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Programme Specification XE "Programme Specification" 
Title of Course:   Postgraduate Certificate in Learning and Teaching
Date Specification Produced:   July 2006 
Date Specification Last Revised:  31 January 2013
This Programme Specification XE "Programme Specification"  is designed for prospective students, current students, academic staff and potential employers.  It provides a concise summary of the main features of the programme and the intended learning outcomes that a typical student might reasonably be expected to achieve and demonstrate if he/she takes full advantage of the learning opportunities that are provided.  More detailed information on the teaching, learning and assessment methods, learning outcomes and content of each module can be found in Student Handbooks and Module Descriptors.

SECTION 1:
GENERAL INFORMATION

	Title:
	Postgraduate Certificate in Learning and Teaching in Higher Education

	Awarding Institution:


	Kingston University

	Teaching Institution:


	

	Location:
	

	Programme Accredited by:


	Nursing and Midwifery Council (NMC)
Higher Education Academy (HEA)


SECTION2: THE PROGRAMME

A. Programme Introduction
The Postgraduate Certificate of Learning and Teaching in Higher Education (PGCLTHE) has been designed as a practical, work based learning course to welcome and support new colleagues in their day to day work and to provide an introduction to the learning community at Kingston University.  New teaching and support staff often face significant challenges when embarking on their careers.  These challenges are not restricted to new staff; all staff working in the higher education sector face an unpredictable future. Participation in the course provides an opportunity to work with colleagues from across the University, to develop effective professional collaborations and build friendships.  Learning together can be motivating and using others to help reflect upon your own experiences is very powerful way of developing practice.  A range of teaching methods and approaches are modeled on the programme providing examples of strategies for use across all disciplines and a range of contexts.  Experience of these teaching methods will give participants an opportunity to analyse and develop strategies and methods of their own.
The PGCLTHE is also offered as an option for MA students within Fine Art, Art and Design and Creative Writing pathways.  The modules which make up the programme have been accredited against the UK Professional Standards Framework at the level of Associate and Fellow (AFHEA and FHEA) and Nursing and Midwifery teaching staff will be eligible for qualification of Stage 4 Teacher with the NMC.  The programme has been designed to be delivered in a flexible way both in terms of entry and exit points and with the capacity to be delivered via different formats, including face to face and online, to accommodate the varying needs of participants.

Based on the principle that the aim of teaching is to make student learning possible (Ramsden 2003), there will be an emphasis on the development of reflective practice within the course.  Participants will be required to develop a research informed approach to their practice, drawing on the research on student learning.  They will develop their ideas through engagement with the learning and teaching literature and through learning from good practice in the sector.    A special feature of the programme is the Personal and Professional Development strand which runs through both of the modules.   This strand will provide regular opportunities for reflective practice and ongoing continuing professional development.

B. Aims of the Programme
1. To provide an in-service programme in learning, teaching and assessment practice in higher education and the scholarship on which it is based for academic staff who are new to teaching in HE.

2. To provide a supportive and dynamic forum where colleagues from different disciplines and contexts can share ideas, collaborate and discuss and reflect on learning and teaching issues and experiences.  

3. To develop the individual’s confidence, competence and leadership in their teaching and/or learning support role by reflection on and evaluation of practice.

4. To foster professional approaches to teaching and supporting learning in different disciplines through creativity, innovation and continuous development, including active engagement with learning technologies.

5. To explore the wider issues of what constitutes effective learning and the implications this has for the teaching and/or learning support role in Higher Education.

6. To provide an effective base for further personal and professional development adopting a scholarly approach to the practice of learning and teaching in Higher Education.

These aims are consistent with the NMC Standards to Support Learning and Assessment in Practice  - Stage Four Teacher (NMC 2008)
C. Intended Learning Outcomes
The programme provides opportunities for students to develop and demonstrate knowledge and understanding, skills and other attributes in the following areas.  The programme outcomes are mapped to the NMC Standards to Support Learning and Assessment in Practice (NMC 2008),  the UK Professional Standards Framework at Descriptor 1 and 2 and the Framework for Higher Education Qualifications XE "Framework for Higher Education Qualifications:FHEQ"  in England, Wales and Northern Ireland (QAA 2008), and relate to the typical student.

	Programme Learning Outcomes

	
	Knowledge and Understanding

On completion of the course students will have knowledge and understanding of:
	
	Intellectual skills – able to:

On completion of the course students will be able to:
	
	Subject Practical skills 

On completion of the course students will be able to:

	A1
	How to critically evaluate their professional practice and values in learning, teaching and assessment
	B1
	Articulate a rationale for their approach to teaching and/or supporting learning which is informed by current pedagogic literature and best practice from across the sector


	C1
	Enhance and support student learning through a range of communication skills including the use of technology to provide an interactive and appropriate learning environment

	A2
	A range of theoretical models of learning, teaching and assessment relevant to their practice


	B2
	Demonstrate a critical understanding of a substantial body of current pedagogic literature and the ability to effectively communicate that understanding via a range of methods
	C2
	Perform effectively and reflect critically on their teaching or learning support role and their wider role in the institution

	A3
	How to systematically design and/or critically evaluate a teaching or learning support programme related to their practice
	B3
	Demonstrate a sophisticated application of the skills of analysis, synthesis and evaluation to their own pedagogic research


	C3
	Engage collaboratively with colleagues and peers through critical evaluation and support for teaching and learning development in order to identify and support successful change that enhances teaching practice and the student experience



	A4
	How to develop students as independent learners through the selection and use of appropriate and effective teaching, learning and assessment methods and technologies in complex learning situations that value diversity and ensure equality of opportunity for all learners
	
	
	C4
	Reflect on personal and professional practice and development needs and make a plan for their continuing professional development

	A5
	The national context and trends in HE and the impact on current and future practices in learning, teaching and assessment including the implications of quality assurance and quality enhancement for professional practice
	
	
	
	

	
	
	
	
	
	

	Key Skills

	
	Self Awareness Skills
	
	Communication Skills
	
	Interpersonal Skills

	AK1
	Take responsibility for  own learning and plan for and record own personal development
	BK1
	Express ideas clearly and unambiguously in writing and the spoken work
	CK1
	Work well  with others in a group or team


	AK2
	Recognise own academic strengths and weaknesses, reflect on performance and progress and respond to feedback
	BK2
	Present, challenge and defend  ideas and results effectively 
	CK2
	Work flexibly and respond to change


	AK3
	Organise self effectively, agreeing and setting realistic targets, accessing support where appropriate and managing time to achieve targets
	BK3
	Actively listen and respond appropriately to ideas of others

	CK3
	Discuss and debate with others and make concession to reach agreement


	AK4
	Work effectively without supervision in unfamiliar contexts
	
	
	CK4
	Give, accept and respond to constructive feedback


	
	Research and information Literacy Skills
	
	Numeracy Skills
	
	Management & Leadership Skills

	DK1
	Search for and select relevant sources of information

	EK1
	Collect data from primary and secondary sources and use appropriate methods to manipulate and analyse this data
	FK1
	Determine the scope of a task (or project)


	DK2
	Critically evaluate information and use it appropriately

	EK2
	Present and record data in appropriate formats

	FK2
	Identify resources needed to undertake the task (or project) and to schedule and manage the resources

	DK3
	Apply the ethical and legal requirements in both the access and use of information

	EK3
	Interpret and evaluate data to inform and justify arguments

	FK3
	Evidence ability to successfully complete and evaluate a task (or project), revising the plan where necessary

	DK4
	Accurately cite and reference information sources

	EK4
	Be aware of issues of selection, accuracy and uncertainty in the collection and analysis of data 
	FK4
	Motivate and direct others to enable an effective contribution from all participants

	DK5
	Use software and IT technology as appropriate, in particular in the use of learning technologies
	
	
	
	

	
	Creativity and Problem Solving Skills
	
	
	
	

	GK1
	Apply scientific and other knowledge to analyse and evaluate information and data and to find solutions to problems
	
	
	
	

	GK2
	Work with complex ideas and justify judgements made through effective use of evidence
	
	
	
	

	Teaching/learning methods and strategies



	The range of learning and teaching strategies includes:

· Workshops

· Lectures/seminars

· Peer observation

· Learning sets

· Online activities

· Group work



	
	

	Assessment strategies



	The assessment strategies employed in the Fields include the following:  



	· Critical accounts (summative)
	· Research Paper (summative)

· Completion of the PPD strand (formative)




D. Entry Requirements
The minimum entry qualifications for the programme are:

· A professionally relevant first degree or equivalent qualification

· Candidates who wish to gain an NMC recordable teaching qualification will be required to have:

· An entry on an appropriate part(s) of the current NMC register

· Completed a minimum of three years full time experience (or equivalent part-time experience) in relevant professional practice during the last 10 years

· Acquired additional professional knowledge that must be relevant to the intended area of teaching practice and at no less than first degree level.

The PGCLTHE is an in-service programme tailored specifically to the needs of Kingston University and as such it is designed for:

· Staff employed by Kingston University (or delivering HE programmes in Associate FE colleges and other partner institutions) who have less than three years full-time teaching experience

· Experienced staff with an interest in learning and teaching

· Staff involved in supporting learning (e.g. Library staff, skills advisers, technicians)

· Nursing or Midwifery lecturers who meet NMC requirements on entry to the programme

· MA students from the Faculty of Art and Design and MFA students from the Faculty of Arts and Social Sciences   

The general requirement for completion of the PGCLTHE is six hours teaching per week.

Participants will require written support from their Head of School or equivalent prior to commencement of the course.   Nursing or Midwifery lecturers must apply via the Lead Nurse for the NMC, based in the Faculty of Health, Social Care and Education.
Claims for AP(E)L are welcomed at the discretion of the Course Director.  Applicants may be given credit for prior learning against specific elements of a programme if it is judged to be appropriate in terms of content, level and currency.  Applicants presenting existing qualifications will evidence this with the actual certificate and complete a mapping exercise to compare the learning outcomes of the modules for which they seek credit, with those already achieved.  This credit will not normally be graded.
More experienced lecturers who seek to make a claim for prior experiential learning will be required to demonstrate how the learning outcomes for the modules for which they seek credit have been achieved in their practice.  This may include a range of evidence incorporated within a portfolio and a statement to show how the evidence meets the learning outcomes.  Individuals will receive guidance from a designated advisor from the Course Team.
E. Programme Structure

This programme is offered in part-time mode, and leads to the award of Postgraduate Certificate in Learning and Teaching.  Entry is normally at level 7 with a professionally relevant first degree.  Intake is normally in September.
E1.
Professional and Statutory Regulatory Bodies

· The Higher Education Academy (HEA) in respect of the UK Professional Standards Framework
· The Nursing and Midwifery Council outcomes for Stage Four Teacher
E2.
Work-based learning, including sandwich programmes

The PGCLTHE has been designed for work based learning therefore many of the activities which participants are regularly engaged in will be relevant to the programme.   Participants will be encouraged to reflect on their experience in an applied setting, therefore active participation in and reflection on preparation, teaching, assessment, supporting students and engagement with many administrative duties will contribute to success on the programme.  The NMC requires teachers who are able to apply their knowledge, skills and competence in practice and academic settings to reflect the nature of professional programmes.
E3.
Outline Programme Structure

The programme is part of the University’s Postgraduate Credit Framework (PCF).  The minimum requirement for a Postgraduate Certificate is 60 credits at Level 7.  All students will be provided with the PCF regulations and specific additions that are sometimes required for accreditation by outside bodies in the programme handbook.  Full details of each module will be provided in module descriptors and module guides.
	Level 7  

	Compulsory modules


	Module code
	Credit 

Value
	Level 
	% 

Written exam
	% practical exam
	% 

course-work
	Teaching Block
	

	Teaching and Supporting Learning in Higher Education
	
	30
	7
	
	
	100%
	1
	

	Curriculum, Assessment and Quality 
	
	30
	7
	
	
	100%
	2
	


F.  Principles of Teaching Learning and Assessment 

The PGCLTHE is an in-house professional development course for staff new to teaching and/or supporting learning in higher education and is relevant to teaching in all the disciplines of the Kingston portfolio. The course integrates the acquisition of conceptual knowledge, practical competence, personal development and places particular emphasis on reflective practice.  Research-led teaching is a key feature of the course and participants will be required to undertake their own pedagogic research as part of the assessment strategy.   
The new programme has been developed in the light of feedback from graduates and others across the University to ensure that the distinctive values and ethos of the previous programme are not overlooked but are built on to ensure that the Kingston University flavour of the programme is not compromised.    

The course consists of two modules:

· Teaching and Supporting Learning in Higher Education

· Curriculum, Assessment and Quality

A Personal and Professional Development (PPD) strand has been integrated within both modules which will require participants to reflect regularly on particular issues relating to learning, teaching and assessment in higher education.  The process will begin with participants completing a diagnostic tool aligned to the UKPSF and NMC standards.   At specific stages during the course, participants will be asked to revisit the diagnostic tool to monitor progress and to identify further continuing professional development needs in order to demonstrate engagement with and commitment to the CPD process.   Entries in the PPD strand will be captured using the University’s e-portfolio tool.   The PPD process will be supported by learning sets which will meet at intervals during both modules.
The PPD strand encompasses the teaching observation process.   Peer observation of teaching forms an integral part of the course and supports the development of reflective practitioners in higher education by providing participants with opportunities to identify unforeseen problems, address known problems, receive feedback on new methods and observe different teaching techniques.   There will be a minimum of four teaching observations, one to be carried out by a peer on the PGCLTHE, one to be carried out by the participant’s mentor or other relevant senior colleague and two to be undertaken by members of the course team.  The record of observation, including feedback from peers, staff members, course team and the reflections from the participant themselves, will be stored in the e-portfolio.  In addition, a template will be provided for participants to record their teaching and teaching related activities.   This will be monitored by the course team as a means of tracking participants to ensure that they are meeting the threshold of practice hours as required by the programme.   
In addition, the PPD strand will encompass the teaching practice portfolio which is required for participants undertaking this course as part of the NMC Stage 4 Teacher.   These participants are required to undertake a minimum of 12 weeks (360 hours) teaching practice activities and they will be provided with support from the Faculty PGCLTHE – NMC link person in order to achieve this.   As stated above, the University’s e-portfolio tool will be used in order to record the evidence for their claims of the 360 hours documentation.  Within this they will also demonstrate how the NMC’s specific learning outcomes have been addressed. This process is overseen by the Head of Nursing and the Lead Midwife for Education within the faculty.
The PPD strand is a compulsory requirement of both of the modules.   Participants will be unable to progress through the module assessment until this essential component has been submitted via the e-portfolio and as such it acts as a gateway assessment.   As a minimum requirement, participants will be expected to complete the diagnostic tool, develop a CPD plan to indicate how they will continue to develop themselves professionally after the PGCLTHE, record their teaching hours, provide evidence of and reflection on peer observation of teaching and at least two reflective accounts which address the themes for the particular module and which will contribute to the final module submission.  Possible themes are listed in Appendix 3.  

A special route providing support for learning and teaching is being developed independently for Graduate Teaching Assistants and other staff who have a peripheral role in supporting learning.  This will be a three day course which will cover the basic principles of learning, teaching and assessment.  This course will not be a credit bearing course, however it will be accredited via SEDA’s Professional Development Framework.   (http://www.seda.ac.uk/)    A diagram outlining the structure of the programme is shown in Appendix 4.   
The PGCLTHE will be delivered in a flexible format.   Face to face workshops will be delivered alongside online delivery which will utilise the University’s VLE, StudySpace.  Learning sets will be introduced to allow focused discussion on topics and issues arising from the PPD strand and related online activities.  Targeted tutorial sessions covering topics such as technology enhanced learning, research methods and portfolio building (for NMC candidates) will be offered at staged intervals during each teaching block.  Technology enhanced learning tools, e.g. wiki’s, Blackboard Collaborate and the e-portfolio tool will be utilised in order to support flexible delivery as well as to model good practice.  

The first workshop will have at its core, the values and vision of the course which will continue to be emphasised throughout the programme.   The interdisciplinary nature of the programme will continue to provide opportunities for participants to share operational challenges.   Testament to this practice is the incidence of PGCLTHE graduates who go on to assume key strategic roles within their Faculty and are empowered to take risks and act as drivers for enhancement and improvement initiatives.  

A variety of learning styles are catered for through the adoption and adaptation of a range of teaching, learning and assessment methods.   The programme will encourage participants to develop a reflective approach and they will be guided and encouraged to use outcomes from pedagogic research and scholarship to inform their practice.  Active participation in group work is encouraged in order to facilitate a broad understanding of pedagogical issues and debate within the HE sector.  Discourse and debate will be generated and encouraged through workshops, learning sets and online activities.  

There is a strong focus within the programme on professional values (UKPSF 2011) and participants will be required to evidence these and to demonstrate how their practice is influenced and informed by those values.  This will include addressing current issues of relevance to the sector, such as employability and internationalisation and will also take into account institutional strategies, for example Led by Learning, Kingston University’s strategic plan, 2011-2015.
A range of formative and summative assessment strategies will be utilised on the course offering participants opportunities to both interrogate their own practice and to learn about the processes of assessment from the teacher and student perspective.  They will be encouraged to critique delivery methods utilised on the course and they will be involved in a number of cross-disciplinary group work situations.   In addition, workshop activities will provide an opportunity for peer assessment with the intention being to model a range of good assessment practice and design which participants can incorporate into their own teaching and curriculum development activities.

Formative assessment opportunities are integrated into both modules via the PPD strand which will allow participants to make connections and build on the learning in a holistic manner.  Summative assessment tasks will consist of written coursework whereby participants will reflect on and evaluate their practice to identify where changes can be introduced in order to enhance their teaching.   
The course has been designed to include and value the range of experiences brought by participants new to teaching both from the UK and overseas.   Active engagement will be encouraged with participants co-delivering workshops which will enable all involved in the programme the opportunity to develop new interpretations and enhance their practice.  The design of the course accommodates participants with additional learning support needs and ensures that there are no unnecessary barriers to access for disabled participants. (Equality Act 2010).  In line with the University’s Equality, Diversity and Inclusion Action Plan (2012-16), the development of the new programme has provided an opportunity to review this provision and to work collaboratively with specialist colleagues from elsewhere in the University to create an inclusive experience for all participants.   The course team will continue to work more closely with Faculties to both incorporate inclusivity more explicitly within the programme and to ensure that course participants, in their wider role as academics, promote these objectives in their Faculty settings.  
The end of the course will be marked by a mini-conference, providing participants with the opportunity to share their research findings with their peers, mentors, line managers and other stakeholders from across the University.  Participants will also be invited to submit their final research papers for publication in the ADC’s annual journal “Quality Enhancement in Learning and Teaching”.
G. Support for Students and their  Learning

Teaching on the course is designed to provide a mutually supportive forum between peers and tutors.   In addition, participants are supported by: 
· A Course Director/Module Leader to help participants understand the programme structure, assessment requirements and connections with professional accreditation.

· A Faculty/PGCLTHE-NMC link nurse/midwife with an NMC recorded teaching qualification (where relevant).
· A Personal Tutoring scheme which will be integrated within the course.  All participants on the course will be allocated a tutor from the course team who will observe their teaching and be their first point of contact for academic or personal issues arising during the course.  The Personal Tutoring scheme and other opportunities within the course will also offer the following:
· Support with the transition to a new field of study.

· Advice related to the connection of the learning and development on the course with professional aspirations.  This will be done via learning sets, the PPD strand and via one to one sessions, on request, during the duration of the course.

· Support with pedagogic research including an opportunity to present findings from pedagogic research projects at a mini conference for PGCLTHE participants.

· Engagement with constructive peer review through a conference presentation, active participation in learning sets and via peer observation of teaching.

· A designated Mentor.  Mentors will be nominated by the Head of School/Faculty or Department and they will provide specialist subject advice and observe their mentee teaching on at least one occasion.   Mentors will also provide:

.
· Advice and guidance on general aspects of teaching in the subject area.
· General support as a colleague new to teaching.
· Advice and guidance on Kingston University’s policy and requirements.
In the case of Nursing and Midwifery lecturers, mentors will provide support regarding teaching observation assessment submissions.   Participants on this programme who are nurses and midwives will be mentored by a nurse or midwife as appropriate, who has an NMC recordable teaching qualification.

Participants from partner institutions are required to have a mentor from within their own organisation.

· A designated Course Administrator.
· Staff Student Consultative Committee which will meet twice during the course.

· A Course Representative.
· StudySpace – Kingston University’s VLE which will be used to communicate with participants, provide additional resources and support as well as being used to facilitate online discussions and other course-related activities.

· Guidance and resources will be provided to support the development of academic skills, recognising that many participants will be new to the specific discipline of learning and teaching.   This discipline may require, for example, a different approach to academic writing and research methods for some participants.  Support will be in the form of group tutorials, personal tutorial sessions and via the use of online resources.
· Kingston University’s Disability and Dyslexia Support Service. 

· Kingston University’s Occupational Health and Safety Team.
· Faculty based Learning and Teaching Co-ordinators and Blended Learning Co-ordinators.

· Access to a Senior Information Adviser from the LRC.
· Library resources including printed books, e-books and an extensive range of e-journals

H. Ensuring and Enhancing the Quality of the Course

The University has several methods for evaluating and improving the quality and standards of its provision.  These include:

· External examiners.
· Boards of study with student representation.
· Annual review and development.
· Periodic review undertaken at the subject level.
· Student evaluation.
· Moderation XE "Moderation"  policies.
· Professional body re-accreditation is required:

· Every five years for the NMC.
· Every three years for the HEA.
I. Employability Statement 

The PGCLTHE provides an excellent and transferable career pathway for academic staff and those involved in supporting learning.  It has been designed to fulfill the requirements of the Nursing and Midwifery Council’s Standards to Support Learning and Assessment in Practice [Stage Four Teacher] and the UK Professional Standards Framework, accredited by the Higher Education Academy at AFHEA and FHEA and as such it qualifies participants for employment as teachers and lecturers in UK Higher Education Institutions.  The course has been specifically designed to meet the needs of the disciplines represented at Kingston University and the wider sector. 

Designed for work-based learning, the course also offers staff the following opportunities in respect of employability:

· to participate in the growing community of educational researchers at the University.
· to take leadership roles in learning and teaching.
· to further develop practice through Teaching Fellowships in both the University and nationally via the HEA’s NTF scheme.
J. Approved Variants from the UMS/PCF

Not applicable
K. Other sources of information that you may wish to consult

The UK Professional Standards Framework:  http://www.heacademy.ac.uk/ukpsf
The Nursing and Midwifery Council’s Standards to Support Learning and Assessment in Practice:  http://www.nmc-uk.org/Documents/Standards/nmcStandardstoSupportLearning%20AndAssessmentInPractice2008.pdf
SEDA – the professional association for staff and educational developers in the UK, promoting innovation and good practice in higher education:   http://www.seda.ac.uk/
VITAE – the UK organisation which champions the personal, professional and career development of doctoral researchers and research staff in HEI’s:  http://www.vitae.ac.uk/
Development of Programme Learning Outcomes in Modules

This map identifies where the programme learning outcomes are assessed across the modules for this programme.  It provides an aid to academic staff in understanding how individual modules contribute to the programme aims, and a means to help students monitor their own learning, personal and professional development as the programme progresses and a checklist for quality assurance purposes.    Include both core and option modules.

	
	

	Module Code
	
	Mod One
	Mod Two

	Knowledge & Understanding
	A1
	S
	F

	
	A2
	S
	S

	
	A3
	S
	

	
	A4
	S
	S

	
	A5
	
	S

	Intellectual Skills
	B1
	S
	S

	
	B2
	F
	S

	
	B3
	S
	S

	Practical Skills
	C1
	S
	S

	
	C2
	S
	S

	
	C3
	S
	S

	
	C4
	S
	S

	Key Skills
	AK1
	F
	F

	
	AK2
	F
	F

	
	AK3
	F
	F

	
	BK1
	S
	S

	
	BK2
	S
	S

	
	BK3
	F
	F 

	
	CK1
	F
	F

	
	CK2
	F
	S

	
	CK3
	F
	F

	
	CK4
	F
	F

	
	DK1
	S
	S

	
	DK2
	S
	S

	
	DK3
	S
	S

	
	DK4
	S
	S

	
	DK5
	F
	F

	
	EK1
	S
	S

	
	EK2
	S
	S

	
	EK3
	S
	S

	
	EK4
	F
	F

	
	FK1
	F
	F

	
	FK2
	F
	F

	
	FK3
	F
	F

	
	FK4
	
	S

	
	GK1
	S
	S

	
	GK2
	S
	S


S 
indicates where a summative assessment occurs (i.e. one that carries formal marks)

F
where formative assessment/feedback occurs

Indicative Module Assessment Map

This map identifies the elements of assessment for each module.  Course teams are reminded that:

· There should be no more than three elements of assessment per module

· There should be no more than one formal examination per module.  

· Synoptic assessments that test the learning outcomes of more than one module are permitted

	Module
	Coursework 1

	Level 
	Module Name
	Module code
	Credit value
	Core/

option
	Type of coursework
	Word Length
	Weighting %
	S/F*

	7
	Teaching and Supporting Learning in Higher Education
	
	30
	Core
	Critical review

PPD entries
	5,000
	100%
	S
F

	7
	Curriculum, Assessment and Quality 
	
	30
	Core
	Negotiated study

PPD entries
	5,000
	100%
	S
F


Technical Annex

	Final Award(s):


	Postgraduate Certificate in Learning and Teaching in Higher Education


	Intermediate Award(s):


	N/A

	Minimum period of registration:
	One year (12 months)

	Maximum period of registration:
	Three years (36 months)

	FHEQ Level for the Final Award:


	Level 7

	QAA Subject Benchmark:
	Not applicable

	Modes of Delivery:
	Part-time

	Language of Delivery:
	English

	Faculty:
	Academic Development Centre

	School:
	Academic Development Centre

	JACS code:
	X300 (Academic Studies in Education)

This is the Joint Academic Coding System (JACS) agreed jointly by UCAS and HESA.  

	UCAS Code:
	Not applicable

	Course Code:
	

	Route Code:
	

	
	


APPENDIX A   Developmental Framework for Standards to Support Learning and Assessment in Practice: Stage 4 Teacher

	Competency:  Establishing effective working relationships
	Code

	Demonstrate effective relationships with other members of the teaching teams – in practice and academic settings – based on mutual trust and respect.
	1a

	Maintain appropriate supportive relationships with a range of students, mentors, practice teachers and other professionals.
	1b

	Foster peer support and learning in practice and academic settings for all students.
	1c

	Support students to integrate into new environments and working teams to enhance access to learning.
	1d

	Competency:  Facilitation of learning
	Code

	Promote development of enquiring, reflective, critical and innovative approaches to learning.
	2a

	Implement a range of learning and teaching strategies across a range of settings.
	2b

	Provide support and advice, with ongoing and constructive feedback to students, to maximise individual potential.
	2c

	co-ordinate learning within an interprofessional learning and working environment
	2d

	Facilitate integration of learning from practice and academic settings
	2e

	Act as a practice expert to support development of knowledge and skills for practice
	2f

	Competency:  Assessment and accountability
	Code

	Set and maintain professional boundaries that are sufficiently flexible for interprofessional learning
	3a

	Develop, with others, effective assessment strategies to ensure that standards of proficiency for registration or recordable qualifications at a level beyond initial registration are met
	3b

	Support others involved in the assessment process – students, mentors and peers.
	3c

	Provide constructive feedback to students and assist them in identifying future learning needs and actions. Manage failing students so that they may either enhance their performance and capabilities for safe and effective practice, or be able to understand their failure and the implications of this for their future.
	3d



	Be accountable for their decisions in relation to fitness for practise for registration or recordable qualifications – underpinning such decisions with an evidence-base derived from appropriate and effective monitoring of performance.
	3e

	Competency:  Evaluation of learning
	Code

	Determine and use criteria for evaluating the effectiveness of learning environments – acting on findings, with others, to enhance quality.
	4a

	Foster and participate in self and peer evaluation to enable students to manage their own learning in practice and academic settings and to enhance personal professional development.
	4b

	Evaluate the effectiveness of assessment strategies in providing evidence to make judgments on fitness for practise.
	4c

	Report on the quality of practice and academic learning environments to demonstrate that NMC requirements have been met, particularly in relation to support of students and achievement of standards of proficiency.
	4d


	Competency:  Creating an environment for learning
	Code

	Develop, in partnership with others, opportunities for students to identify and access learning experiences that meet their individual needs.
	5a

	Ensure such opportunities maintain the integrity of the student’s professional role whilst responding to the interprofessional context of practice.
	5b

	Determine, with others, audit criteria against which learning environments may be judged for their effectiveness in meeting NMC requirements.
	5c

	Support and develop others involved to ensure that learning needs are effectively met in a safe environment.
	5d

	Explore and implement strategies for continuous quality improvement of the learning environment.
	5e

	Competency:  Context of practice
	Code

	Support students in identifying ways in which policy impacts on practice.
	6a

	Contribute effectively to processes of change and innovation, implementing new ways of working that maintain the integrity of professional roles.
	6b

	Negotiate ways of providing support to students so that they can achieve their learning needs within the context of professional and interprofessional practice.
	6c

	Act as a role model to enable students to learn professional responsibilities and how to be accountable for their own practice.
	6d

	Adapt to change, demonstrating to students how flexibility may be incorporated whilst maintaining safe and effective practice.
	6e

	Competency:  Evidence-based practice
	Code

	Advance their own knowledge and practice abilities through access to, and involvement in – where appropriate – research and practice development.
	7a

	Consider how evidence-based practice, involving patients, clients, carers and other members of the health and social care team, enhances care delivery and learning opportunities.
	7b

	Empower individuals, groups and organisations to develop the evidence-base for practice.
	7c

	Disseminate findings from research and practice development to enhance the quality of learning, care delivery and academic environments.
	7d

	Competency:  Leadership
	Code

	Demonstrate effective communication skills to facilitate delivery of educational programmes that lead to registration or a recordable qualification.
	 8a

	Initiate and lead programme development and review processes to enhance quality and effectiveness.
	 8b

	Develop effective relationships with practice and academic staff, who are involved in programme delivery, to ensure clarity of contribution and strategies that respond to evaluation of learning experiences.
	 8c

	Demonstrate strategic vision for practice and academic development relevant to meeting NMC requirements.
	 8d

	Manage competing demands to ensure effectiveness of learning experiences for students.
	 8e

	Lead, contribute to, analyse and act on the findings of evaluation of learning and assessment to develop programmes.
	 8f

	Provide feedback about the effectiveness of learning and assessment in practice.
	 8g


	NMC Code for Stage Four Teacher 


	Teaching and Supporting Learning in Higher Education
	Curriculum, Assessment and Quality 
	NMC Code for Stage Four Teacher 


	Teaching and Supporting Learning in Higher Education
	Curriculum, Assessment and Quality

	1a
	1
	1, 3
	5a
	1, 2, 3
	1

	1b
	1, 2, 3
	
	5b
	
	1, 3

	1c
	1, 2, 3
	
	5c
	2
	1, 3

	1d
	1, 2, 3
	
	5d
	1, 2, 3
	

	2a
	1, 2, 4
	1, 3
	5e
	
	3, 4

	2b
	1, 2
	1
	6a
	1
	1, 3

	2c
	3
	2
	6b
	4, 6
	3, 4

	2d
	1
	1
	6c
	2, 3
	

	2e
	1, 2
	1, 2
	6d
	6
	

	2f
	1, 2, 6
	4
	6e
	1, 6
	1, 3

	3a
	1, 3
	1, 3
	7a
	5, 6
	4

	3b
	
	1, 2
	7b
	2, 5
	4

	3c
	2, 3
	2
	7c
	1, 5, 6
	4

	3d
	2, 3
	2
	7d
	1, 5
	4

	3e
	6
	3, 4
	8a
	1, 6
	1

	4a
	1, 2
	1, 4
	8b
	1
	1, 3

	4b
	1, 2, 3, 6
	1, 3, 4
	8c
	1, 4
	1, 2

	4c
	
	2
	8d
	6
	1, 3

	4d
	3, 6
	3
	8e
	1, 2
	1, 2, 3

	
	
	
	8f
	1, 2, 4, 6
	1, 2, 3

	
	
	
	8g
	1
	2, 3, 4


	


Appendix  B

The UK Professional Standards Framework

The UK Professional Standards Framework (UKPFS) provides a general description of the main dimensions of the roles of teaching and supporting learning within the HE environment.  It is written from the perspective of the practitioner and outlines a national framework for comprehensively recognising and benchmarking teaching and learning support roles within UK higher education.  The framework has two components:

The Descriptors:
These are a set of statements outlining the key characteristics of someone performing four broad categories of typical teaching and learning support roles within higher education.

The Dimensions of Practice: 

These are a set of statements outlining the:

1.  Areas of Activity undertaken by teachers and supporters of learning within HE
2. Core Knowledge that is needed to carry out those activities at the appropriate level
3. Professional Values that someone performing these activities should embrace and exemplify.
The UKPSF aims to:

1.  Support the initial and continuing professional development of staff engaged in teaching and supporting learning

2. Foster dynamic approaches to teaching and learning through creativity, innovation and continuous development in diverse academic and/or professional settings

3. Demonstrate to students and other stakeholders the professionalism that staff and institutions bring to teaching and support for learning

4. Acknowledge and variety and quality of teaching, learning and assessment practices that support and underpin student learning

5. Facilitate individuals and institutions in gaining formal recognition for quality-enhanced approaches to teaching and supporting learning, often as part of wider responsibilities that may include research and/or management activities.

Successful completion of Kingston University’s PGCLTHE entitles you to apply for automatic recognition as a Fellow of the Higher Education Academy (FHEA)

Further information about the UKPSF can be found at:  http://www.heacademy.ac.uk/ukpsf
UK Professional Standards Framework for Teaching and Supporting Learning in HE

Descriptor 1 – Demonstrates an understanding of specific aspects of effective teaching, learning support methods and student learning.   Individuals should be able to provide evidence of:

· Successful engagement with at least two of the five Areas of Activity

· Successful engagement in appropriate teaching and practices related to these Areas of Activity
· Appropriate Core Knowledge and understanding of at least K1 and K2

· A commitment to appropriate Professional Values in facilitating others’ learning

· Relevant professional practices, subject and pedagogic research and/or scholarship within the above activities

· Successful engagement, where appropriate, in professional development activity related to teaching, learning and assessment responsibilities

	
	Module One
	Module Two

	5 Areas of Activity

	Design and plan learning activities and/or programmes of study
	1
	1 / 2

	Teach and/or support learning
	1 / 2 / 3
	

	Assess and give feedback to learners
	2
	2

	Develop effective learning environments and approaches to student support and guidance
	3
	1 / 2

	Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
	5 / 6
	4

	Core Knowledge

	The subject material
	1 / 2 
	1 / 2 / 4

	Appropriate methods for teaching and learning in the subject area and at the level of the academic programme
	1 
	1 

	How students learn, both generally and within their subject/disciplinary area
	2
	1 / 2

	The use and value of appropriate learning technologies
	4
	2

	Methods for evaluating the effectiveness of teaching
	1
	2 / 4 

	The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
	
	3

	Professional Values

	Respect individual learners and diverse learning communities
	1 / 2 / 3
	1 

	Promote participation in higher education and equality of opportunity for learners
	3
	1

	Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
	2 / 5 / 6
	4

	Acknowledge the wider context in which higher education operates recognising the implications for professional practice.
	5 / 6
	1 / 3


APPENDIX C

DRAFT PERSONAL AND PROFESSIONAL DEVELOPMENT STRAND
Possible themes for Critical Reflections:

Over the coming months you will be presented with a variety of topics to reflect on and on a number of occasions to share your reflections in a variety of ways with colleagues on the course

1.  Read this article on Defining Excellence in Teaching and Learning (p.8) http://www.seda.ac.uk/resources/files/publications_19_eddev7_2.pdf and reflect on this in the light of your experience.  

2.  Strategies for effective learning – how do you think your students learn?  Which learning and teaching strategies have you used?   Can you provide a rationale for one of them and with reference to the literature, reflect on why it was successful.   
3.  What features and structures promote and inhibit learning among your students?  Why do you think this is?   Provide an example from your own experience 

4.  Select a “critical incident” which has occurred during this semester, either in your academic practice or highlighted through discussion on the PGCLTHE.   What was your response and on reflection, how would you deal with this incident if it were to happen again?     

5.  Student Engagement – what do you understand by the term “student engagement”   Discuss an example from your discipline which in your opinion, illustrates student engagement in practice.   

6.  In what ways have you considered using or have used learning technologies in your practice (e.g. StudySpace)?.    Why did you do this and how successful was this?  If you haven’t yet considered using learning technologies, why not?   What are the barriers?

How successful has this been and how have you developed your skills and knowledge in this area?  
7.  Assessment and Feedback –  which assessment tools and approaches have you used or do you plan to use?   What influenced your choices of assessment techniques or approaches?  How do you give feedback to your learners?  

8.  Referring back to the diagnostic tool completed at the beginning of the programme, select a couple of areas of your practice that have changed/developed during the course, for example, being a personal tutor or using new technologies etc.     Consider the impact of these on student learning from your disciplinary perspective.

9.  With reference to the diagnostic tool, looking back at your whole profile, what should be your priorities for improvement, further CPD and why?    What action will you take to address these priority areas?

10.  To what extent do you think participation in the course contributes to the QA/QE agenda?

DIAGNOSTIC TOOL – REFLECTIVE ANALYSIS OF PROFESSIONAL ROLE AND EXPERIENCE

Tick the box that best describes your perception of your experience/ability in each area.  This is not a test, it is a method to help ascertain the stage at which your own professional role, responsibilities and experience have brought you.  Some of the areas may not be relevant to your particular role at this time, in which case, write N/A in the comments box.   The comments box is a space for a conversation between us as we identify the appropriate descriptor within the UKPSF for you to evidence and gain professional recognition, so please explain your response to each activity, providing any extra detail which you think relevant at this stage.  You should also use the comments box to highlight areas of uncertainty or where you know some further development is needed.

	Area of activity/awareness as an academic/professional
	Do you:

( tick the most appropriate box)
	Are you:

( tick the most appropriate box)
	How do you know?

Comments, reflections, observations

	Planning teaching
	Never


	Sometimes
	Novice
	Unsure
	

	
	Often


	Always
	Confident
	Expert
	

	Evaluating my teaching
	Never


	Sometimes
	Novice
	Unsure
	

	
	Often


	Always
	Confident
	Expert
	

	Designing programmes/modules
	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	

	Teaching large groups
	Never


	Sometimes
	Novice
	Unsure
	

	
	Often


	Always
	Confident
	Expert
	

	Inclusive practice in teaching and supporting student learning
	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	Awareness of different strategies for teaching


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	


	

	Assessing student work


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	Giving feedback to students


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	

	Use of technology to enhance student learning


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	Being a personal tutor


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	Working with diversity


	Never


	Sometimes
	Novice
	Unsure
	

	
	Often


	Always
	Confident
	Expert
	

	Developing effective learning environments


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	

	Setting goals


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	

	Working with national agendas
	Never
	Sometimes


	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert


	

	Evidence informed practice
	Never


	Sometimes
	Novice
	Unsure
	

	
	Often


	Always
	Confident
	Expert
	

	Awareness of the wider context in which HE operates


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often 
	Always
	Confident
	Expert
	

	Engaging in pedagogic CPD


	Never
	Sometimes
	Novice
	Unsure
	

	
	Often
	Always
	Confident
	Expert
	


After completing this self-review, respond to the following questions:

	What are your main strengths?


	What should be your priorities for improvement?



APPENDIX D – Draft Course Structure

	Aimed at:

· Graduate Teaching Assistants
· Very new teaching staff who choose to do this course before the full PGCLTHE
· Staff who support learning but may not be eligible for the PGCLTHE
· Library/student support staff


	Introduction to Learning and Teaching:  
Intensive three day course to be offered during the year as an online course using existing Open Education Resource.
Standalone or as a feeder into Modules 1 or 2
	Exit point:

SEDA qualification

or progress to PGCLTHE if entry requirements are met




	MODULE ONE – 30 credits
Teaching & Supporting Learning in HE

This module offers participants the opportunity to examine, reflect upon and develop their professional practice in teaching and supporting learning in HE.  The main focus will be on how students learn and participants will examine their practice in relation to a range of ideas drawn from different subject disciplines and scholarship in the field of learning and teaching.

The module includes a PPD strand which incorporates peer observation of teaching and the development of a learning journal.

Exit point: Achievement of UKPSF D1

OR  if both modules have been achieved: 

the Award of PG Certificate / Achievement of UKPSF D2 / NMC Stage Four Teacher (where appropriate)
	
	MODULE TWO – 30 credits
Curriculum, Assessment and Quality

This module offers participants the opportunity to examine, reflect upon and develop their practice in three broad areas – curriculum design and development, assessment and feedback, quality assurance and quality enhancement.

The module includes a PPD strand which incorporates peer observation of teaching and the development of a learning journal.
Exit point: Achievement of UKPSF D1

OR  if both modules have been achieved: 

the Award of PG Certificate / Achievement of UKPSF D2 / NMC Stage Four Teacher (where appropriate)

	
	
	


Each Module covers requirements for D1 of UKPSF and successful achievement of one module is an exit point for staff who do not wish to progress to the full PGCert/D2.   Both modules have to be successful achieved in order to gain the full PGCLTHE and Fellowship status of the Higher Education Academy











