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B.     FEATURES OF THE FIELD

1.        Title

Levels of award:

Masters in Teaching and Learning

with interim award titles of:  

Postgraduate Certificate in Teaching and Learning 

and

Postgraduate Diploma in Teaching and Learning        

2.        Mode of Delivery:   Part-time

3.        Features of the Field

The Masters in Teaching and Learning programme aims to provide a coherent, personalised and progressive framework for the professional learning and career development of teachers by integrating progression in the demonstration of relevant Professional Standards for Teachers with Masters Level requirements. The programme is focused on supporting teachers in developing their practice to enable all children and young people to reach their potential. It aims to build on teachers’ previous training and experience through a progressive three phase professional learning framework. Participants will develop and demonstrate professional standards and skills at Masters Level in critical reflection and systematic enquiry. It will enable them to select, critically engage with, evaluate and apply to their practice the research, literature and policy frameworks for pedagogical practice, curriculum development, collaborative working and leadership.

The essence of the Programme is to encourage the development of reflective practitioners who engage in critical analysis of their own professional work, thereby equipping them with the necessary conceptual tools for developing theoretical knowledge, understanding and professional practice within communities of practice, that is, the student’s department, school or cluster of schools.  The programme also seeks to enable students to make a positive impact on pupils’ learning and wellbeing.

Thus the prime purposes of the Programme are to enable teachers and other educators to:

· effect a confluence between critical reasoning, reflection-in-action and a deep understanding of the situation at classroom or teaching space, institutional, national and international levels; 

· gain substantial and sustained opportunity to engage with the research of others, as well as design, produce and disseminate their own. 

_________________________________________________________________

C. EDUCATIONAL AIMS OF THE FIELD

General Aims:

Aims of Programme

The Masters in Teaching and Learning Programme, integrating the Professional Standards for Teachers with the QAA Masters level requirements, seeks to: 

· be practice-based, at Masters level, focusing on teaching and learning and lead to effective teaching so that children and young people achieve their potential, regardless of their age, gender, abilities and background 

· be centred in practice-based learning, with the range of professional learning opportunities agreed by the teacher with their coach and tutor to meet their personal, professional, career and school needs 

· be built on ITT or previous professional learning, and take account of the NQT’s route into teaching, or the more experienced teacher’s previous professional development 

· align with induction and performance management requirements 

· provide and facilitate personal, academic and professional development through a programme of study that is structured in three phases, providing a coherent learning experience that progressively develops, broadens and deepens each teacher’s professional attributes, knowledge, skills and understanding 
· enable students to develop their practice as critical reflective practitioners in order to identify the expertise, ethos, values and qualities that can help them to develop and share good practice and enrich teaching and learning  in their workplace
· provide a varied, flexible, accessible and relevant programme of study which meets the needs of educators at various stages of their careers

· make a significant contribution to the development of teaching as a profession in students’ localities, including the development of curriculum expertise, the promotion of inclusion and the analysis of institutional effectiveness

· set and maintain high standards of academic work together with a high degree of professional relevance 
· help students examine the broader dimension of activity associated with educational provision (socio-political / economic).
· promote the development of a culture of teacher research and provide students with the opportunity to develop a high level of research skills as part of the wider mission of teacher education.
____________________________________________________________

D. LEARNING OUTCOMES (OBJECTIVES) OF THE FIELD

The programme provides opportunities for students to develop and demonstrate the achievement of the following:
Subject Knowledge
In keeping with the Quality Assurance Agency’s January 2001 Framework for Higher Education (FHEQ) students will be expected to:

· Demonstrate an increase in the breadth and depth of knowledge and understanding of their selected areas of educational study

· Demonstrate critical evaluation drawing upon the evidence base of effective pedagogical practice and interventions across the four content areas:  teaching and learning; developing subject knowledge; how children learn and develop, inclusion and behaviour management; leadership & management

· Demonstrate a systematic understanding of knowledge and a critical awareness of current problems and or new insights, much of which is informed by their own academic disciplines, fields of study or areas of professional practice

· Continue to advance awareness of the nature of education, the theoretical underpinnings, its changing dynamics and processes and how these may be applied effectively;

· Demonstrate professional learning through practitioner research and critically reflective enquiry which influences their own and their colleagues’ practices and thinking, building on prior training, career experiences and development

In addition, students are encouraged to be involved in:

· the critical appreciation, interpretation or creation of knowledge through advanced scholarship or original research, of a quality to satisfy peer review, extend the forefront of the discipline, and merit publication.

Intellectual/practical skills

Students will be expected to:

· demonstrate critically informed analysis and application of diagnostic and appropriate evidence bases to impact positively on the outcomes of children and young people 
· show their ability to deal with complexities and contradictions in both the literature and their professional practice
· demonstrate effective contribution and participation to personal professional and institutional improvement through sharing and developing good practice in teaching with reference to performance management and improvement plans within their school or setting
· synthesise and draw upon a range of appropriate material, deal with complex issues both systematically and creatively, and make sound judgements in the absence of complete data
· evaluate critically current research and advanced scholarship in the discipline,  evaluate methodologies and develop critiques of them and, where appropriate, challenge existing value positions and assumptions  and propose new hypotheses
· demonstrate originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline and that may enhance ethical workplace practice
· communicate coherently and concisely in speech or writing to specialist and non-specialist audiences, presenting positions or arguments based on the outcomes of reading and/or enquiry.
Transferable Skills

Students will be expected to develop the qualities and transferable skills necessary for employment requiring:

· the ability required for continuing professional development resulting in autonomous, critically reflective practitioners who are pro-active and self-directed in their learning, showing initiative and enthusiasm for their professional development

· be committed to the promotion of equality, diversity and social justice

· develop and demonstrate the skills of critical thinking, problem-solving, analysis and reflection through the interrogation of theory and enquiry through research processes and activities, which may lead to publication or challenge current ideologies of educational thinking to create innovative solutions

· learn and develop with others; make a contribution to the developing research and scholarly activity of the University and school community through sharing practice, learning and experiences with peers 

· the ability to use ICT in the presentation of their work, in the accessing of on-line materials, in their engagement with blended learning and developing the use of multi-media resources for educational practice.

_________________________________________________________________

E. FIELD STRUCTURE

Award requirements 
It is envisaged that in most cases students will complete the programme within three years.  However it is acknowledged that in some instances students will not progress smoothly and that absence from work for maternity leave, illness or career breaks will not be counted towards the three year time period. The eligibility period will be extended by an amount of time commensurate to leave taken.
Candidates are required to have passed all courses (modules) and achieved 180 credits in order to receive the award of Masters in Teaching and Learning
MTL structure and credit weighting
	MTL SEA

	Phase 1
	Module 1 (30)
	Module 2 (10)

	2 Modules

1x30 credit

1x10 credit

= 40 credit
	Developing Professional Enquiry Skills
	Reflecting on Professional Practice

	Phase 2


	Module 3 (20)

Area 1:

Teaching, learning and assessment for learning
	Module 4 (20)

Area 2:

Subject  and professional knowledge  and curriculum development
	Module 5 (20)

Area 3:

Inclusion and Child Development
	Module 6 (20)

Area 4:

Leadership and working with others

	4 Modules 

4x20 credits

= 80 credits
	
	
	
	

	Phase 3


	Module 7 (30)
	Module 8 (30)

	2x30 credits modules

60 credits


	Professional enquiry 1: Specialist Interest and Research Project
	Professional Enquiry 2:

The Research Project – Evaluation and Dissemination


Order of delivery

	Summer term

Audit

Module 1 Developing Professional Enquiry Skills

Module leader R.Wood

Assessment  

5,000 word assignment

30 credits
	Autumn term

Audit

Module 2 Reflecting on Professional Practice

Module leader V.Coultas

Assessment

Portfolio and Critical Commentary 1,500 words

10 credits
	Spring term

Audit
Module 3 Teaching, learning and assessment

Module leader J.Evans

Assessment

3,000  word assignment /Reflective statement 

20 credits

	Audit

Module 4 Subject and Professional Knowledge and Curriculum Development

Module leader V. Coultas

Assessment Presentation/Reflective statement

20 credits
	Audit

Module 5 Inclusion and Child development

Module leader V. Coultas

Assessment

 Child centered case study 3.000 words/Reflective statement

20 credits
	Audit

Module 6 Leadership and working with others

Module leader V. Coultas

Assessment: Video of Presentation, plus accompanying materials/Reflective statement

20 credits

	Audit   

Module 7 Professional Enquiry 1: Specialist Interest Research Project

Module leader G. Lancaster-Smith

Assessment

Literature Review and Proposal 5,000 words


	Audit  Module 8

Module 8  Professional Enquiry 2: The Research Project- Evaluation and Dissemination

Module leader Andy Hudson

Assessment

5,000 word research report

Dissemination of findings in a formative presentation to colleagues

Production of original resources or materials for formative assessment
	


Interim Awards

Relationship of the award stages to the 3 phases of the MTL programme

The National Framework has defined 3 Phases for the MTL programme which map to the PG certificate, Pg Diploma and Masters as shown in the table below.

	Phase
	Modules and M credits
	Accumulated credit
	Award stage

	1
	1 (30)
	30
	Pg Certificate

	1
	2 (10)
	40
	Pg Certificate

	2
	3 (20)
	60
	Pg Certificate

	2
	4 (20)
	80
	Pg Diploma

	2
	5 (20)
	100
	Pg Diploma

	2
	6 (20)
	120
	Pg Diploma

	3
	7 (30)
	150
	Masters

	3
	8 (30)
	180
	Masters


Students will progress through the modules which make up the 3 Phases, normally following the schedule as detailed in section 4. The overall aims of the 3 MTL Phases and their relationship to the learning outcomes of the interim award stages are outlined below.

1.1
Phase 1 Post Graduate Certificate 

 The aim of Phase 1 is to:

· Support the participant in building on their induction year experience (for NQT participants) or other previous professional learning (for participants further along their teaching career path) to further develop their awareness and understanding of their professional attributes, knowledge, skills and understanding, particularly in relation to the four MTL content areas as outlined in the diagram on page 10. 

· Create opportunities for the development of enquiry skills to enhance their capacity to target, investigate, review and critically analyse specific aspects of their current professional practice and how it can be informed by ideas, thinking, etc from the MTL programme.

  Learning outcomes:

On successful completion of this phase, students will be able to:

· Systematically reflect upon, evaluate and be proactive in developing effective classroom practice in the pursuit of their professional development

· Employ critical thinking and appropriate skills in writing in order to communicate effectively and persuasively with an audience of peers

1.2
Phase 2 Post Graduate Certificate

It can be seen that the first module of Phase 2 is also encompassed within the Pg Certificate stage. The other 3 Phase 2 modules then make up the Pg Diploma stage. The aim of phase 2 is to:

· Broaden and progressively embed the participant’s professional attributes, knowledge, skills and understanding through a combination of expert input from the university tutors and MTL course materials and the enquiries that they will undertake in their work-settings.

· Provide specific material input for example around subject knowledge and teaching and learning concerning the 4 overall content areas as can be seen in the summary diagram on P10 and in more detail in the module directory. 

Learning outcomes

On successful completion of this phase, students will be able to:

· Become critically conversant with the practicalities of practitioner research and issues involved in conducting a small scale enquiry based project with a focus on observation

· Demonstrate an in-depth understanding and critique of the changing socio-political and cultural context in which teaching and learning in educational settings and contexts occurs

· Independently and critically evaluate for example  the nature of subject knowledge, approaches to teaching and learning in their subject area, syllabus design, monitoring and assessment, cross curricular themes, pupil progression

· Critically engage with different approaches to school improvement, research, and the literature and current debates in the area of leadership and management and working with others

· Demonstrate systematic knowledge and understanding of  contemporary research on children’s and adolescents’ development 

· Plan a training session for students or a relevant group of staff and demonstrate the ability to use theory and research in  preparing and critically evaluating and reflecting on this process

1.3 Phase 3 Masters in Teaching and Learning

The 2 modules of Phase 3 are fully encompassed within the Masters stage of the programme. The primary aim of Phase 3 is to:

· Provide an opportunity for the participant to specialise in subjects and / or aspects of teaching and learning through a major enquiry into a specific area of their practice as identified and agreed between themselves, their university tutor and their MTL coach 

· To develop the teacher’s confidence and ability to contribute to collaborative learning in their workplace and in the wider professional community. 

Learning Outcomes

On successful completion of this phase, students will be able to:

·  Identify appropriate core research questions and develop a critical understanding of the empirical dimensions of researching a specialist topic.

· Demonstrate a thorough understanding and employment of research rigour at all stages of the research process. 

· Demonstrate the significance and the evidence of impact of the research upon their professional development as a teacher and more widely across the school 

· Identify the nature of any research related ethical issues, address and employ the essential protocols and procedures required.

F.  
FIELD REFERENCE POINTS
· The programmes of study have been developed in order to take account of QAA level 7 descriptors (M level).

· The awards made to students who complete the field or who are awarded intermediate qualifications comply fully with the National Qualifications framework.

· All the procedures associated with the PPD programmes of study comply with the QAA codes of practice for Higher Education.

_________________________________________________________________

G. TEACHING AND LEARNING STRATEGIES

Schools (trained in-school coaches) and HEIs (HE tutors) working collaboratively, as partners, will promote a learner-centred environment that develops students’ independent and informed sense of enquiry, through a blended learning approach comprising all or some of the following, as appropriate to a particular module/phase or to an extended research project:

· lectures

· discussion and debate 

· use of ICT  and Virtual Learning Environments 

· use of videos, role plays, guest speakers, video-conferencing

· opportunities for students to work collaboratively in groups/pairs or action learning sets and present short oral/written contributions on specific work-based tasks including presentation in professional settings
· critical review of others’ work 

· analysis of personal log evidence

· portfolio evidence of experiential learning and professional development

· prescribed reading and field based observation

· distance learning tutor support via e-mail and telephone, including constructive feedback on draft assignment work

· individual or group tutorials for a variety of purposes from initial assignment guidance to detailed comments on assignment or dissertation drafts.
· dissemination of research to relevant specialist and non-specialist audiences

H.   ASSESSMENT STRATEGIES

A range of strategies for assessment is used within these programmes of study. Assessments have either a formative or summative function and are consequently designed to fulfil a set of objectives that are specific to the content area of the programme. All are designed to allow the candidates to exhibit the extent to which they have achieved the learning outcomes outlined in Section D above.

Formative assessment:

Initial needs assessment

Crucial to the delivery of this programme is the completion of a personal audit (developed from the extensive aims of the individual module) that the student will undertake with the coach to identify what areas would benefit from further development.  This personal audit will take place at the start of each module and the identified areas of development will be the focus of the students’ personal area of study. 
In addition, there will be tutor-student dialogue on development points from previously assessed work and ongoing responses to prescribed reading and other sessional tasks.

Summative Assessment:

Each assessment needs to contain evaluation of research in teaching and learning; elements of designing research in teaching and learning; practitioner research and reflective practice.  There is no choice of assignment but students will cover a range of scholarly and practice-based assignments over the whole programme. 
The first phase has a greater emphasis on ‘scholarly’ writing to ensure Masters level is reached.  Modules in Phase 2 will alternate between written pieces and presentations.  Each assignment should contain links within its first introductory section to prior learning from the previous module in ‘portfolio statements’.  Assessment in Phase 3 will focus on a research project. Module assessment is normally based using generic and module specific assessment criteria, linked to defined criteria, which explicitly inform written feedback on the quality of students’ work. 

Rationale for the Choice and Range of Assessment

The assessment strategies used by the School programme have evolved over a period of time since the programme’s inception and reflect the central philosophy of the School of Education’s in-service programme, as well as the changing climate of pedagogic practice.
Assessment is solely through course work.  It is vital that participants in the programme show their capacity to use their personal and literature-generated knowledge to inform their practice. This understanding is judged to be most effectively exhibited through precise and extensive referencing to both academic resources and also the everyday understandings of the participants’ professional lives, and that this is best done through the medium of on-going reflective practice and its reporting through course work.
Assignments are assessed using both generic and specific criteria. Feedback to participants in the programme is written, verbal and extensive. The University’s PCF Postgraduate Grade Criteria (GDAB, 2004) are used in the assessment and grading of student work. 
Figure 3. Assessment Strategies (Indicative)

	Module Code
	QCM980
	QCM981
	QCM982
	QCM983
	QCM984
	QCM985
	QCM986
	QCM987

	Module Title
	Developing Professional Enquiry Skills
	Reflecting on Professional Practice
	Teaching, Learning and assessment 
	Subject and Professional Knowledge and Curriculum Development
	Inclusion and Child Development
	Leadership and working with others
	PE1

Specialist Interest  and Research Project
	PE2

The Research Project- Evaluation and Dissemination

	Dissertation
	
	
	
	
	
	
	
	

	Empirical data 
	S
	F
	F & S
	F
	 S
	F & S
	
	F & S

	Essay
	S
	S
	S
	
	
	S
	
	

	Portfolio
	
	S
	
	
	
	
	
	

	Poster 
	
	
	
	
	
	
	F
	

	Presentation
	
	
	
	S
	F
	S
	
	F

	Project
	
	
	
	
	
	
	
	S

	Proposal
	
	
	
	
	
	
	F & S
	

	Review
	F
	F
	S
	S
	S
	S
	F
	F

	Self evaluation 
	F
	F
	F
	F
	F
	F
	F
	F

	Seminar
	F
	F
	F
	
	
	
	
	F

	Supporting Text
	
	F
	
	F
	F
	S
	
	F

	Tutorials
	F
	F
	F
	F
	F
	F
	F
	F


Links between Learning Outcomes and Assessment

At every stage of the participant’s progress through the modular routes, assessment and learning outcomes are linked. All assignments must reflect the overall aims of the appropriate award, and must also evidence the significant learning outcomes of the module under report.

Assignments are set with a core specification, e.g. case study, evaluation of a teaching resource. However, in accordance with: 

· the philosophy of the programme,

· the teaching and learning strategies outlined above,

· and with regard to the individual nature of course participants’ professional contexts,

the exact nature of the interpretation of the assignment is a matter of negotiation between tutor and course participant. This may result in highly individualised titles, but with core content that reflects the key features of the content of the appropriate module. This is an important recognition of the professional studies element of the programmes undertaken by participants.
Course participants are required to indicate in their assignments (normally through the use of a reflective statement which is a required constituent part of each assignment) to what extent they have attained the learning outcomes of the module and to indicate how their own further studies can enhance their future attainment. This also provides feedback to the course team as to how the candidate can best be supported in their future work and also serves to further define and refine teaching and learning strategy both for the present and future.
Links between Assessment Strategy and Teaching and Learning Strategies

Teaching and learning strategies and the total assessment process are seen in the PPD programme as integral to each other. In accordance with the philosophy of the programme, the course participant is seen as a defining and refining element in the whole process of academic attainment and achievement. They are as much a resource for course participants as the academic team, the learning resource provision of the University, and the resources of the information technology ‘revolution’. The teaching and learning strategies of the PPD programme value and enhance the role of personal contributions of participants. The assessment process associated with each module reflects this belief and emphasises the role of personal and inter-personal comparison of data as being critical for academic and professional advancement.
I. ENTRY QUALIFICATIONS
	Academic Qualifications (including A / AS level grades and subjects, where applicable)
	A first degree

	Level of English language capability
	Participants will all be teachers in UK schools and will have a fully competent level of English or a minimum of IELTS 6.5 or equivalent

	Any other specific, formally certified qualifications
	No

	Previous relevant work or work-related experience
	Employed as a teacher

	Any specific articulation arrangements recognised for this programme
	

	Professional qualifications
	Qualified Teacher Status or Overseas Qualified Teacher Status

	Any other specific entry requirements


	Meet the eligibility criteria of the TDA 

Meet such other requirements as may be imposed by the DCFS and  TDA
The participant’s school to become a member of the regional MTL consortium through signing up to the MTL Partnership Agreement between the school and the HEI supporting their member(s) of staff.


APPLICANT ENTRY PROFILE: 

Candidates need to be able to undertake activities in their work-context that support their learning and assessed work, such as gathering information from parents, work colleagues and colleagues from external agencies who work in partnership with their setting, and implementing and evaluating new approaches to their own practices.

The candidate’s school must join the MTL provider consortium through linking with one of the consortium Universities through the MTL Partnership Agreement (A model agreement has been developed by the TDA). A key element of this is the school providing for a trained MTL Coach who will normally be another school colleague but may be, in exceptional circumstances, an externally based trained MTL coach (See Appendix One).
To succeed candidates need to be willing and able to undertake sustained independently-directed study, including using the learning centre resources such as electronic databases to search for materials and a range of media.   

Peer learning in face to face taught-sessions and in small tutorial groups is an integral part of the learning experience so it essential that candidates are willing to participate in collaborative learning as well as individual study. 

Candidates will need to be able to use basic ICT facilities, e.g. Word, PowerPoint, internet, email, blogs and wikis to participate in learning and assessment activities.  If candidates are intending to undertake study away from the university they will need access to a computer and the internet.

Applicants who do not meet the TDA funding criteria will not be eligible for the programme, i.e. they will not be able to fund their own participation.

(with acknowledgement to Sheffield Hallam University’s MTL draft validation documentation)
APEL

If the student has completed modules in a Masters programme at another HE institution where the module learning outcomes align with those of specific MTL modules they can apply for APCL by following the standard university APCL procedures. They may also claim APEL through the standard university procedures and the success of the claim will depend on their ability to evidence achievement of all the learning outcomes of an individual module.

These are subject to the MTL APCL / APEL protocols summarised below. They have been determined by the TDA national Development team to retain the coherence of the MTL.

Phase 1 – only 30 M credits, normally from a PGCE that they have just done if they are an NQT participant in the MTL and only against module 1.

Phase 2 – possibly APCL 20 credits against any one of the phase 2, 20 credit modules. This will be subject to any source of the 20,( i.e. another programme delivered by a HEI in conjunction with DCSF such as primary maths specialist award) being vetted and approved as matching MTL phase 2 module learning outcomes.

Phase 3 – possibly APCL’ing 30 credits only against module 7 on proviso that they directly relate to the foci of the participant’s action research activities for phase 3 as a whole, i.e. the learning from whatever was APCL’ed for module 7 directly led to and supported the school-based work done in module 8.

The above scenarios are also subject to an overall limit of APCL’ing as follow:

· Only a maximum of 60 credits in total can be APLC’ed

· No more than one module can be APCL’ed at any phase

· In Phase 1 only module 1 can be APCl’ed

· In phase 2 any module can be APCL’ed

· In Phase 3 only module 7 can be APCl’ed

The exception to these processes is where credit is being APCL’ed from another MTL programme. In this case up to 120 credits, i.e. Phases 1 and 2 can be APCL’ed. 

(with acknowledgement to Sheffield Hallam University’s MTL draft validation documentation)
J. 
Career Opportunities
The experience of working with candidates on the PPD programme indicates without question that qualifications obtained from undertaking programmes within this postgraduate field facilitates promotions / progression and threshold movement. Data received from Local Authority associates also provides evidence of the positive impact the PPD programme continues to have both on the professional development and upward mobility of individual teachers and in specific areas of school improvement.

A.           Indicators of Quality  

The QAA does not currently have specific Masters level statements for Education, however the programme development teams thinking has been informed by the current QA consultation document. The QAA Framework for Higher Education, Level 7 descriptors has been applied to this proposal.

The major reference points have been the TDA MTL National Framework document together with the National Standards for Teachers. The TDA national working groups have been used to ensure consistency of the MTL programme across the regions and the South East Alliance MTL working groups have ensured that we have consistency within the participating HEIs.

As such the quality of this programme is monitored by the following methods

· compliance with individual HEI’s and MTL SEA quality assurance procedures 

· internal marking, second marking and moderation

· External Examiners’ Reports and a supportive developmental working relationship with the External Examiners who act as ‘critical friends’, to ensure parity of academic standards and quality alongside other HEIs within consortia and across consortiums

· student representative(s) meeting with Programme Co-ordinators

· informal student feedback to Programme Co-ordinators

· peer observation of teaching sessions

·  HEI’s  and MTL SEA Management Group and Programme Route Board meetings and Internal Committees of Examiners, both of which also reflect PGAS directives and recommendations and produce minuted records

· HEI’s CPD meetings which produce minuted records

· formal, written interim evaluations during running of new modules  

· formal, written, summative module evaluations with statistical composites drawn up of this data, scrutinised by Programme Leader with relevant feedback to tutors

· individual summaries written by tutors of the formal, summative evaluations described above, incorporating points for action, which are published in subsequent module handbooks. These are also scrutinised by the Programme Leader and inform any necessary discussion with tutors

· formal, written evaluations of dissertation supervision scrutinised by the Programme Leader with feedback to the tutor team

· Annual Monitoring Report incorporating internal and external review and data. 

B. Approved variants from PCF

a) MA awarded on pass/fail basis 

Rationale:  the TDA have specified that all HEIs validate their degree as a pass/fail award to allow teachers to be able to transfer studies from one HEI to another if they change jobs.  
b) The module sizes are specified by the TDA and are a variant to the standard PCF module size of 15 credits. 
phase 1:  1x10 credit module and 1x30 credit module,

phase 2:  4x20 credit module, 

phase 3:  2 x 30 credit module. 
Appendices 

Appendix One: Student Support and the role of the participant, the coach and the HEI tutor

Main focus:

A key feature of this innovative programme is the way in which support for the student is structured.  In order to ensure that the school focus and the ‘M’ level standards are maintained, support for the student will be provided by both a school-based coach and an HEI tutor.  It is envisaged that the three way relationship will be the most effective way to ensure the aims of the programme are fully embedded in practice.  The roles of the three members of this relationship have been discussed in detail by the Coach Leads of all nine consortia as well as representatives from schools, training schools, Local Authorities (LAs) and the TDA. (See Annex A) This extensive discussion process has been essential for the programme to maintain credibility and relevance in schools whilst retaining HEI QA requirements and meeting the stated aims of the MTL.

The Role of the MTL Coach:

In the first instance, it is intended that the role of the MTL coach can most effectively be undertaken by the Induction Tutor working in the school, who will already have been working very closely with the NQT and who will have a good knowledge of the professional standards.  In large secondary schools, identifying this person is likely to be straightforward.  However in smaller schools, particularly small primary schools, this role may be less clear cut as it may be the Head Teacher who is undertaking the role of the induction tutor and they are unlikely to be in a position to adopt the additional role of the MTL coach.  The consortium will be responsible for ensuring that other personnel are identified for this role and in undertaking this task, the LAs and training schools will be able to play a major role. Advanced Skills Teachers (ASTs), Excellent Teachers (ETs) are likely to be able to be involved at some stage. It is essential that the role of MTL coach is seen as different to the role of the Induction Tutor whilst recognising that there are complementary features to the roles.  Everyone who is undertaking the role of the MTL coach will be required to have further MTL specific training.   The MTL Coach will
:

· engage in the training provided for coaches to develop their own professional skills, knowledge and understanding;  

· use coaching principles and skills to identify and support the MTL participant’s professional development needs and their understanding of the learning experiences; 

· collaborate with the HEI tutor to signpost or organise appropriately personalised learning opportunities for the MTL participant, including collaborative learning with other teachers and, as appropriate, with other members of the school and children’s workforce

· engage the MTL participant in reflecting on the outcomes of the children and young people he or she teaches, and how the teacher’s practice has impacted on these outcomes

· collaborate with the HEI tutor to support the MTL Participant’s M-Level  thinking and its application and communicate the outcomes

· establish a 3-way relationship with the HEI tutor and MTL participant so each is aware of particular responsibilities and agreed ways of working.

The MTL school-based coach will not be involved in the assessment of the participant – this will be covered by the HEI tutor.  However, there is an expectation that the MTL coach will have an understanding of the criteria for M level work.

Coach Training:

It will be the responsibility of the MTLSEA to identify and train appropriate people for the MTL coaching role and to ensure that the coach training adds value and is of an appropriate standard.  Training schools and LAs will play a pivotal part in this process.  Induction Tutors will be invited to undertake this role for Phase 1 although they may opt not to continue through to Phases 2 and 3. In this instance, it will be the responsibility of the MTLSEA to identify other potential teachers to develop the MTL coach role and to provide training.

The school- based MTL coach will be required in the first instance to attend a one day training event.  This training day is not intended to teach coaching skills – there will be an assumption made that teachers identified for the role of the school-based coach will have some level of coaching skills developed through their other roles.  Instead the focus of the first training day (to be held in the spring term) will be to explore (with HEI tutors) the roles and responsibilities of the MTL coach.  The first training day will be essential for initiating the partnerships between the HEI and school which will underpin the MTL programme.  This training will follow a national model to ensure that there is the potential for transferability with the work place.  The school-based coach will then begin working with the NQT at the start of the summer term.  A follow up training session will be held after the first half term and at this event, coaches will be able to assess any issues that are arising in the coaching process and to articulate any additional training needs that they may have.  MTLSEA will then be able to put in place the appropriate resources to support these needs.

QA of the MTL coach:

Whilst it is recognised that the school-based MTL coach will be an employee of the school, MTLSEA will be responsible for monitoring and reviewing the coaching process to ensure that high standards are achieved and maintained and that the participant is appropriately supported.  If necessary, replacement coaches will need to be arranged.  It is anticipated that this would be discussed fully with the school management before any decisions are made.  This highlights the importance of establishing and maintaining the effective relationship with schools.  Under the framework of the MTL, schools become members of the MTLSEA once their NQTs undertake the programme.  The participant will be given opportunities through the unit feedback systems already in place to voice any concerns that may arise.   

A wider review and monitoring of the coaching process will be instigated by the TDA.

Working with the NQT:

Funds will be allocated to schools by the TDA to provide for the process of coaching.  Whilst the exact pattern of support has not been explicitly dictated or the funds ring fenced, it is anticipated that the following will apply:

The pattern of meetings between MTL coach and NQT and time allocated for these will vary from participant to participant. Within each phase the focus and expected outcomes for each session should be agreed between the coach and the participant in advance of each meeting.

Typically it is likely that each session will take place every two weeks lasting up to one hour.  The following table identifies, for illustration, the number of sessions for each phase but the exact number of sessions will vary for each MTL participant 
	
	Coach – Participant
	Coach – Participant - Tutor

	Phase 1
	7 sessions 

	1 session


	Phase 2
	8 sessions per module

	2 sessions per module

	Phase 3

	4 sessions
	2 sessions


Professional development of coaches:
It is recognised that there are many different models of coaching and that teachers who undertake the role of MTL coach will have different experiences and qualifications.  There is additionally a commitment from the MTL provider to provide an opportunity for the MTL coach to acquire relevant M level credits through their engagement with the process.  At this point in the development of the programme, the exact details of what this will entail, the credit value or the funding arrangements have not yet been confirmed but HEIs have existing programmes in mentoring and coaching that they can adapt for this purpose.  The essential aspect to demonstrate here however is a commitment to the professional development of those supporting MTL participants as well as the participants themselves.

Resources for learning:

Resources to support the role of the MTL coach and the participant will be provided as an on-line resource through the VLE.  Additionally TDA documentation will be available through their website.  This will be fully explored with coaches during the training session.

The HEI tutor:

The HEI tutor will provide the second strand of support for the MTL participant.  In particular the HEI tutor will
:
· support the MTL participant in presenting evidence of their M-level learning 

· assess the progress of the MTL participant
· collaborate with the school-based coach to signpost or organise learning opportunities for the MTL participant
· collaborate with the school-based coach to provide support for the MTL participant’s M-level thinking and its application
· establish a 3-way relationship with the school-based coach and MTL participant so each is aware of particular responsibilities and agreed ways of working.
There will be the expectation that the HEI tutor will attend the first training day with the school-based coach and that they will facilitate regular meetings with the MTL coach and participant in order for the 3 way partnership to be effective.  The HEI tutor will have responsibility for assessment and ensuring that M level standards are maintained.  This will in turn be monitored by the standard QA processes within the University.

General Student Support:

In addition to the MTL coach and HEI tutor, participants will have access to the standard Kingston University facilities such as the Academic Development Centre and Study Space.

Annex A

The roles matrix for MTL coaching 

The National Framework for Masters in Teaching and Learning identifies that the MTL programme will provide:

· opportunities to work through cycles of planning, trying out new ideas of approaches, reflecting on evidence about impact on pupil outcomes to shape the next phase of learning and drawing on coaching and tutoring contributions, as appropriate, at each stage of the cycle;

· each teacher with opportunities to develop the skills of enquiry, together with diagnostic skills to identify children’s and young people’s needs and to develop understanding of the nature and use of evidence so that they continuously develop and improve their professional practice;

· each teacher with opportunities to develop their use of technology in their professional learning to impact effectively on their practice, as well as support them in their research activity.

The table below has been produced to allow a common understanding of the potential roles of the school-based coach and the HEI tutor; it also identifies the responsibility MTL Participants have for their professional learning. 

Although the roles are defined, they describe where the primary responsibility rests. In practice, roles may overlap so that the MTL Participant receives continuous and coordinated support. This will be especially true in relation to identifying and planning learning opportunities and how these can be met, and in monitoring and providing feedback on the participating teacher’s progress.

They recognise also that the school-based coach works from a school and local perspective, while the HEI tutor works from a regional, national and international perspective.  The work of the school-based coach and the HEI tutor is grounded in each having a clear understanding of the Professional Standards for Teachers, the QAA M-level requirements and using existing leading-edge research and current best practice.  The relationship between the coach and tutor will need to accommodate and reflect the learning and experience of the participant, but will also have to acknowledge the skills and previous coaching experience of the coach.
	Role
	The school-based coach and the HEI Tutor
	The school-based coach
	The HEI tutor
	The participant

	Identifying the teacher’s professional needs, and planning for the next stage in their learning, drawing appropriately on induction and performance management outcomes
	· Assessing, at the start of the programme, whether any M-level credits gained in ITT can be taken forward, in line with the principles of MTL

· Identifying the teacher’s professional learning needs in relation to the learning outcome statements for each phase of the programme


	· Identifying, with the teacher, progress towards meeting the learning outcomes for each phase of the programme, determining ongoing professional learning needs for development


	Working with the in-school coach and the teacher to plan HEI tutor and other expert input to provide appropriately personalised learning opportunities for the teacher, in relation to the four content areas of the MTL.


	· Consider their learning needs in relation to the learning outcome statements for each Phase of the programme. 

· Review the learning outcomes against objectives, planned support and training and development needs identified in the school’s performance management cycle

	Advising, providing and making accessible appropriately personalised learning opportunities for the teacher that draw on a range of expert inputs and resources in relation to the four MTL content areas.


	
	Identifying, providing, as appropriate, and brokering professional learning opportunities that are available within the school and its wider context


	Providing learning opportunities, beyond the school context, that draw on regional, national and, where appropriate, international expertise and resources matched to meet the teacher’s needs
	· Identify how the learning outcome statements improve their professional learning.

· Consider their particular learning needs and how learning opportunities will contribute to these.

	Providing opportunities for collaborative learning with other teachers and, as appropriate, with other members of the school and children’s workforce, in the school and beyond the school.
	
	Supporting the teacher to engage in professional learning with teachers and other professionals within the school and the wider school context that focus on improving professional practice to impact on outcomes for children and young people through, for example, undertaking relevant research activities
	Providing opportunities for the teacher to learn with and from other teachers on the MTL programme.


	Engage in professional learning with other teachers and professionals

	Engaging in professional dialogue to develop the teacher’s understanding of the learning experience and to move the learning on.
	Questioning and challenging the teacher to further develop understanding of what the teacher has learnt and help the teacher to understand how this learning could be used to improve professional practice
	
	
	Be responsive to learning through engagement with professional dialogue

	Supporting the teacher’s reflection on the outcomes of the children and young people he or she teaches and how the teacher’s practice has impacted on these outcomes
	
	Supporting the teacher to develop and apply diagnostic skills to identify children’s and young people’s progress and needs and to select appropriate interventions to ensure successful outcomes
	Supporting the teacher to engage with and making use of relevant theory to further develop practice


	Be prepared to engage with relevant theory and reflect on the impact of their practice

	Supporting the teacher’s critical analysis of a range of sources of evidence in order to improve their practice.
	
	Working with the teacher to apply and further develop the skills of enquiry and how to identify, critically analyse and use classroom-based evidence to further improve professional practice
	· introducing and engaging the teacher with a range of sources of national and international evidence

· supporting the teacher to develop and apply skills in enquiry and research
	Develop and apply skills of enquiry, critical analysis and research 

	Supporting the teacher to analyse the evidence of impact of professional practice on outcomes that will be used towards the assessment and enable the tutor to make summative assessment of achievement.
	Working with the teacher to analyse evidence that demonstrates the teacher’s progress
	· Supporting the teacher to identify what constitutes valid evidence of pupil progress and how this can be used to demonstrate improved teacher practice

· Undertaking formative assessment of the teacher’s progress and provide timely feedback
	Making summative assessments 

	Reflect on their practice; be aware of the QAA requirements for M level assessment

	Supporting the teacher to communicate the outcomes of their research, particularly in phase 3, to contribute to the professional learning of others and supporting the teacher in planning for further professional development.


	Working with the teacher to identify the next career stage and subsequent professional learning needs
	Facilitating opportunities for the teacher to share their learning to support the learning of others within the school and local context


	Providing opportunities for the teacher to share and review their learning with other professionals within the wider context


	Be prepared to share and communicate with other teachers
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