PROGRAMME SPECIFICATION

KINGSTON UNIVERSITY

MA, PG Dip, PG Cert Professional Studies in Education 2012-13
_____________________________________________________________________________________________

A.      NATURE OF THE AWARD

Awarding Institution:                    
Kingston University  
Programme Accredited by:

n/a

Final Award(s):                                   
MA, Pg Dip, Pg Cert

Intermediate Award(s):                    
Pg Dip, Pg Cert
Field Title:                                       
Professional Studies in Education

FHEQ Level for the final award:           Masters
JACs Code:                                     
X300

QAA Benchmark Statements;      
N/A

Minimum Period of Registration:
2 years
Maximum Period of Registration:        
4 years 

Faculty:




Arts and Social Sciences

School:                                             
Education

Location:                                         
Kingston University (KH) with some provision at designated professional locations

Date Specification produced:        
Oct 2005 
Date Specification last revised:

July 2009        
______________________________________________________________
B.      FEATURES OF THE FIELD

1.        Title

           A set of pathways leads to an award entitled:

MA in Professional Studies in Education

with interim award titles of:  
Postgraduate Certificate in Professional Studies in Education 

and

Postgraduate Diploma in Professional Studies in Education        

The pathways available are: -

· The Inclusion of Children and Young People with Special Educational Needs and Disabilities
· Providing for the Gifted, Talented and Able
· The Teaching of Children and Young People with Behavioural, Emotional and Social Difficulties
· The Teaching of Children and Young people with Speech, Language and Communication Needs

· The Education of Students with Autism

· The Education of Students with Severe Learning Difficulties

· Deaf/Blind Pupils: The Education of Learners with Multi-Sensory Impairment

· Advanced Professional Practice

· Mentoring and Coaching

· Multimedia

· Modern Foreign Languages

· Early Years

· Inter-Agency Working
· Leadership and Management in Schools and Colleges

· Leadership and Management in Principle and Practice

· Crediting and Extending Professional Development

· Managing Teacher’s Careers and the Professional Portfolio

· Independent Study

· Practitioner Research as an Agent for Professional and Institutional Change

2.        Mode of Delivery:   Part-time
3.        Features of the Field
THE AWARD-BEARING PPD PROGRAMME 

The School of Education at Kingston University has a long and successful record of providing high quality, award-bearing programmes for teachers and education professionals, both at Levels 6 and 7. The most recent Ofsted inspection of the Postgraduate Department, which looked at a sample of our postgraduate provision, recognised Kingston University School of Education as one of the country's top providers.  

The inspection focussed on four areas: 

· Identification of Needs;

· Provision;

· Impact of Provision;

· Quality Assurance.

In three areas of its postgraduate ‘Practitioner Research Programme’ the School was awarded the highest standard, Grade 1 – provision which is consistently of very good quality, with several outstanding features - and Quality Assurance was given Grade 2 – provision that is consistently of good quality, with no significant weaknesses. 

Annual reports from the programme’s External Examiners continue to support this 

The continuing financial support provided by the Training & Development Agency (TDA) as a response to the School’s 2008 triennial bid is also confirmation of the impact of its postgraduate programme within the teaching profession and in schools and colleges. This was reinforced in the Centre for the Use of Research and Evidence in Education (CUREE) 2008 inspection report which commented on the high quality of provision, excellent levels of student satisfaction, above average completion rates and the impressive evidence relating to the impact of student study and research on teaching and learning in their institutions. 

Emphasis is particularly placed by the TDA upon the importance of the wide involvement of relevant partners in the Professional Learning Community (PLC), both in the planning of programmes and in their provision. Typically this involves working with colleagues in schools and colleges, local education authorities and other professional providers. Networks centred on specific institutions (e.g. a DfES recognised training school) may provide the base for such a PLC. In determining the higher education (HE) destinations for Postgraduate Professional Development (PPD) funding, the TDA was keen to see evidence of each institution’s recognition of high quality personal development in such local communities and of its capacity to accredit appropriate work at postgraduate level. 

The latest Ofsted inspections of both primary and secondary initial teacher training provision strongly reinforce the view that a high level of expertise and excellence is currently available to ensure the success of this initiative. Results published in 2009 confirmed the School of Education at Kingston as a leading education and teacher training institution in the annual National Student Survey, being placed second in the country.
The current Masters programmes include a number of well established pathways that are delivered both at the University site at Kingston Hill and at locations belonging to associate providers such as Local Authorities in the London Boroughs of Kingston upon Thames, Hounslow, Wandsworth, and Surrey Local Authority Support and Training Agencies. In addition, a range of specialist programmes is taught by qualified staff at Whitefields Schools and Centre in Walthamstow. The School of Education’s portfolio of postgraduate pathways is designed to meet both the present professional development priorities of the TDA and as far as possible those likely to emerge during the current funding period.   

Close working relationships with schools, local authorities and other training and support agencies ensure that we have access to additional specialist expertise should it be desirable or required.  Our reputation for developing such collaborative partnerships is built upon provision which is typically: 

· Grounded in areas of professional relevance and interest;

· Enquiry based, enabling candidates to develop their skills and to extend their knowledge and practical expertise;

· Tailored to meet each candidate’s professional requirements so that the learning agenda is her/his own;

· Enhanced and maintained by a network of support sets in order to share knowledge, learning and expertise through contact, both face to face and electronically.

All were recently acknowledged and praised in the 2008 Internal Subject Review (ISR) carried out by Kingston University.

The national context for the professional development of teachers and all staff in the children’s workforce has undergone a cultural shift. The DfES Five Year Plan (2005) stated that, “Excellent professional development is central to ensuring improvements in teaching and learning.” This is also acknowledged as an essential part of the ‘workforce remodelling’ programme firmly established in schools and colleges. The aim that teaching should become a Masters level profession is now established as government policy.

In June 2009 the School of Education was successful in a joint bid with other universities and stakeholders in the South East in securing the contract for the Masters in Teaching and Learning. This is a school-based level 7 programme which will be delivered in partnership with colleagues in schools. It is designed to accommodate and support the professional development needs of newly qualified teachers during the first five years of their new careers. The School is well placed to take on this role as it has for the past three years provided a very similar type of accredited support through the Advanced Professional Practice modules which make up one of the available pathways in the Professional Studies in Education programme.

           The pathways of this field are offered as a major part of the PPD programme    

           and are congruent with the requirements of the newly revised Training &  

           Development Agency for Schools’ (TDA) Postgraduate Development  

           Requirements. The programmes of study undertaken within this field all    

           comply with the Kingston University Postgraduate Credit Framework (PCF)  

           and have the following significant features:  
· An emphasis upon work based practice and development which is heavily embedded in the day to day professional experience and lives of participants in their schools and colleges;
· A range of assessment strategies which realistically reflect the full spectrum of educational aims and desired learning outcomes of the postgraduate programme;
· The central philosophy of the reflective practitioner;
· Compliance with Training & Development Agency for Schools’ (TDA) priorities and General Teaching Council for England GTC (E) guidelines and DCSF requirements for practitioners in educational organizations;
· Potential for the extension and accreditation of candidates’ appropriate professional learning and experience which forms part of their in-service professional development programme in the workplace;
· Potential for inter-university exchange through the use of portfolio programmes of study;
· The capacity for using and developing blended learning approaches.
______________________________________________________________
C. EDUCATIONAL AIMS OF THE FIELD

General Aims:

The main aims of the pathways within this field are to:   
· Provide and facilitate personal, academic and professional development through a coherent programme of study;
· Encourage and enable students to develop high level knowledge in a range of education related disciplines;
· Provide an opportunity for students to expand and extend their knowledge and skills and to apply these in the workplace;
· Facilitate the development of the written and oral skills with regard to the literature and practice associated with their chosen pathway;
· Provide students with the opportunity to develop and utilize high level research skills; 

· Engender a critical and reflective approach to the literature of and the professional practice surrounding the chosen pathway within the field; 

· Help students examine the broader dimension of activity associated with educational provision (socio-political / economic).
Aims of the Postgraduate Certificate in Professional Studies in Education.

To enable students to enhance their ability to:

· Develop their knowledge and understanding of a chosen area of interest, the concepts, skills, attitudes and principles involved;
· Refine their skills in academic writing;
· Analyze their work context;
· Scan, interrogate, select and critically analyze research articles, monographs etc.;
· Distinguish some of the limitations and contradictions of research data;
· Recognise the influence of politico-socio-economic factors in the development of data collection methods, their use and the interpretation of their outcomes;
· Contribute effectively to group discussion and the exchange of learning obtained through professional experience;
· Evaluate own beliefs, values and thinking patterns.


Aims of the Postgraduate Diploma in Professional Studies in Education
In addition to the aims of the Postgraduate Certificate, to enable students to enhance

their ability to:

· Distinguish between paradigm, theory and hypothesis;
· Employ both primary and secondary sources effectively;
· Articulate and illustrate different theoretical and methodological positions;
· Discuss educational issues with peers and lecturers and apply the outcomes to their own research with due regard to ethical considerations.
Aims of the Master of Arts in Professional Studies in Education 

In addition to the aims of the Postgraduate Certificate and Diploma, to enable students

to enhance their ability to:

· Develop authoritative knowledge and understanding of a chosen area of interest;
· Carry out effective study and research independently and collaboratively;
· Distinguish between fact, generalisation, opinion and belief, paradigm, theory and hypothesis;
· Interrogate, appraise and evaluate a wide variety of research outcomes and autonomously synthesise information;
· Establish, validate and evaluate appropriate research protocols;
· Extrapolate from carefully collated data and materials with due regard to ethical issues;
· Take part in peer validation exercises and incorporate consequent learning in a dissertation;
· Carry out and apply an analysis of their own and other working contexts, of influencing politico-socio-economic factors and of differing ideologies and schools of thought to produce a reasoned construct or paradigm.
_______________________________________________________________
D. LEARNING OUTCOMES (OBJECTIVES) OF THE FIELD

1.        Knowledge and Understanding 

           On completion of the chosen programmes of study incorporated within this  

           field, all students will have:  
· An in-depth knowledge of the appropriate and current literature, concepts and arguments associated with their chosen pathway;
· A good understanding of the different theoretical perspectives associated with the diagnosis of and support required by different organizational and individual situations;
· An enhanced and extended understanding of the theoretical underpinnings and their appropriateness and relevance for different types of (adult and child) learner;
· A critical awareness of the nature and significance of different types of data and the role of analysis and interpretation of such material;
· Carried out successfully a portfolio of formative exercises and a summative assignment

· Written a dissertation and appropriate formative assignments and/or exercises

2.        Cognitive (Thinking) Skills

           On completion of the chosen programme of study within this field all students 

           will: 

· Have developed their ability to utilize their conceptual understanding of related issues within their chosen field;
· Have an ability to challenge existing value positions and assumptions and be able to recognize contradictions and vested interest positions;
· Show their ability to deal with complexities and contradictions in both the literature and their professional practice; 

· Have the capacity to autonomously synthesize information from a variety of different sources in order to move ‘solutions’ in terms of good professional practice;
· Be able to integrate information from a variety of different disciplines into a coherent whole;
· Be able to examine epistemological issues with regard to their chosen area of studying such a way as to facilitate their research strategies.

3.        Key Skills

           On completion of the field students will have acquired transferable skills which  

           may include:  
· The demonstration of ability to engage in critical discourse surrounding their area of study;
· An enhanced and extended capacity to reflect on their own practice (and that of others);
· The ability to engage in full professional and academic communication with their peers and the various groups of associated stakeholders for whom different communication skills may be required;
· The ability to use ICT in the presentation of their work, in the accessing of on-line materials, in their engagement with blended learning and developing the use of multi-media resources for educational practice.
· The ability to design, evaluate, execute and defend a research plan.

_________________________________________________________________
E. FIELD STRUCTURE

Duration – normally two years from enrolment.
Structure - for the MA in Professional Studies in Education, the programme is normally made up of two single modules (2 x 15 level 7 credits) and one double module (1 x 30 level 7 credits) for both Phase One and Phase Two.   There are interim awards available for those who successfully complete the first phase of 60 level 7 credits (PG Cert) and for those completing a further 60 level 7 credits (PG Dip) (see page 16)
Phase Three is comprised of one single module (Research Methods) and one triple module (Dissertation). 

Modules – As required by the PCF, all fields offered within the remit of the PPD postgraduate portfolio conform to the modular structure of four modules per phase of the Masters programme. All modules within a 60 level 7 programme of study are core modules. 

The pathways of this field are part of the University’s Postgraduate Credit Framework. Fields in the PCF are made up of modules that are designated at level 7. At present there are no modules that contain level 6 credit. The minimum requirement for a Postgraduate Certificate is 60 credits, for a Postgraduate Diploma 120 credits and a Masters Degree 180 credits. In some instances the Certificate or Diploma may be the final award and the Certificate and Diploma may be offered to students who only complete specified parts of the Masters degree. The awards available are detailed in Section A. 

Level 7 Pathways:
Each module listed below has its own aims and learning outcomes. It should be noted, however, that all modules form part of the Professional Studies in Education Field which has its own set of generic aims and learning outcomes (see Field Specification, Sections C & D). These reflect the strong emphasis placed upon the newly recognised Training & Development Agency’s (TDA) Postgraduate Development Requirements. Central to these is the need to place the teacher at the heart of educational development. This development is fuelled by the requirement for high quality leadership and management and the objective to raise standards of teaching and learning throughout all sectors of educational provision.

The generic aims and learning objectives place a strong emphasis upon work based practice and development. In each pathway, current and relevant issues provide a context for developing the greater levels of understanding, analysis, evaluation and constructive criticism which reflect postgraduate study at Level 7. Implicit in the content and delivery of each of these modules is the requirement for the acquisition and regular use of appropriate levels of knowledge and study skills which will ensure that these generic aims and learning outcomes are met by successful candidates.

Exemplar Structure of the Field
Pathway: - Leadership & Management in Schools & Colleges

	Module Code
	Module Title
	Phase
	Level
	Credits
	Year
	Term
	Months

	QCM201
	Management and Leadership
	1
	7
	15
	1
	1
	Oct/Nov

	QCM202
	Using Leadership and Management Skills Effectively
	1
	7
	15
	1
	1
	Nov/Dec

	QCM203
	Managing Resources & Teacher Performance
	1
	7
	30
	1
	2
	Jan/Feb

	
	
	
	
	
	
	
	

	QCM211
	Working with Others
	2
	7
	15
	1
	2
	Feb/March

	QCm212
	The Reflective Teacher
	2
	7
	15
	1
	2/3
	March/April

	QCM213
	Teamwork and Group Dynamics
	2
	7
	30
	1
	3
	May/July

	
	
	
	
	
	
	
	

	QCM604
	Research Methods
	3
	7
	15
	2
	1
	Oct/Nov

	QCM605
	Research Dissertation
	3
	7
	45
	2
	2/3
	Jan-Sept


F.  FIELD REFERENCE POINTS

· The programmes of study have been developed in order to take account of QAA level 7 descriptors (M level).

· The awards made to students who complete the field or who are awarded intermediate qualifications comply fully with the National Qualifications framework.

· All the procedures associated with the PPD programmes of study comply with the QAA codes of practice for Higher Education.

_________________________________________________________________

G.   TEACHING AND LEARNING STRATEGIES

A variety of strategies are used within the programmes of study which constitute the PPD programme. The majority of these are informed by the needs analysis profiles which are completed by each candidate on the programme.

The PPD programmes of study are rooted in the professional practice of serving teachers and other educationalists, thus the learning strategies that are used reflect the importance of the professional lives of the candidates.  Lectures provide the contextual framework for the knowledge content of each programme of study, whilst seminars, tutorials and workshops provide major opportunities for the meta-cognitive processes associated with the linking of theoretical perspectives and practical applications.

Such approaches to teaching and learning do, however, only provide a proportion of the strategies that form the teaching and learning culture of the PPD programme.  The professional lives of PPD candidates provide limitless opportunities for the testing out of both personal and literature based understandings.  These are capitalized upon through the use of such teaching and learning strategies as personal presentations, workshop leadership, validation meetings and data reporting sessions.

Assignment structures demand that professional reflective practice is central to assignment construction and completion (as evidenced in the generic assessment criteria for the programme as a whole).  The data collection process that is inevitably associated with such professionally based assignments is rooted in the everyday professional lives of the teachers themselves and as such contributes to the learning process in which each candidate engages.  It is because of this close linkage between professional engagement in the workplace, and professional reflection and development within the programme, that the course can be delivered within the minimum period of registration for each level of award.  

It is intended that a blended learning approach including suitable e-learning opportunities will increasingly evolve as a significant teaching and learning strategy of the PPD programme.  This should develop with the University’s growing capacity to support such activity and as each student’s personal and school-based resources continue to increase. The Nightingale Centre (Learning Resources Centre - LRC) at Kingston Hill provides an excellent range of support services.
Whilst each module within the PPD portfolio has specific learning outcomes, the teaching and learning strategy of the programme is also concerned with the promotion of idiographic learning outcomes, and to this end flexibility in the use of teaching and learning strategies is regarded as being central.  Generally, the first single module of any one programme of study is more concerned with contextualising methodologies, whilst the later modules of the programme are more learner focused.

The professional nature of the awards within the PPD programme requires participants to situate their academic understandings within their professional day-to-day activities, in order to achieve the appropriate learning outcomes of their chosen programme of study.  The following gives a general indication of how credit and the teaching and learning strategies of each programme of study inter-relate. 



Single module 



Credit Value = 15 Level 7 credit points

Student Study hours = 150
Teaching hours = 30



Double module 



Credit Value = 30 level 7 credit points

Student Study hours = 300

Teaching hours = 60



Triple module 



Credit Value = 45 level 7 credit points

Student Study hours = 450

Teaching hours = 90

______________________________________________________________
H.   ASSESSMENT STRATEGIES

A range of strategies for assessment is used within these programmes of study. Assessments have either a formative or summative function and are consequently designed to fulfil a set of objectives that are specific to the content area of the programme. All are designed to allow the candidates to exhibit the extent to which they have achieved the learning outcomes outlined in Section D above.

These may include the following:  
· Written assignments; 

· Presentations;
· Tutorial discussion and review;
· Self evaluation of performance (mandatory – to be included with all assignments);
· Analysis of personal log evidence;
· Portfolio evidence of experiential learning and professional development.
See Appendix, Figure 3, for a more comprehensive list of examples.
Rationale for the Choice and Range of Assessment

Assessment is solely through course work. At this level of professional practice “knowledge accumulation” is not a main priority; rather it is vital that participants in the programme show their capacity to use their personal and literature-generated knowledge to inform their practice. This understanding is judged to be most effectively exhibited through precise and extensive referencing to both academic resources and also the everyday understandings of the participants’ professional lives, and that this is best done through the medium of on-going reflective practice and its reporting through course work.

Assignments are attached to each module of each Programme of Study. Their length and complexity is determined by the requirements of Master’s level work. This is indicated in Figure 1 below.

Assignments are assessed using both generic and specific criteria. Feedback to participants in the programme is written, verbal and extensive. The University’s PCF Postgraduate Grade Criteria (GDAB, 2004) are used in the assessment and grading of student work. 

Links between Learning Outcomes and Assessment

At every stage of the participants’ progress through their chosen modular routes, assessment and learning outcomes are linked. All assignments must reflect the overall aims of the appropriate award, and must also evidence the significant learning outcomes of the module under report.

Assignments are set with a core specification, e.g. case study, evaluation of a teaching resource. However, in accordance with: 

· the philosophy of the programme,

· the teaching and learning strategies outlined above,

· and with regard to the individual nature of course participants’ professional contexts,

the exact nature of the interpretation of the assignment is a matter of negotiation between tutor and course participant. This may result in highly individualised titles, that reflect the key features of the content of the module but with core content and common assessment criteria. This is an important recognition of the professional studies element of the programmes undertaken by participants.

Course participants are required to indicate in their assignments (normally through the use of the Self-Evaluation Sheet which is a required constituent part of each assignment) to what extent they have attained the learning outcomes of the module and to indicate how their own further studies can enhance their future attainment. This also provides feedback to the course team as to how the candidate can best be supported in their future work and also serves to further define and refine teaching and learning strategy both for the present and future.

Links between Assessment Strategy and Teaching and Learning Strategies

Teaching and learning strategies and the total assessment process are seen in the PPD programme as integral to each other. In accordance with the philosophy of the programme, the course participant is seen as a defining and refining element in the whole process of academic attainment and achievement. They are as much a resource for course participants as the academic team, the learning resource provision of the University. The teaching and learning strategies of the PPD programme value and enhance the role of personal contributions of participants. The assessment process associated with each module reflects this belief and emphasises the role of personal and inter-personal comparison of data as being critical for academic and professional advancement.

______________________________________________________________
I.   ENTRY QUALIFICATIONS

As with all parts of the PPD programme, entry requirements are as follows: 

· Candidates entering the programme will normally have qualified teacher status from the UK or from European Community countries, other teaching qualifications or experience obtained in the UK or overseas, and a minimum of one year’s teaching or training experience. 

· Appropriate candidates who do not fulfil the above requirement may be invited to submit an APL/APEL portfolio for assessment in order to demonstrate possible eligibility for entry to a specific programme of study (e.g. Teachers without QTS from the independent sector, FE and HE lecturers).

· Candidates may be eligible to enter at an appropriate point in the postgraduate programme with advanced standing at the discretion of the School of Education’s APEL meeting. 
______________________________________________________________

J.   CAREER OPPORTUNITIES

The experience of working with candidates on the PPD programme indicates without question that qualifications obtained from undertaking programmes within this postgraduate field facilitates promotions / progression and threshold movement. Data received from Local Authority associates also provides evidence of the positive impact the PPD programme continues to have both on the professional development and upward mobility of individual teachers and in specific areas of school improvement.

Career progression opportunities have led to senior posts such as SENCOs, APTs, Assistant, Deputy and Headteacher posts, advisory teachers in a range of specialist areas

______________________________________________________________
K.   INDICATORS OF QUALITY

The quality assurance procedures associated with the School’s PPD programme received first class ratings in the last OFSTED inspection and it is therefore regarded as a high quality provider. The continuing financial support provided by the TDA as a response to the School’s 2008 triennial bid is also confirmation of the impact the School’s postgraduate programme within the teaching profession and in schools and colleges. 

All QA procedures of the University are integrated into the functioning of the PPD programme. 

APPENDIX
PPD Programme

Award Bearing Pathways
Candidate Progression

The model below shows a typical pathway available, including the interim awards available for those who do not complete the full MA programme but have satisfied the examination requirements for such an award.
Figure 1.  Pathway example:  - Leadership and Management in Schools and Colleges
	Leadership and Management in School & Colleges:

	Postgraduate Certificate in Professional Studies in Education
	Module Code
	Credits

	Leadership and Management
	QCM201
	  15 

	Using management skills effectively
	QCM202
	  15

	Managing resources and teacher performance
	QCM203
	  30

	TOTAL for award:
	
	  60

	Postgraduate Diploma in Professional Studies in Education
	
	

	Working with others
	QCM211
	  15 

	The reflective teacher
	QCM212
	  15

	Teamwork and group dynamics
	QCM213
	  30

	TOTAL for award:
	
	120

	MA in Professional Studies in Education
	
	

	Research Methods
	QCM604
	  15

	Research Dissertation
	QCM605
	  45

	TOTAL for award:
	
	180


See Page 5, Section B ‘Features of the Field’ for other pathway choices.

Having successfully finished a PG Certificate (Phase One programme) candidates are normally eligible to continue into the PG Diploma phase. 

Similarly, those who successfully complete Phase Two may normally continue into the final Phase Three programme leading to the award of MA in Professional Studies in Education.

However, where a second phase programme in not available in the candidate’s specialist area other options will be discussed with him/her (e.g. Independent Study, Portfolio Programme). All PG Certificate and PG Diploma pathways therefore can lead to the award of MA in Professional Studies in Education

Candidates who successfully qualify for a place on Phase Three will all follow the same Programme of Study leading to the award of: -

MA in Professional Studies in Education

Module 1   QCM 604 Research Methods (single module – 15 level 7 points)

Module 2   QCM 605 Research Dissertation (triple module – 45 level 7 points
Figure 2.  Assessment Map (Indicative)

Pathway example:  Leadership and Management in Schools and Colleges

	Module Code
	Module Title
	Assessment
	Credit

	QCM201
	Leadership and Management
	Written Assignment (2500 words):  

How do others manage and provide leadership? 

Objectives:      
a) design, undertake and report interviews with two leaders/managers about their working life.   
b) analyse how they undertake their work.  
c) review and personally reflect upon this analysis.  
	15

	QCM202
	Using management skills effectively
	Written Assignment (2500 words): 
A critical review of an academic paper.

Objectives      
a) select and critically read a relevant research paper
b) write a critical analysis of the contents, including the research, design, methodology and conclusions.
	15

	QCM203
	Managing resources and teacher performance
	Written Assignment (5000 words): 
A written paper based upon an investigation of an aspect of your practice.
Objectives: -       
a) a clear rationale, aims and  objectives for the investigation;   

b) a review of relevant literature;                      

c) a critical account of all aspects of the investigation that you undertook;

d) an analysis of your effectiveness in the chosen area based upon the data you have gathered;

e) a discussion of the way in which this aspect of your work articulates with both your own needs and those of your institution;

f) your plans and related strategies for increasing your effectiveness in the future.
	30

	QCM211
	Working with others
	Written assignment (2500 words): 
Title: - Successful Schools/Colleges/Institutions depend upon Effective Teamwork

Objectives: -

a) critically read a wide range of material on a variety of aspects of group dynamics and teamwork.

b) identify clearly, in an educational context, the purposes of teams, what teams do, the characteristics of effective teams, the characteristics of weak teams, how teams are built up and maintained.

c) select and focus upon specific issues which can be investigated and discussed in a critical and analytical manner, rather than producing unquestioning blanket coverage of the whole topic area.

d) draw upon specific current school-based examples where appropriate, rather than generalised ones.
	15

	QCM212
	The reflective teacher
	Group Presentation and accompanying Presentation Portfolio: 
Objectives:  
 a) research, produce and make a group presentation to a chosen audience on a subject of topical relevance in education.

b)  support and supplement the practical elements of the presentation, its planning, preparation, production and execution.
	15

	QCM213
	Teamwork and group dynamics
	Written Assignment (5000 words): 
A personal critique of your group research project 

Objectives: -

a) critically assess your own role in each stage of the presentation process (i.e. as a planner, as a  researcher, as a presenter), together with  a critique of the group research process and the presentation itself;
b) produce a critical evaluation of the group processes  

operating while your team collaborated on the task of the presentation (i.e. an analysis and evaluation of the group dynamics an interaction that took place throughout the time 
preparing for the presentation). 
	30

	QCM604
	Research Methods
	Extended Research Proposal (2500 words): 
Objectives: -
a) produce a coherent expansion and articulation of your draft research proposal

b) show that you have carried out extensive preparation work in the form of reading, discussion, negotiation and planning, 

c) demonstrate an appreciation and awareness of the ethical implications and responsibilities associated with the research.  
	15

	QCM605
	Research Dissertation
	Research Dissertation (20,000 words)
Objectives: 

The summative assessment for this triple module is a dissertation based upon the student’s own research When the research process is near completion students will undergo a validation process at which they must present the results of their research and provide evidence to support all claims they make in relation to their work. 
	45


Figure 3. Assessment Strategies (Indicative)

Pathway example:  Leadership and Management in Schools and Colleges

	Module Code
	QCM201
	QCM202
	QCM203
	QCM211
	QCM212
	QCM213
	QCM604
	QCM605

	Module Title
	Leadership and Management
	Using Management Skills Effectively
	Managing Resources and Teacher Performance
	Working with others
	The Reflective Teacher
	Teamwork and Group Dynamics
	Research Proposal
	Research Dissertation

	Dissertation
	
	
	
	
	
	
	
	S

	Empirical data 
	S
	
	F & S
	
	F & S
	F & S
	
	F & S

	Essay
	S
	S
	S
	S
	
	S
	
	

	Portfolio
	
	
	
	
	S
	
	
	

	Poster 
	F
	
	
	
	F
	
	
	F

	Presentation
	
	
	F
	
	S
	
	
	F

	Project
	F
	
	
	
	
	S
	
	S

	Proposal
	
	
	F
	
	F
	
	F & S
	

	Review
	F
	S
	
	S
	
	F
	F
	S

	Self evaluation 
	F
	F
	F
	F
	F
	F
	F
	F

	Seminar
	F
	F
	F
	
	
	
	
	F

	Supporting Text
	
	F
	
	S
	F
	
	
	F

	Tutorials
	F
	F
	F
	F
	F
	F
	F
	F

	Validation
	
	
	F
	
	
	F & S
	F
	F & S
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