteria, task specific criteria and / or the statutory standards of ‘Qualifying to teach’, (Circular 02/02) 

I.
ENTRY QUALIFICATIONS

Statutory Entry Requirements

The revised circular, ‘Qualifying to teach’ (02/02) provides a set of basic entry requirements for primary initial teacher training programmes.  All providers must:

· satisfy themselves that all entrants have the capability to achieve the required Standards by the end of their training and that they possess appropriate personal and intellectual qualities to be teachers;

· ensure that all entrants have achieved a standard equivalent to a grade C in the GCSE examination in English and mathematics;

· ensure that all entrants born on or after the 1 September 1979 have achieved a standard equivalent to a grade C in the GCSE examination in a science subject;

· ensure that all entrants have met the Secretary of State’s requirements for physical and mental fitness to teach, as detailed in the circular 02/02;

· ensure that systems are in place to seek information on whether entrants have a criminal background which might prevent them working with pupils or young persons, or as a teacher; and ensure that entrants have not been previously been excluded from teaching or working with pupils;

· satisfy themselves that all entrants can read effectively, and are able to communicate clearly and accurately in spoken and written Standard English;

· ensure that as part of the selection procedures, all candidates admitted for training have taken part in a group or individual interview.


The School of Education adheres to these requirements.

Specific School of Education Entry Requirements


The School of Education has a series of academic and professional entry requirements that encourage widening participation from those sections of society that are under-represented in the teaching profession.  At the same time the School’s entry requirements ensure that academic standards and the quality of its students and graduates are maintained.


The School of Education’s entry requirement statement for its undergraduate initial teacher training degree programme is:

· a minimum of 180 points across 18 units to include two 6-unit awards;

· to include a minimum of 80 points in a subject specialism at A2 or 160 points in a 12-unit vocational A level;

· AS/A2 General Studies may be included within the overall tariff requirement but A2 General Studies will not be accepted as one of the two 6-unit awards mentioned above;

· key skills, to a maximum of 20 tariff points, may be included within the overall tariff requirement.  However they cannot be used as a substitute for GCSE grades. For this purpose key skills are those as defined in the National Qualifications Framework;

· plus GCSE (A* to C): five subjects which must include English Language, Mathematics and, for those born on or after 1.9.1979, Science;

· non-traditional equivalence to the above will be considered on individual merit. 

J.
CAREER OPPORTUNITIES

Graduates are well placed to begin their career in primary education, many finding first teaching appointments in our partnership schools.  Our data indicates over 85% of our graduates take up first teaching or education based appointments by the beginning of the subsequent academic year.  Many of these take on posts of responsibility and higher management roles within 5 – 10 years and a number engage in Continuing Professional Development programmes at Kingston University as their career progresses.
K.
INDICATORS OF QUALITY

The most recent primary OfSTED Inspection (2002/03) rated Kingston University as a ‘good’ provider.  This can be accessed at www.ofsted.gov.uk/reports 

L.
APPROVED VARIANTS FROM THE UMS/PCF


All modules within the BA Degree Programme must be considered as a holistic and developmental programme leading to the degree award with Qualified Teacher Status (QTS). 
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