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B.
FEATURES OF THE FIELD

1.
Title:  MA in Sustainable Futures


The field is available in the following forms:

· Full field modular in accordance with the PCF

2.
Modes of Delivery


The field is offered in the following alternative patterns:

· Full-time

· Part-time

3.
Features of the Field

The single most important issue facing society today is that of sustainable development.  Simply put, the world’s resources are being depleted at a rate that demands radical action. Yet, to date, the response, particularly amongst built environment professionals has been to see the issue as one that demands a technological response. Whilst not denying the necessity of this, informed research now recognises that the issue reaches far beyond that of technology.  The response must be in environmental, social and economic terms.  This approach is known as the ‘Triple Bottom Line’ approach and it is this wider interpretation that the course seeks to explore.  One of the major components of this is to re-consider the form of our towns and cities and the response that can be made by those in positions of influence to the identified agenda.  This response is required by all those responsible for, or connected to, the physical shaping of both settlements and the countryside and for their management.

This programme is thought to be unique amongst current provision in terms of:

· its holistic Triple Bottom Line approach to the issue of sustainability and,

· the course structure which aims to facilitate inter-professional debate among professionals better to equip them with ideas, knowledge and skills that they can implement in their own professional lives.

The philosophy of the course is centred on the promotion of a holistic approach to sustainability.  The Course Team’s hold the view that as long as issues of sustainability are viewed as ‘add-ons’ to working practices and are the work of ‘environmental experts’, real progress towards achieving the ambitions of the international community, as exemplified will remain limited.  It is only when the concepts are embraced systematically within education and practice that progress will be made.  For these reasons this course is designed, not to make environmental or sustainable ‘experts’ of built environment professions, but to supply them with the ‘toolkit’.  This ‘toolkit’ is designed to enable graduates to challenge the existing paradigms within which they operate and thus within their own fields, better to arrive at a personal and profession-wide agenda for action.

The field seeks to meet the needs of, in particular, mid-career professionals who are grappling with this very rapidly growing field of study and expertise and all of whom have professional body requirements to undertake such training. 

The philosophy of the course is based on an assumption that the entrants to the programme will be highly motivated and professionally educated individuals who have recognised two needs.  The first is the need to deepen their knowledge in the subject area and the second is to broaden their understanding of the sustainability issues faced by themselves, their clients and those whom they work alongside.

The philosophy set out above leads the orientation of the course.  The field provides a programme of study that presents a balanced and inter-disciplinary approach to sustainability in the built and natural environments.  After Core Modules three pathways have been developed:

· regeneration;

· sustainable design; and

· sustainable investment.

Each of these places a concentration on differing parts of the property life cycle.  Those undertaking the design pathway will have a primary concern with and interest in the construction and pre-construction stages.  Those on the investment pathway will concentrate on the management and appraisal of buildings whilst those studying the regeneration pathway will have a very inter-disciplinary focus on the resolution of complex urban and rural issues.

Students will choose any two of the three pathways.

C.
EDUCATIONAL AIMS OF THE FIELD

The fundamental aim is the acquisition and development of knowledge, skills and understanding of the subject of sustainability in the built and natural environments from the perspective of a postgraduate and, normally, post-experience student.  

All pathways have the following general aims in terms of intellectual and personal development:


The further development of students' existing intellectual and imaginative powers; their understanding and judgement; their problem solving skills; their ability to communicate; their ability to see relationships within what they have learned and to perceive their field of study in a broader perspective.  The course aims to deepen the students’ powers of research, analysis and creativity so that they have developed a systematic approach to knowledge and a critical awareness of current issues so that they are able to develop critiques of theory and practice.  The aim is also to provide a vehicle whereby their personal and inter-personal skills can be exercised and developed thus better enabling them to take a pro-active, self-critical and reflective approach to their subsequent careers.

The overall aims of the MA in Sustainable Futures programme are to enable postgraduate students to have:

· developed intellectually beyond the first degree level and who have the ability to critically question accepted orthodoxies and conventions and who will have the ability to progress to higher degrees should they so choose;

· perception; and have the ability to innovate, to respond to new and unfamiliar situations with an imaginative and systematic use of knowledge and skills to solve problems;

· benefited from a stimulating and relevant programme of taught study that is underpinned by research and meets both their needs and the emerging needs of practice and one in which the learning environment stimulates the student to take a pro-active role;

· the potential to become leaders in the application of sustainability principles and practices in their professional fields and who meet the developing needs of practice, by being in possession of a substantial core of theoretical and applied knowledge about sustainability and its relevance to the built environment and have particular knowledge within their chosen pathway;

· competence in the practice of research methods appropriate to their discipline; 

· the ability to work in inter-disciplinary environments in order to promote ever greater sustainable initiatives; and 

· the ability to use the above to contribute to the ambition of creating a more sustainable future within the context of the built environment.

The aims have not been refined to suit individual pathways. The Field Team firmly believes that, for the built environment to move forward towards greater sustainability, the relevant professionals will be required to develop both highly focused skills and knowledge base together with an ability to understand and appreciate, the role of other professionals involved with the whole building lifecycle.  Keeping the aims general in nature underpins and reinforces the view that graduates should be able to take a holistic view whilst still developing their individual expertise.  The emphasis is on deepening knowledge within a holistic context.

D.
LEARNING OUTCOMES (OBJECTIVES) OF THE FIELD

1.
Knowledge and Understanding


On successful completion of the programme graduates should have acquired: 

·  a deep and systematic knowledge of sustainability in relation to economic, social and environmental concerns as they inter-act with the development and management of the built and designed environment;

· an ability to critically appraise and challenge current thinking in relation to sustainability as it affects their practice environment;

· the knowledge and understanding such that they can apply techniques and knowledge of sustainability principles to the practice environment;

· show competence in researching, preparing, drafting and presenting professional reports, and other documents;

· a critical knowledge of sustainability in the built environment such that they can articulate and debate current issues within the field;

· competence in appropriate research methodology, including data analysis techniques; and

· the knowledge and understanding to enable them to demonstrate, through the dissertation and other written submissions, intellectual, analytical and critical abilities commensurate with masters level study including the ability to argue rationally and draw independent conclusions based upon a rigorous approach to theory, data and practice.

Additionally, for each pathway there are the following specific learning outcomes:

Design Pathway
· a systematic understanding of sustainable design within its environmental, social and cultural context;

· a critical knowledge and understanding of  current design theory and practice from a sustainability perspective; 

· the ability to evaluate self critically their own practice in relation to sustainable design; and

· the applied knowledge base in order that they can contribute, through the master's project, to current practice and theory in the field of sustainable design.

Investment Pathway
· a high level of understanding of the economic issues concerning  investment in property;

· the ability critically to assess current economic practice in the light of alternative theories and evaluate their potential application in practice;

· systematic and applied knowledge of fiscal, planning and other interventions in the workings of the property and construction market and evaluate their impact in terms of the promotion of sustainable development; and

· the knowledge base to contribute, through the dissertation, to the current thinking in the field of sustainable property investment.

Regeneration Pathway
· a high level of understanding of the technical, social and legal issues needed to procure regeneration of settlements;

· the ability critically to assess current and past examples of regeneration schemes and use these and current theory and practice to evaluate their potential application in the future;

· a critical knowledge of fiscal, planning and other interventions in the workings of the property and construction market and be able to evaluate their impact in terms of the promotion of regeneration; and

· the knowledge base to contribute, through the dissertation or master's project, to the current practice and theory in the field of successful urban regeneration.

2.
Cognitive (thinking) Skills
On successful completion of the programme graduates should have developed:

· their intellectual, analytical and critical abilities to a high level so that they are able to conduct research in both general matters and those of their specific discipline specialism;

· The capacity to bring logical, analytical and imaginative thought and high level knowledge and skills to their practice environment 

· deep, questioning and problem-solving approaches to the acquisition of knowledge and their studies in general;

· the ability to analyse critically current issues within the field of sustainability in the built environment such that they can debate these with their peer group and their tutors;

· the ability to draw independent conclusions based upon a critical and rigorous approach to data, demonstration and argument from relevant primary and secondary sources; 

· self-confidence and  maturity to be able to argue rationally and in an informed manner on complex issues; and 

· an ability to be independent, autonomous and reflective learners such that they are equipped to enter practice and undertake responsibility for their continued learning.

3.
Practical Skills

On successful completion graduates should have developed abilities in relation to:

· researching, drafting and the presentation of professional reports, and other documents, both practice–orientated and academic;

4.
Key Skills

On successful completion graduates will have acquired transferable skills to:

a)
Communication Skills

· communicate knowledge, understanding and arguments clearly, concisely and in a professional manner;

· communicate effectively to a high level graphically, where appropriate;

· be effective in writing through the preparation of professional reports, in the composing of academic essays and the delivery of seminar papers;

· communicate effectively orally and prepare and deliver oral presentations with confidence and competence compatible with entry to the profession of real estate consultant or advisor; 

· contribute effectively and professionally to the communication of group work, both in writing and orally; and

· enhance oral presentation work by the use of electronic equipment (for example the use of computer facilities).

· where appropriate, work within teams effectively and demonstrate a positive and problem-solving approach to their work. 

b)
Numeracy

· demonstrate effective fluency in the manipulation of statistical data as is compatible with the needs of professionals working within the field  and their pathway studies, including simple descriptive statistics;

· be aware of issues in selection, accuracy and uncertainty arising from the collection, collation and analysis of data; and

· generally display a mature and professional confidence and competence with numbers.

c)
Information, Communication and Technology
· demonstrate familiarity with, and professional competence in, the use of conventional word processing, spreadsheet and presentation software, as appropriate for their chosen pathway;

· use advanced ICT and on-line systems to obtain and send information including the University’s learning management systems;

· interrogate the Web effectively;

· use a variety of forms of electronic systems to search, retrieve and store relevant data; and

· undertake library searches using both manual and electronic means.

d)
Teamwork

· work in teams effectively towards the solution of complex professionally related open-ended tasks;

· demonstrate the ability to identify personal strengths and weaknesses and those of others in order that team working may be facilitated; 

· appreciate the different skills needed for follower- and leadership roles and when to assume which role; 

· participate at the appropriate level and in the relevant role in each team situation; and

· understand the concept of group dynamics so as to demonstrate a professional approach to ameliorate emerging situations or solve problems that have occur red between group members.

e)
Independent Learning

· demonstrate an ability to work with self-awareness, autonomously and independently at a level compatible with that of a postgraduate student in this field;

· prepare responses to set tasks by self-reliant investigation such that they can conduct open-ended tasks with initiative and self-discipline, including the collection, collation and analysis of data such that independence of action and thought is shown;

· demonstrate an ability to manage and self-motivate themselves efficiently and effectively in relation to their time and work effort; and

· monitor, review and reflect on the progress of their own academic studies and personal development; and

· work constructively and with determination to address problems and rise to challenges with self-confidence.

E.
FIELD STRUCTURE
This field is part of the University’s Postgraduate Credit Framework.  Fields in the PCF are made up of modules that are designed at Level 7 (a small amount of Level 6 credit modules may occasionally contribute to a postgraduate course but do not do so on this programme).  Single modules in the framework are valued at 15 credits and the field may contain a number of half and/or multiple modules.  Students will accumulate a total of 180 credits to qualify for the Master’s award.  Students leaving the programme with fewer credits may be eligible for either a Postgraduate Certificate (60 credits) or Postgraduate Diploma (120 credits), at the discretion of the Programme Assessment Board. This field has been designed with mainly core modules to ensure the holistic approach, but students differentiate their studies via the pathways (30 credits) and the research elements of the Field, notably the Master’s Project or Dissertation.

The programme has been designed to accord with the Credit Accumulation and Transfer System agreed by the Academic Board.    All students, except those entering the programme with advanced standing, will take the core modules and their two chosen pathways. 

All students will be provided with the PCF regulations and specific additions that are sometimes required for accreditation by outside bodies (e.g. professional accreditation) as outlined below and will be provided in detail for students in the field handbooks.

Field contents

The modules open to the field are listed below.  
	
	Core Modules
	

	SFM002
	The Context of Sustainability
	15 credits

	SFM003
	Economic Sustainability
	15 credits

	SFM004
	Social Sustainability 
	15 credits

	SFM005
	Environmental Sustainability
	15 credits

	SFM009
	Integrated Interdisciplinary Project
	15 credits

	
	
	

	
	Pathway/ Option Modules 
	

	SFM006
	Sustainable Design
	15 credits

	SFM007
	Sustainable Investment
	15 credits

	SFM008
	Regeneration
	15 credits

	
	
	

	
	Research Orientated Modules
	

	SFM001
	Research Concepts for the Built Environment
	7.5 credits

	SFM014
	Conference Paper 
	7.5 credits

	SFM011
	Dissertation/Masters Project  Proposal
	7.5credits

	SVM012/SFM013
	Dissertation or Masters Project
	45 credits

	SFM010
	Research Methods for the Built Environment
	7.5 credits


Field Duration and Structure

The full time mode of the MA in Sustainable Futures takes a full calendar year (12 months) study and the part time mode takes a minimum 24 months to complete.  The course is designed primarily for part-time study with modules being offered by short block supported, where appropriate, electronically via Blackboard. These are timetabled in order that students on the part time modes will normally attend for short blocks of 2 or 3 days for each module.

F. FIELD REFERENCE POINTS

· The awards made to students who complete the field or are awarded intermediate qualifications comply fully with the Framework for Higher Education Qualifications.

· All of the procedures associated with the field comply with the QAA Codes of Practice for Higher Education.

· The MA is appropriate as mid career education for qualified built environment professionals including those with RICS, RIBA and RTPI membership.

G.
TEACHING AND LEARNING STRATEGIES
The overall learning and teaching strategy places an emphasis on student-centred activity; it also allows flexibility for students regarding where and when they study.  This is vital as most will be in the workplace.

The modules are delivered using a range of techniques appropriate to the particular study material, but at all times to promote open learning patterns.  

· The approach to teaching and learning methods has been guided by the following intentions:

· to encourage a collective learning process through group work, interdisciplinary teaching and learning teams;

· to use lecture presentation to introduce new material, concepts and theories.  They will normally be backed up with hand-outs and reading lists;

· to ensure that such lecture periods are as effective as possible in terms of their duration and presentation and the guidance given to students on preparation and consolidation;

· to provide opportunities for explanation and debate, to assist the development of understanding and critical judgement;

· to emphasise seminar work and other inter-active sessions based upon preparatory lectures and/or reading;

· to provide tutorial support for the learning process as required;

· to use live case study work where appropriate as learning vehicles better to help students develop a deep level of understanding of the issues;

· to encourage students to take responsibility for their own learning and to foster their independence and sense of exploration consistent with Master’s level work;

· to optimise the opportunities for students to interact with each other and to disseminate the research findings that they have made during their studies;

· to encourage the use of appropriate IT and other learning resources; and

· to promote the ability of the student to gather information from a wide range of sources, use information critically, formulate problems as well as solve them, work both under pressure and reflectively, communicate effectively through a wide variety of media, work as a member of a team and exercise leadership within the team, behave decisively even when the volume, complexity and quality of information is insufficient to determine the 'correct' solution to a problem.

The modules are delivered using a range of techniques appropriate to the particular study material.  The student learning experience builds on the fact that all those entering the programme have graduate skills and are independent pro-active learners, although formal and informal guidance and tutorials are provided in respect of the students learning requirements.  For this reason, and due to the nature of the material, which is rapidly changing, the aim is not to try to teach students in a prescriptive manner.  Rather, the learning philosophy is that the student should be engaged through research and participation and should challenge, through the medium of discussion, presentations and seminar papers, the issues that lie at the core of each module.  The approach has been to develop a delivery strategy that places students and student cooperation at the heart of the process.  For this reason formal contact hours per module are low with emphasis being placed on student-led activity, supported by learning teams.   

The pattern of delivery is normally short intensive blocks, each using a variety of delivery mechanisms; with the move towards ‘Blackboard’ as an inter-active learning tool, delivery is increasingly being supported by web-based materials.   

The Role of Learning Methods

A brief description of the role of each learning method is given below.

Projects and Case Studies
Projects and case studies are designed to give students the opportunity to undertake an in-depth study of one particular issue.  They are viewed as important learning vehicles and are generally staff generated.  They require students (individually or in groups) to organise, and develop their own work programmes normally over a number of weeks, although this may vary depending on the nature of the assessment and module.  Projects and Case Studies offer good opportunities for the inclusion of practical work, original and innovative methods of work presentation and interaction with practice.  

Seminars
These may be either staff led or student led and take the form of a structured discussion amongst small groups of students on a specific question/issue.  Staff-led seminars will involve an introductory paper by a member of staff who will then direct discussion amongst students.  Staff led seminars will be more commonly used in the early stages of the course while students may be still relatively unsure about different teaching techniques and lacking in background knowledge.  Student led seminars will take the form of an introductory paper presented by the student who will then organise the discussion amongst the other participating students.  Student led seminar work may form part of the assessed coursework programme, although this will not always be the case.

Learning Teams
To encourage student-led activity learning teams are set up during induction week.  These enable groups of students to discuss and organise their learning priorities and strategize their work, utilising the strengths within the team and allowing individuals to improve upon their weaker abilities with peer support and by example.  

Group Work
Teamwork plays an important role in academic development.  Group work projects, which provide the opportunity to develop this, and other inter-personal skills, are incorporated within the learning strategy.  Throughout the programme the approach requires a pro-active stance, with students taking responsibility for their own learning and group work will be used to increase critical awareness of the students' own abilities and those of their colleagues.  They will help enable students to criticise and be criticised face to face without fear, embarrassment or annoyance and will provide an opportunity for peer group assessment.  

Tutorials
Tutorials are generally carried out in small groups or on a one-to-one basis and are designed to perform both an academic and a pastoral function.  Tutorials are especially important in terms of guiding students in the organisation and completion of the Dissertation Proposal, Dissertation / Masters Project and the Conference Paper.

Lectures
Lectures, normally of no more than one hour in duration, are delivered to an entire course cohort with the intention of stimulating thought, creating interest and pointing up the major considerations in a particular area of knowledge.  Wherever possible they have a strong visual element.  Students may be issued (on Blackboard) with concise summaries of the main points considered during the lecture and the reading and private study which they should undertake in order to amplify the knowledge gained and prepare for the next lecture in the series, seminar or tutorial period.  Essentially the lecture acts as a guideline around which students organise their own learning.  Lectures are also useful in dealing with areas that are poorly documented.

The Integrated Interdisciplinary Project
The role of the project module goes to the heart of the philosophy of the programme.  The need for built environment professionals from differing disciplines to not only know what their colleagues do, but to experience it, is of paramount importance in fulfilling the sustainability agenda.  Joined-up thinking needs to be accompanied by joined-up action, which this module is designed to achieve.  It provides the opportunity for a group of individuals from differing educational and experiential backgrounds to learn by experience, the process of initiating a simulated real-life project and progressing it to completion.

The process will require communication and negotiation skills and the ability to comprehend each other’s contribution to the whole.  The experience should help to break down professional barriers often evidenced by discipline-orientated jargon, stereotypical constructs and the misunderstanding of the role of others.

The Role of Research

The importance of the role of research within the curriculum is determined both by the nature of the programme and the subject material.  However, the base line knowledge and skills of research methods of those entering the programme are likely to be very disparate.  Therefore the field contains a strong emphasis on research and formal training is built into the curriculum. .  Where possible, opportunities are taken to share delivery with students on other Built Environment programmes in the Faculty.  For this reason students take the two half-modules developed specifically for built environment graduates.  These are: Research Concepts in the Built Environment and Research Method for the Built Environment.

Independent research is then developed through the Dissertation Proposal, which acts as a pre-requisite to the Dissertation or Masters Project. Lastly, the students synthesis their research findings via the innovative Conference Paper half module.
Dissertation / Masters Project

This is the major research component of the programme.  The Dissertation, being a substantial piece of original authoritative writing, will be appropriate for any student on either the Investment or Regeneration pathways.  The Masters Project, being a substantial piece of original authoritative design, will be appropriate for any student on either the Design or Regeneration pathways.  Neither can be undertaken until the Dissertation Proposal module has been satisfactorily completed.
Conference Paper

The culminating element of the research component, the Conference Paper, will provide a vehicle for reflection and critical appraisal of the contribution of the Dissertation / Masters Project work to the discipline.  Equally importantly, it allows for dissemination to the whole cohort so that each student may benefit from the other’s major piece of research.  It will also provide a forum for External Examiners, visiting lecturers and ultimately potential sponsors of students, to meet and exchange ideas with the presenting students.  At the same time, it is intended to help induct the incoming cohort into the nature of the programme and create an event which helps them to foster a sense of being a part of a mutually aspiring group of built environment professionals, focussed on the sustainability agenda.
G. ASSESSMENT STRATEGIES

The purpose of assessment is to:  

· enable judgements to be made in relation to student progress and achievement, mapped against modular learning outcomes; 

· provide a mechanism whereby the student receives feedback; and

· provide tasks, which promote student learning, primarily individually but where appropriate, by project and group work, collectively.

In deciding which methods to adopt the following guiding criteria are used: 

· Through the course, each student should be presented with a range of types of assessment vehicle to provide variety, mapped to module learning outcomes, thereby ensuring that the relevant skills and knowledge base are assessed;

· At the master’s level, although the acquisition of knowledge is important, it is not considered that for any module the over-riding aim should be to test such knowledge by closed examination.  The closed examination is a poor vehicle for establishing whether a student is able to be imaginative, conduct research and apply critical analysis to up-to-the-minute-issues, all of which are considered to be more valuable within the philosophy of the course.  Accordingly, as knowledge application is of greater importance than acquisition, projects or practical problems may be used, together with referenced essays which are appropriate to test the development of analytical and research skills;

· In order to foster collective learning and the philosophy of interdisciplinarity and interchange of ideas and experience, group assignments will be used, with partial peer assessment;

· Assessments should become increasingly research-orientated as students progress through the course and develop greater depth of knowledge and understanding and independent of thought;

· For each module normally more than one summative assessment will be set, thus allowing a student to mitigate the effects of an individual poor piece of work;

· Where more than one assessed task is set, the marks will be aggregated according to the weightings given in the Module descriptor and the module mark will be the weighted average.  Where it is considered essential that each task is passed, the module descriptor will make this explicit; and

· Wherever possible assessment workloads should be designed such that the student is required to undertake a sustained programme of work throughout the academic year.

Rationale of Module Assessment Methods

The assessment methods have been chosen for each module with the object of most effectively testing the achievement of the learning outcomes of that module.  All coursework will require, to differing degrees, students to research and assemble information and data, analyse it and communicate the result either in a paper, report, seminar or design ‘crit’ presentation.

The assessment of project and case studies will follow similar principles to assessment for any other module, except that briefs will be couched in more open language, thus ensuring that, whatever the task set, no student, whatever their work situation, will be compromised.  In all events the task will be set to ensure that the learning outcomes of the module can be appropriately assessed against criteria supplied to the student at the date of briefing.

Module Assessment Methods

Assignments
Assignments comprise a variety of forms of individual or continuous assessed work - course papers, seminar tests, module projects, case studies and workshop exercises.  For those learning outcomes that cannot be evaluated by written assignments, non-written assessments may be used.  These include presentations where oral and interpersonal skills are concerned.  
Dissertation / Masters Project
This is a major piece of individual work on the subject of a student’s own choosing.  However the process of choice is monitored by academic staff and consent to proceed must be obtained via satisfactory completion of the Dissertation Proposal, to ensure that the work is suitable for the pathway learning outcomes.  As far as possible, students will be encouraged to integrate practice issues within the Dissertation and Masters Project.
Conference Paper

The conference paper is the final assessment on the course and comprises a synoptic paper presented by the student based upon their research findings.  It tests not only content but also the ability to communicate succinctly and effectively both in writing and orally and where appropriate, visually.

Formative assessments

These can comprise a variety of methods.  They do not form part of the module’s formal assessment.  However, they will be very important learning vehicles as they supply feedback to students on their progress.  They also enable staff to highlight strengths and weaknesses of each student.

I.
ENTRY QUALIFICATIONS

1.
The minimum entry qualifications for the field are:


An honours degree or equivalent within a built environment discipline.

2.
Typical entry qualifications set for entrants to the field are:

Applicants should typically have a good first degree in a built environment discipline and membership of a related professional body, although this is not a course requirement.  Applicants will typically also have some proven experience or interest in their preferred subject pathway.
It is preferred that applicants are in relevant employment or have substantial relevant professional experience, although new graduates will be considered if they can offer commitment to and knowledge of the subject area.  Applicants wishing to study full-time and those not in relevant practice experience will be expected to have the personal and inter-personal skills necessary to enable them to take a pro-active approach to obtaining data for the project module.

Kingston University operates an equal opportunities policy in regard to all applicants.  This policy is endorsed by the Faculty and the School.

Applications are considered initially on the basis of the information contained in their application forms including their academic references.  On the basis of this initial screening candidates considered unsuitable are rejected.  All prospective students will be given the opportunity of an interview if they are not rejected at the first screening.  For overseas students a telephone interview may take the place of a face-to-face interview.
When interviewing students for part-time study care is taken to ensure that applicants are aware of, and have taken into consideration, the potential difficulties involved in dealing with the demands of a rigorous programme of study at the same time as holding down employment.  Particular attention is also paid to the relevance and level of the applicants' previous experience.

International students will be expected to produce evidence of English language competence in accordance with the University’s standard policy.

Admission with Advanced Standing

This scheme is operated with recognition of the principles of Credit Accumulation and Transfer.  Thus, an applicant's prior qualifications and learning will be recognised and may lead to these being accepted as fulfilling some of the requirements of an approved programme.  For this programme in no event will a student be granted exemption from more than one-third of the total programme.

Where a student wishes to apply for admission with advanced standing consideration may be given to prior experiential learning in consultation with the University’s APEL scheme.

J.
CAREER OPPORTUNITIES

The field has been developed to enable students to develop their knowledge and critical understanding of the sustainability issues that increasingly face all built environment professionals.  As such it does not lead to a specific career path; rather it aims to enable graduates to enhance their expertise and standing and to further their opportunities for career advancement.

As the drive towards sustainable development continues to gain momentum so it is anticipated that there will be an increasing demand for people with the insights on sustainability issues and the investigative skills that this field aims to give to students. 

K.
INDICATORS OF QUALITY

· The field is offered by the Schools of Surveying and  Architecture, both of which enjoy high reputations for the quality of their programmes and for graduate employment 

· The School of Surveying is a partner institution of the RICS and the School of Architecture & Landscape’s programmes are accredited by the ARB, the RIBA and LI.

· The TQA inspection ranked Surveying and Landscape at the maximum score for teaching (24/24).

· Most academic staff are research active and the work of some members of staff was included in the Faculty submissions to the RAE in 2001 which scored a 4.  There is a vibrant programme of research activities and significant staff outputs in the field of sustainability. 

· Most members of staff are professionally qualified and many are actively involved with their respective professional bodies and/ or practice consultancy.

· Alumni from postgraduate programmes are often highly successful and several are now operating at high level in major consultancies in mainland Europe.

· The delivery is supported by the University’s Blackboard Electronic Learning Management system, which is a robust system with extensive management and technical support.

L.
APPROVED VARIANTS FROM THE PCF

For this field, the Course Team has made an exception to the University regulations in terms of reassessment.  This is to allow a student, at the Programme Assessment Board’s discretion, to be reassessed in up to 45 credits, not the standard 30.  The rationale for this rests on the nature of the cohort and the nature of the course material.

It is anticipated that most students will be studying part-time and juggling the demands of work and their programme of study.  Whilst such students are normally extremely able and highly motivated, time pressures may mean that work is sometimes initially submitted that is not at the level expected and of which they are capable.  The Course Team are strongly of the view that a student who has generally performed well but who has not achieved success first time in, for example one module, should not fail the entire course if their Dissertation /Masters Project, does not achieve the requisite standard on a first submission.
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