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THE EdD IN CONTEXT

The Doctor of Education is a joint programme offered by Kingston University and Roehampton University. It is professionally focused, combines taught courses with independent research, and leads to a doctoral degree. 

The growth of professional doctorates in UK universities is a notable feature of developments in higher education over the last two decades. This is due to such factors as: the accelerated rate of change in the professions; concern about the limited impact of research on professional practice; the emphasis given by successive Governments to the promotion of more professionally-relevant higher education and the encouragement of professionals to move to more evidence-based practice; the development of work-based learning in higher education; and the growing legitimacy given to practitioner-oriented action-research. In joining the regional EdD, you are joining a programme which is at the forefront of developments in higher education.

Kingston and Roehampton universities have long traditions and excellent reputations in the field of professionally-focused education. The EdD programme is a logical extension of our many courses at undergraduate, post-graduate and Master’s levels, and a welcome complement to our successful programmes for MPhil and PhD awards. We are no strangers to professional/practitioner doctorates either. Kingston University has a highly successful Doctor of Business Administration (DBA) and Roehampton has a Doctor of Psychology (PsychD). 

What is unique about the new EdD is that it was conceived as a joint programme offered by the two universities in partnership. This is one of a very small number of such collaborations in the UK and is a ground-breaking development in regional collaboration at doctoral level in education. 

The scheme permits teachers and other educational professionals from across the SW London/Surrey/Hampshire/West Sussex region and beyond to come together in a single cohort of colleagues who will benefit from the combined expertise and resources of both institutions. 

2. THE DOCTORAL STATUS OF THE AWARD

All components of the programme are at Doctoral level and the learning outcomes meet the criteria of the UK Higher Educational Qualifications Framework (HEQF) for doctoral awards. This means that the status of the qualification is the same as that of the Doctor of Philosophy (PhD) and of other practitioner doctorates such as the PsychD and the DBA.

3. THE PROVIDERS

Kingston University School of Education offers undergraduate and postgraduate Initial Teacher Education for Primary and postgraduate provision in some subject specialisms for Secondary. The School has added to its portfolio of courses a range of Early Years degree programmes. A wide range of Continuing Professional Development programmes are provided which meet the professional standards of the Teacher Training Agency. From this CPD portfolio study can be undertaken to gain awards at Masters level. The School supervises doctoral students who are undertaking research in education-related fields.

Roehampton University School of Education currently has BA (Primary) and PGCE (Primary, Secondary and KS2/3) programmes leading to Qualified-to-Teach status, BA programmes in Education and Early Childhood Studies, and a range of Master’s and CPD courses. These courses attract students from UK and Europe, and the School collaborates with higher education institutions in the Netherlands, Portugal and Singapore to offer MA and BA programmes abroad. There are some 50 MPhil/PhD students pursuing their studies within the School. 

4. REGISTRATION ON THE PROGRAMME

· Registration

New students will be registered at either Kingston or Roehampton. Students will normally be registered in the University where the available expertise most closely matches their needs and interests. Where appropriate, registration may be transferred to the other participating University after the completion of the second year. Registration procedures for each of the Universities will be in accordance with their normal practices and will be advertised to students well in advance. 

The academic year for the EdD is January to December. You will be required to register for the complete programme to the end of the first academic year and to re-register for a complete year annually at the specified time. Registration can not be completed without payment of the full fee for the year. 

· Period of Registration

The programme is offered only on a part-time basis and the maximum period of registration is 72 months. Where there is good reason (such as sickness or other personal circumstances), students may apply for an extension beyond the normal maximum. Applications will be considered by the Joint Programme Board and must be approved by the University at which the student is registered.  

· Interruption of Study

In some cases (as, for example, a change in professional or personal circumstances), a student may seek approval for an ‘Interruption of Study’. Such a proposal must be approved by a Programme Director and may not exceed one year.

For the regulations pertaining to registration, see the Programme Regulations in Appendix 2. 

5. ACCREDITATION OF PRIOR (EXPERIENTIAL) LEARNING

In some programmes prior experiential learning may be accredited towards a professionally-focused degree. However, this is rare at Doctoral level. In the case of professional/practitioner doctorates, professional experience which has been comprehended and assimilated at Master’s level is a pre-requisite for entry to the course. APEL would therefore not normally be considered for candidates on this programme.

Prior learning achieved on courses at other recognized higher education institutions may be accredited (APL) only in exceptional circumstances; viz. where the applicant has satisfactorily completed Doctoral-level courses with comparable content and attracting comparable credit-values to the modules for which exemption is sought. 

If you feel you have a case for APL, please raise this in the first instance with one of the Programme Directors who will advise you as to what to do next. Applications for APL will be processed through the normal procedures for the University with which you are registered.

6. RATIONALE, AIMS AND OBJECTIVES OF THE PROGRAMME

The purpose of the EdD programme is to offer experienced professionals in education, and in fields related to and connecting with education, the opportunity to pursue doctoral level study of relevance to their professional roles and contexts, and delivered in a structured programme which provides an optimum combination of taught, supervised and cohort experience. 

As a professional doctorate, the EdD will aim to promote critical self-reflection in the context of a sequence of structured learning experiences, culminating in a substantial piece of professionally-focused research. 

To this end, the objectives of the programme are:

· to promote relevant professional knowledge of education at high levels of critical understanding and professional application;

· to provide opportunities for professionals to study at an advanced level, the methodology and epistemology of social and educational research;

· to enable professionals to undertake a substantial piece of professionally relevant and focused research which creates new knowledge and contributes to the corpus of evidence-based professional knowledge in their field, and to support them in so doing.

Students completing the programme will, at an advanced level demonstrate the achievement of the following learning outcomes. They will be able to:

· systemically and critically scrutinize, evaluate and critique discourses on contemporary issues in education and educationally relevant professional settings;

· employ philosophical, sociological and professional perspectives in the understanding, explanation and articulation of educational policy and practice;

· demonstrate command of professionally relevant knowledge at the ‘cutting edge’ of their field, in regard to professionalism in education;  policy-making, management and leadership in education; and teaching and learning, and the capacity to apply this knowledge in the investigation of professional practice;

· demonstrate knowledge of the philosophy of social and educational research and the capacity to apply this to the critique of alternative research paradigms in education; 

· generate, plan, validate, execute, report and evaluate a substantial research project which is professionally relevant, critically self-reflective and creates significant new knowledge;

· effectively communicate concepts, findings and issues involved in educational research and professional practice to specialist and non-specialist audiences;

· demonstrate the qualities and transferable skills necessary for personal responsibility, professional integrity and intellectual autonomy in complex and unpredictable situations.
7. THE STRUCTURE OF THE PROGRAMME

The Programme is modular in structure and has a taught component which lays the foundation for a ‘gateway’ module leading to an individual research project. 

The taught component comprises a core of modules (attracting 80 credits) concerned with professions in relation to education and epistemology and research methodology. In the two ‘pathway’ modules (attracting 60 credits), you are able to focus on Learning & Teaching. There are opportunities in each of these for you to give attention to particular sectors, age-phases or specialist concerns. 

The first part of the research component involves the preparation, presentation and defence of a 40-credit proposal for the final research project. The second part of the research component (and the final part of the programme) is a 180-credit research project reported in a thesis, portfolio, creative work or mixed-mode presentation of 40-50,000 words (or equivalent).

The constituent modules of the programme are as follows: 

(a) Four Core modules:

· Professionalism in Education

· Professionalism and Professional Practice

· Educational Research: Philosophy and Practice

· Design and Method in Educational Research

(b) Pathway Modules:

· Perspectives on Teaching and Learning

· Current Issues in Teaching and learning


(c) 
The Module: Preparation and Presentation of Research Proposal, which serves as a ‘gateway’ to 

(d) The Research Project.

(Assessment of the modules is described in Section 9 below).

Full descriptions for all modules are located in Appendix 1.

8. THE DELIVERY OF THE PROGRAMME

· Core and ‘Pathway’ Modules

The delivery of the core and ‘pathway’ modules in the programme will centre on four, intensive weekends of 2.5 days each per year. The weekend will begin at 5pm on the Friday and end at 6pm on Sunday. The weekends will be non-residential, but students who do not live locally will be advised as to available residential accommodation. 

Each weekend will be anticipated by preparatory reading and set tasks which will provide the focus for the weekend’s activities. Preparation will include exemplar materials, set reading, the preparation of seminar presentations, critical reflection on aspects of the student’s role and/or institution, literature searches and tutorial guidance.

Weekends will normally comprise learning experiences relating to all three modules being undertaken by the student during that year, although the balance may vary from weekend to weekend. Activities will include plenary lectures, student seminar presentations, workshops, individual and group tutorials, specific skills training (e.g. in information retrieval and data-processing), networking and team-building, module briefings and task-setting.

The experiences of each weekend will be followed up with set tasks and guided activity.

The dates for the weekends in 2009 are as follows: 

February 6-8

April 24-26 

June 19-21

September 18-20

Tutorial support and guidance will be provided in face-to-face meetings with tutors, complemented with tutorial guidance and feedback via e-mail. E-mail networks will be established for the cohort, and for functional groups within each cohort (e.g. all the students who are working in secondary schools; all those with a special needs focus). More sophisticated web-based delivery will be phased in as the technology becomes available. 

· Preparation and Presentation of Research Proposal

Towards the end of their second year, students will be required to confirm the area in which they wish to research for their project and the type of research outcome they intend to produce (see below). Each student will be allocated an appropriate supervisor who will provide advice and guidance on the development of a 6,000-word proposal for the project and this will be presented for assessment at a seminar of staff and students, which normally take place on the Saturday of the EdD weekends. You will receive group and individual guidance in the refining of your research questions, discrimination in the selection of methods of data-collection and analysis, and in the ethical and practical issues confronting research in professional settings. Successful presentation and defence of the proposal is the ‘gateway’ to the Research Project which is the culmination of the Programme.

· Research Project

The project might take the form of a conventional thesis of 40-50,000 words, a portfolio of shorter research reports, a creative work or a mixed mode of presentation (such as a CD ROM with training materials and a critical commentary on their development and application). 

You will be allocated a Principal Supervisor/Director of Studies and at least one other supervisor according to the topic and style of your research. In some cases, additional advisors may be designated such as where an unusual method of presentation (such as a creative work) is to be the outcome. Where this is the case, specific assessment criteria will be set in consultation with professionals with expertise in the field. 

Your supervisory team will provide individual guidance and support, both face-to-face and electronically. They will advise on literature, methodology and research strategy, comment on data-interpretation, give feedback on working papers and draft chapters/sections of the final document, and monitor your progress. 

The final report (thesis, portfolio, mixed mode of presentation or creative work) must be presented in accordance with the requirements of the University at which the student is registered. 

9. WORKLOAD AND COURSE REQUIREMENTS
It is difficult to calculate or predict the amount of work required of students on a programme like this for two reasons; first; students work in different ways and at different rates so that the amount and type of work required is bound to vary from one student to another; second: because of the diversity of research activity which may be undertaken within the programme. However, as a rule of thumb, for every 10 credits of core and ‘pathway’ modules, you may expect to spend 100 hours of your time, of which a notional 10 hours will be in contact/communication with tutors and/or fellow students. For the module Preparation and Presentation of the Research Proposal, you should expect to receive 10-12 hours of tutorial supervision within 400 hours of student effort. For the Research Project, you should expect to receive 15 hours per year of tutorials with your supervisor(s) and 15 hours in group seminars and workshops within a total student workload of 1800 hours. 

NB: Students are expected to attend all intensive weekends and to undertake the necessary reading and other tasks set as preparation and follow-up. Students are expected to participate fully in the learning experiences of the programme, at weekends, in individual tutorials and by electronic networks and e-tutoring. 
10. ASSESSMENT

All modules of the EdD are formally assessed as an integral part of the teaching and learning process, and are examined in relation to the specified learning outcomes. Students have an entitlement to receive feedback on one draft within a reasonable period prior to submission, either as a whole or in parts, and are normally expected to do so. 

In years one and two formal proposals for assignments are not completed by students. However, all module assignments should have a focus, which is negotiated and agreed between student and module tutor within the frame of the assessment criteria and supported by recommendations for reading. Note that where a topic is undertaken other than that specified in the module booklet, this must be approved in writing by the module leader.
As befits a professionally-focused programme covering a diversity of aspects of education, assessment will take many forms. Examples of possible format and topics are indicated in each of the module descriptions in Appendix 1. In summary, the assessment scheme is as follows:

_____________________________________________________________________

Module





Assessment
Professionalism in Education


4000-word written assignment with a







professional focus


Professionalism and Professional Practice
4000-word essay

Educational Research: Philosophy & Practice
4000-word essay

Design and Method in Educational Research
Critical self-reflection on working papers and trialling of research methods (4000 words or equivalent)

Perspectives on Teaching and Learning

5000-word essay 

Current Issues in Teaching and Learning
Portfolio of 2000-word position paper (revised in light of seminar presentation) and 3000 word essay

Preparation and Presentation of Research 
6000-word project proposal and one-hour

Proposal




viva voce examination in a seminar setting

Research Project
40-50,000 word thesis or portfolio, or equivalent creative work or mixed-mode presentation with 10-20,000 word critical commentary. 

___________________________________________________________________________

· Format of Assignments

All assignments must comply with the normal conventions of academic writing. Doctoral students are expected to be conversant with these conventions, but if you are unsure, you should consult your tutors. The main requirements are as follows:

All assignments should be expressed in standard English. Written components must be word-processed on A4 paper, 1.5 or double-spaced on one side only, with all references acknowledged and included in a Bibliography according to the Harvard system. Students should acquaint themselves with university guidance on the avoidance of plagiarism.

The following sources should be consulted:

Kingston University Learning Resource Centre. Arts and Social Sciences Citing and Referencing Harvard style, available at www.kingston.ac.uk/library/pdfs/fassharvard.pdf 

Roehampton University Learning Resource Centre. http://www.roehampton.ac.uk/is/ 

Kingston University research policies and guidance Code of Good Research Practice available at http://www.kingston.ac.uk/research/policies/index.htm 

Please also refer to Pears, R. and Shields, G. (2005) Cite them right: the essential guide to referencing and plagiarism Newcastle upon Tyne: Pear Tree Books

Further guidance 

Each module assignment must be submitted in a suitable folder and accompanied by a coursework cover-sheet.

Where the Research Project is submitted as a thesis or portfolio, it must conform to the requirements of Doctoral theses in the University in which you are registered. These are included in Appendix 4. The precise format for creative works and mixed-mode presentations will be determined by the Programme Directors in consultation with the student’s supervisors. Any critical commentary submitted as part of such a presentation must conform to the requirements for module assignments (see above). 

· Assessment Criteria

The general criteria which apply to this programme are those set out in the qualification descriptors of the Higher Education Qualifications Framework (HEQC, p.2) as follows: 

Doctorates are awarded for the creation and interpretation of knowledge, which extends the forefront of a discipline, usually through original research. Holders of doctorates will be able to conceptualise and implement projects for the generation of significant new knowledge and/or understanding.

Holders of doctorates will have the qualities needed for employment requiring the ability to make informed judgements on complex issues in specialist fields, and innovation in tackling and solving problems. 

Doctorates are awarded to students who have demonstrated:

· the creation and interpretation of new knowledge, through original research or other advanced scholarship, of a quality to satisfy peer review, extend the forefront of the discipline, and merit publication.

· A systematic acquisition and understanding of a substantial body of knowledge which is at the forefront of an academic discipline or area of professional knowledge.

· The general ability to conceptualise, design and implement a project for the generation of new knowledge, application or understanding at the forefront of the discipline, and to adjust the project design techniques in the light of unforeseen problems. 

· A detailed understanding of applicable techniques for research and advanced academic enquiry.

Typically, holders of the qualification will be able to:

· make informed judgements on complex issues in specialist fields, often in the absence of complete data, and be able to communicate their ideas and conclusions to specialist and non-specialist audiences 

· continue to undertake pure and/or applied research and development at an advanced level, contributing substantially to the development of new techniques, ideas and approaches 

and will have:

· the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and largely autonomous initiative in complex and unpredictable situations, in professional or equivalent environments 
Within this framework, focused criteria for each of the modules will be specified in the module booklets.

· Marking and Moderation

All assessment tasks will be double-marked against the specified criteria and the final grade agreed by appropriate tutors. 

Marking will be undertaken independently by first and second markers and the comments of both markers will be equally informative. Having reached their independent judgments the first and second markers should agree an overall recommended grade. Where this cannot be obtained a third marker from the teaching team should provide an independent judgment and this recommendation will go forward to the Examinations Board, with the marksheet providing a clear record of the process. Second markers are recommended to read the assignments without reference to the comments of the first marker but to read the comments of the first marker prior to providing their written feedback. In all cases there should be a balance between formative and summative remarks, with clear guidance on ways of enhancing the assignment. 

· Assessment Criteria and Marking Scale 

For taught modules excluding Preparation and Presentation of Research Proposal.

(a) To what extent does the work address the set task and engage with the problematic of the topic?

A. To a high degree

B. To a considerable degree

C. Minimally or not at all

(b) How well-structured, coherent and comprehensive is the work?

A. Very well-structured, very coherent, very comprehensive

B. Clearly-structured, coherent and comprehensive

C. Poorly structured, incoherent and failing to cover the necessary ground

(c) How deeply and critically analysed are the issues raised by the task?

A. Deep analysis and penetrating critique

B. Reasonable depth of analysis and critical insight

C. Little or no analysis and lacking in criticality

(d) How relevant is the literature used in developing the work, how critically is it interpreted and how effectively is it applied in support of the argument/thesis/critique?

A. Literature very relevant, deeply critical and tellingly applied

B. Literature mostly relevant, critically appreciated and effectively applied

C. Little or no relevant literature, un-analysed and applied inadequately or inappropriately

(e) How relevant is the work to the professional role and professional challenges of the student?

A. Highly professionally relevant

B. Of professional relevance

C. Largely irrelevant

(f) [where appropriate] To what extent has the empirical data used in the work been validly secured, soundly justified, and effectively applied?

A. Highly appropriate and demonstrably valid empirical data, with a strong rationale, tellingly applied

B. Appropriate and valid empirical data, with a rationale, applied to some effect

C. Invalid and/or un-rationalized data, applied without effect

(g) To what degree does the work achieve a quality worthy of dissemination to critical professional colleagues?

A. Fully worthy of dissemination

B. Some ideas, outcomes and findings worthy of dissemination

C. Not worthy of dissemination

(h) To what extent does the quality of expression and presentation constitute good academic writing (grammar, syntax, register, punctuation) and accord with the conventions of academic presentation (e.g. citations, bibliography)?

A. Very well-written and fully in accordance with the conventions

B. Mostly well-written and with minor errors of convention

C. Poorly written and/or does not accord with the conventions

Marking scale
Strong pass:
The work generally meets the standards indicated by ‘A’ against the criteria.

Pass:

The work generally meets the standards indicated by ‘B’ against the criteria.

Fail:

The work generally is characterized by ‘C’ statements against the criteria.

These statements of grade are indicative of the qualities of academic writing which characteristically describe the two levels of pass and one of fail for doctoral work for summative assignments in the taught modules. The notion of ‘best fit’ is applied, e.g. a piece of work graded ‘pass’ will accord with the B grade indicators to a greater extent than for outcomes at A or C. Each assignment is marked holistically and must contain the elements specified in the module specific and generic assessment criteria as integrated features of the assignment. Students should refer to the student handbook and to the module guides where these criteria are listed.
A sample of assignments for all core and pathway modules, and for the module Preparation and Presentation of Research Proposal will be moderated by an external examiner. All Research Project submissions will be assessed by a panel of internal and external examiners, as indicated in the Assessment Regulations (See Appendix 2). 

Students must pass all modules in order to qualify for the award. Progression to the next year of the programme is subject to the satisfactory completion and passing of all modules taken in the previous year. A candidate who has failed a maximum of two modules but who has made a reasonable attempt to fulfil the assessment requirements for those modules may be offered the opportunity to be reassessed in those modules normally on one occasion only. Exceptionally, at the discretion of the Joint Programme Examinations Board, the student may be allowed one only further re-submission in those modules. A candidate who fails to submit work for assessment, without good reason, or who otherwise fails to make a reasonable attempt to fulfil assessment requirements shall have their registration withdrawn and must leave the course (see Appendix 2).

· Deferment

In exceptional circumstances, a student may request to defer submission of coursework by applying in writing to the Chair of the Programme Directors Group not less than seven working days before the submission date. The reasons for the deferment must be clearly stated and appropriate evidence provided (for example, a doctor’s certificate). Deferments will not be allowed unless a sound case is made. 

(For the full assessment regulations see the Programme Regulations in Appendix 2).

· Dates for Submission of Coursework

Assignments (two copies of each, one of which must have a cover sheet) for the 2000 programme year must be submitted in person or by recorded delivery to reach the Programme Administrator by 5pm on Thursday 5 November 2009.

Address of Programme administrator:

Jackie West

Cedar Building 009
Froebel College

Roehampton University

Roehampton Lane

London SW15 5PJ.

You are strongly advised to make and keep a hard copy and a copy on disk as a safeguard against loss.

· Return and Feedback on Assignments

The first and second markers will provide written feedback on the cover sheet. Where requested by the student, oral feedback will be provided by the module leader. You may arrange to collect your assignment (and receive oral feedback if desired) at a time to be negotiated with your module leader once the Programme Examinations Board has met and agreed the grade. It is your responsibility to make this arrangement with your tutor.

· The Role of the External Examiner

The role of External Examiner is to ensure that the academic standards being applied in the assessment of students’ work and in the award of degrees are comparable to those of similar courses in other universities in the UK as defined by the qualification descriptors of the Higher Education Qualifications Framework (HEQF). 

In respect of the taught programme and the module: Preparation and Presentation of Research Proposal, they

· see representative samples of coursework and moderate standards

· scrutinize marking procedures

· observe and report on the procedures of the Programme Examinations Board

· advise on the content, learning outcomes and assessment criteria of the modules;

In respect of the Research Project they 

· read and/or scrutinize the thesis, portfolio, creative work or mixed-mode presentation

· examine the student by viva voce.
(For details of the role of the external examiner in the assessment of the Research Project, see Appendix 2). 

11. THE MANAGEMENT OF THE PROGRAMME

Because the programme is jointly offered by two Universities, there is a unique structure of committees and executive roles which provide the context within which the programme is managed. This includes:

a Strategic Advisory Group which comprises representative professional practitioners, representatives of partner schools and colleges, and key members of University staff. 

a Joint Institutional Group consisting of the Heads of Schools/Department, the Programme Directors and the Programme Administrator.

the Programme Directors 

the Module Leaders Group

the Joint Programme Board.

· Responsibility for the planning, delivery, assessment and quality of the programme rests with the Joint Programme Board which has the following membership:

Programme Directors

Module leaders

Heads of School/Department 

Student representatives

Project supervisors (as appropriate)

Representative of Learning Resources

Representatives from Quality Assurance departments/sections.


Tutors have the right to attend the Joint Programme Board.

The Board meets at least once each semester and is chaired by a Programme Director.

· The Joint Programme Examinations Board is responsible for the assessment of student work, student progression, the moderation of assessment and the external examination of coursework. Its membership is that of the Joint Programme Board, together with one or more external examiner and without student representatives. 

The Board meets at least once per year and is chaired by a Head of School.

(Details of responsibilities in the assessment of coursework and of the Research Project may be found in Section 8 of Programme Regulations in Appendix 2).

· Responsibility for the operational management of the programme lies with the Programme Directors from each of the Universities. The current programme directors are: 

Roehampton: Dr Julie Shaughnessy

Froebel College, Roehampton Lane London SW15 5PJ Tel: 0208 392 3000; e-mail: J.shaughnessy@roehampton.ac.uk 

Kingston: Dr Keith Grieves

School of Education, Kingston Hill, Kingston upon Thames, Surrey KT2 7LB  Tel:  0208 417 5100 e-mail: k.grieves@kingston.ac.uk
· The planning, preparation, delivery and marking of each taught module are the responsibility of the Module Leader. The module leaders for 2009 are:

Professionalism in Education




Dr Keith Grieves 

Educational Research: Philosophy and Practice


to be confirmed
Perspectives on Teaching and Learning



Dr Julie Shaughnessy
      Professionalism and Professional Practice


Dr Keith Grieves

      Design and Method in Educational Research


Dr Victoria Perselli

      Current Issues in Teaching and Learning


Dr Julie Shaughnessy

Preparation and Presentation of Research Proposal
Dr Julie Shaughnessy & Dr Keith Grieves
· Supervision and tutorial advice on the Research Project is the responsibility of the individual student’s principal supervisor/director of studies. Where it is felt that additional expertise should be available to the student, one or more co-supervisors will be appointed, comprising the supervisory team. For details of the role of the supervisory team, see Section 8 above.

All matters of administration for the programme are handled by: 

Jackie West, EdD Programme Administrator, School of Education, Continuing Professional Development Office, Cedar Building 009, Froebel College, Roehampton University SW15 5PJ.

E-mail: j.west@roehampton.ac.uk Tel: 0208 392 3065

For matters relating specifically to Kingston University regulations and administration contact: Nancy Forester, Student Office Manager, School of Education, Kingston University, Kingston, Surrey KT2 7LB. E-mail: n.forester@kingston.ac.uk Tel: 0208 417 5137 

RESOURCES

· Library and Learning Resources

Students on the EdD programme register as members of either Kingston or Roehampton University and have full access to the substantial range of print and electronic resources of their ‘home’ university. The resources offered by each university have been checked to ensure equality of provision for all students. 

Students registered at both universities can borrow books and use the computers to access the Internet and Microsoft Office software of the partner university, and also other higher education libraries, under the terms of the Sconul Access Scheme.

General information about the libraries (including the invaluable online catalogues) can be found at:

Kingston: http://www.kingston.ac.uk/library 

Roehampton: http://www.roehampton.ac.uk/library 

There are a number of different types of study space available within the library buildings, including space for silent study and bookable group rooms. There are also a number of different spaces to access the computer network, either via university computers or your own laptop. In addition, both universities offer a dedicated computer suite for research students.

You can borrow up to 15 books at a time from your ‘home’ University, and an additional 4 books from other university libraries. 

You will be given an introduction to the library services available to you at the start of the programme, and you will receive a pack of supporting information. In addition, there will be opportunities to attend more detailed information skills workshops provided for research students, and access to supporting information. 

If you have particular queries, please contact the members of staff who support the EdD programme, who are:

Kingston

Monica Elengorn 

Phone: 0208 547 7385 

e-mail: M.Elengorn@kingston.ac.uk 

Roehampton

Julie Harrison

e-mail: J.Harrison@roehampton.ac.uk
Phone: 0208 392 3772

Computing Facilities

Extensive computing facilities are available in each of the Universities, and both institutions run software courses which you may attend. These are advertised from time to time, and details are available on the web (see above). 

Kingston has a dedicated computer suite for research students (not 24 hours) in the Graduate School. All the software you need to use for information retrieval will be accessible in the Learning Resources Centre at Kingston Hill. If you have particular requirements contact the programme director or Monica Elengorn (see above) and they will advise you on the appropriate person to contact. 
Roehampton has two 24 hour-access computer suites and there is a dedicated computer suite (not 24hrs) for research students. All the software you need to use for your studies should be accessible in the dedicated suite. If you have particular requirements or need specialist help, contact Sue Mansfield or Julie Mills (see above) and they will advise you on the appropriate person to approach.

13. QUALITY ASSURANCE

The quality of your programme is assured through a variety of mechanisms. 

· The quality of provision in all UK universities and their programmes (other than teacher training) is monitored and assessed by the Quality Assurance Agency for Higher Education (QAA).  The quality of teacher training programmes is inspected by OFSTED. The Education provision at Kingston and Roehampton has achieved very good or excellent ratings in recent assessments and inspections. 

· The quality of the planned EdD was assessed through programme validation on 11th June, 2003, when the programme was approved to run for 5 years, subject to minor amendments. The programme was revalidated on 20 October 2005 to run for a 6 year period, subject to minor amendments. The quality will be reported in an annual programme review made to the appropriate committees of the Universities.

· The External Examiners have a responsibility to moderate standards of assessment and to assure the Universities that the standards applied are comparable to those of similar programmes leading to the EdD award in other UK universities, and to advise the Programme Board on the aims, objectives, content and assessment modes for the programme. External examiners report annually to the University by which they are appointed. 

· Students will play an important role in quality assurance, through the completion of module evaluation forms at various points throughout the programme, through their comments on supervisors’ progress reports on the Research Project, and through representations made to the Programme Board by student representatives. 

· The Programme Directors are accountable to their respective Heads of School for any action required as a result of the evaluation and quality assurance processes.

If you are concerned about the quality of any aspect of the programme, do not wait until the evaluation forms have been distributed to raise it. Raise it immediately with the tutor concerned or with one of the Programme Directors; the sooner we know about it the sooner we can take the necessary action.

(For information concerning complaints and grievances, see Section 15 below)

14. FEES

Fees for 2009 are £1890 for students classified as Home/EU for fee payment purposes and £4875 for international students. 

15. ETHICS

Much educational research involves the study of other human beings. This may involve empirical research using questionnaires, observations and interviews, and in some cases may involve the setting up of experimental or quasi-experimental situations in which individuals are subjected to different kinds of experience. At one time, some educational research involved secret observation of teachers and pupils, including the covert filming of subjects in classrooms and other social settings. Such approaches are no longer considered ethically acceptable, and in an age of increasing concern for individual liberty, freedom of information and litigation, all universities have procedures for ethical approval of research involving human subjects. This is particularly important for educational research where children or other vulnerable groups (such as adults with learning difficulties) may be involved.

Ethical issues will be most evident when you embark on your project, but they will arise in earlier parts of the programme too. The taught modules might include exercises or assignments where you will be working with, and/or collecting data from, professional colleagues or others (such as children and their parents). 

It is essential that you acquaint yourself with issues in the ethics of educational research and ensure that your work on the programme falls within the boundaries of good ethical practice. Most texts on educational research in education contain chapters on ethics, e.g. L. Cohen and L. Manion [1994]: Research Methods in Education, London: Routledge, chapter 16. You should read some of these. 

You are also strongly advised to consult the ethical guidelines of the British Educational Research Association (BERA) which may be accessed on-line at http://www.bera.ac.uk/guidelines. 

In some cases  - especially for the project  - you may require ethical approval from the University itself. Each University has a procedure for securing ethical approval for research. You should consult the procedures for the University in which you are registered, as follows:

Kingston:

Ethical issues are handled in Education by representation on the Faculty of Arts and Social Sciences Research Ethics Committee, under the supervision of the University Research Ethics Committee. See its publication Ethics. Guidance for Staff and Students undertaking research involving human subjects (Kingston University, September 2006), which is available at http://www.kingston.ac.uk/research/policies/index.htm  and consult with your tutor for further guidance. 

Roehampton: 

Ethical issues are handled by the Ethics Board, a committee of Senate. For the terms of reference and membership of the Board, its Ethical Guidelines, the Student Application Form for Ethical Approval and a pro forma for a Participant Consent Form are available from http://www.roehampton.ac.uk/researchoffcie/ethicsdocuments.asp 

16. COMPLAINTS AND GRIEVANCE PROCEDURES

In the event that you have a complaint about some aspect of the programme, the services provided by the Universities, a members or members of staff or of the student body, we would like you to raise this in the first instance with the person(s) or department against which you wish to complain or about whom you have a grievance. Misunderstandings can often be resolved without recourse to formal procedures and it is in everyone’s interests to do this if at all possible. If this is not possible, or has not been effective, please raise the matter with the Programme Director for the University in which you are registered. If this is inappropriate or unsuccessful, you should consult the formal procedures for the University with which you are registered. 

Details of the formal complaints/grievance procedures for each University may be found at the following web-sites:

Kingston: http://klic.kingston.ac.uk/student/index/htm.
In the Student Section click on Policies and Regulations and then on Complaints Procedure, which includes coverage of principles, scope, definitions and procedure.

Roehampton: http://www.roehampton.ac.uk/studentdirectory/complaints.asp
This includes procedures for complaints about programmes, students or staff, and services. There is also a statement of your rights should a complaint be made against you.

Diversity and equality

The universities are committed to maintaining a positive, inclusive atmosphere, based on respect for people’s differences whilst showing commitment to challenging and preventing racism and discrimination.

For related policy statements see http://www.kingston.ac.uk/about_ku/structure/policies/index.htm 

http://www.roehampton.ac.uk/studentzone
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APPENDIX 1 

Module Descriptions

Educational Research: Philosophy and Practice


  

Design and Method in Educational Research





Professionalism in Education





  

Professionalism in Professional Practice



  

Perspectives on Teaching and Learning

Current Issues in Teaching and Learning



 




  

Preparation and Presentation of Research Proposal


  

The Research Project






  

SECTION A
Title of Programme: Doctor of Education

Title of module: Educational Research: Philosophy and Practice

Module Tutors: 
Level of Module: D Level

Credit rating: 20

SECTION B

Module Rationale

Educational Research: Philosophy and Practice, will run in the first year of the EdD and will aim to provide experienced professionals with the opportunity to engage critically and in depth with theoretical perspectives, substantive issues and operational strategies relevant to professional development and practice.

The themes of epistemology and research methodology are common elements in EdD degrees in other universities and of relevance to a wide range of professional backgrounds.

This module will critically examine the practical range of research methods, explore different theoretical models underpinning research methods, provide an overview of perspectives from the theory and philosophy of educational research and evaluate the strengths and weaknesses of different educational research perspectives in professional practice. 

Students will be introduced to the most recent developments in information retrieval and processing; including research libraries and accessing catalogues on the web (e.g. British Library and COPAC), debate and dissemination (using WebCT), current awareness services (including Zetoc), internet for research purposes (covering Information Gateways), efficient search strategies (including citation indexes), bibliographic reference management software (specifically EndNote). 

This module aims to provide an advanced critical context for: 

· Appraisal of the nature and scope of research in relation to the discovery of new knowledge, and the diversity of research paradigms within and beyond education

· exploration of different theoretical models underpinning research methods 

· examination of perspectives from the theory and philosophy of educational research

· evaluation of the strengths and weaknesses of different research perspectives in professional practice

· explore advances in information retrieval and processing, including trends in research dissemination 

· development of theoretical and practical tools for undertaking advanced level educational research at doctoral level

Learning Outcomes

By the end of this module the successful student will be able to identify and critically evaluate:

· the nature and scope of research in relation to the discovery of new knowledge, especially the implications of this for doctoral level study

· the nature and scope of research paradigms within and beyond education 

· different approaches to educational research in terms of philosophical and theoretical perspectives

· different approaches to educational research in terms of particular professional contexts 

· strengths and weaknesses of different approaches to educational research 

· suitable means of accessing published research in the light of advances in information retrieval and processing

· models of educational research and relate to these their own professional development

Syllabus

1. Philosophy of Educational Research 

The first weekend sessions will aim to cover the following ground.

Provide a critical outline of the philosophy of educational research. This will include contemporary critiques of educational research in educational practice and policy. In this regard it will also look at communities of enquiry in educational research, specifically at professional bodies dedicated to educational research from a variety of perspectives – philosophical, empirical, and so on (Bridges, Pring, Stenhouse, Oancea). 

This part of the course will also examine different kinds of research – qualitative, quantitative, and so forth – and their philosophical foundations, especially in regard to theories of knowledge or epistemology. 

Sessions will also provide an opportunity the nature, recent historical trends and possible future directions for educational research

Although early in the course, it might also be opportune to begin formulating if not particular research questions then broad fields of investigative interest. 

The first weekend will also integrate sessions on information retrieval and processing, especially in regard to research journals in education, related databases, education research specific libraries and organizations such as NFER (the National Foundation for Educational Research). 

2. Philosophy, Theories of Knowledge (Epistemology) and Research Methods
The second weekend sessions will aim to cover the following ground.

This part of the course will begin with looking at some key texts and traditions in the philosophy of educational research. 

Attention will be paid to developing some degree of rigour in theories of knowledge (epistemology) in relation to educational research. Analysis will be further developed here in regard to research paradigms, especially as to key concepts and recurring conflicts in educational research competing philosophical positions and educational research.

There will be scope to case studies of theoretical positions: e.g. positivism, modernism and postmodernism; and case studies of theorists: e.g. Derrida, Foucault, Habermas, Lyotard, Popper. Particular attention will be paid to the ways in which theoretical perspectives can and or should be integrated within an educational research perspective. 

The second weekend will review sessions on information retrieval and processing, especially in regard to research journals in education, and so forth, in the light of work completed most recently. 

3. The Practice of Educational Research
The third weekend sessions will aim to cover the following ground.

How to begin research: research questions, literature reviews, practical and theoretical considerations in educational research method, methodology, distinctions between (for example) qualitative and quantitative, and the development of new knowledge (Berg; Cohen, Manion and Morrison; McNiff et al.; Robson).

Attention will be paid to paradigm shifts in the development and conceptualisation of knowledge (Kuhn) and the implications of these for educational research.

This part of the course will also be an opportunity to critically review some educational research in practice, with critical reviews of action research and practitioner research by EPPI (the Evidence for Policy and Practice Information and Co-ordinating Centre (EPPI), and BERA (British Educational Research Association). 

Again, the weekend will review sessions on information retrieval and processing, especially in regard to research journals in education, and so forth, in the light of work recent trends in educational research. 

This part of the course will also consider some of the ethical dimensions to educational research, including those that arise in relation to the link between research and policy development. 

4. Educational Research into Practice

Student presentations of research questions, research methods, research paradigms and peer workshop discussions in relation to specific areas of prominence within their field. 

In the light of course reading, professional experience and developing research interests, it might also be opportune to begin formulating if not particular research questions then broad fields of investigative interest, reflecting on the development of students’ thinking since the first weekend session. 

On this final weekend session there will be tutorials on developing research foci and the design and practicalities of the assignment, together with a broader but related focus on writing for peer review and academic research journals.

Programme Delivery

Over the course of four intensive weekends the format for the Epistemology and Research Methods module will adopt a varied approach to teaching and learning including lectures, seminars, student presentations/ poster presentations, workshops, tutorials.

Assessment

An essay of 4000 words within the following broad parameters:

· Provide a critical assessment of the philosophical, and related, debates around the aims, scope and limitations of educational research. 

Students should also refer to the general guidance on the nature, format and expectations, including success criteria for assignment under the heading of Assessment in the Student Handbook.

SECTION C
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SECTION A

Title of Programme: Doctor of Education

Title of module: Design and Method in Educational Research

Module Tutors: Dr Victoria Perselli (Leader); 

Level: D Level

Credit rating: 20

Pre-requisites/co-requisites: Successful completion of the module Educational Research: Philosophy and Practice
SECTION B

Module Rationale

The module Design and Method in Educational Research is positioned in the second year of the programme. It provides participants with practical opportunities to experience and develop a range of research methods and skills appropriate to professional practice and to critically evaluate extant projects, for the purposes of acting independently and cooperatively towards the generation of new knowledge in a professional setting.

The module aims are:

· to extend students’ practical experience of a range of research methodologies, methodological skills, tools and representational media, both quantitative and qualitative, towards a robust and cohesive research design

· to experience the process of generating data, data analysis and the transformation of data into evidence, e.g. via observation, questionnaire, interview, statistical analysis, via research artifacts, numerical, verbal or visual materials, in accordance with the participant’s professional setting and initial research interests

· to develop the skills of writing and other forms of presentation and representation to a variety of audiences and/or participants, to develop the skills of critical observation and supportive peer review 

· to provide opportunities to evaluate, at progressive levels of complexity, the appropriateness of design to method in contemporary peer-reviewed research reports, and the implications of this knowledge towards participants’ own emerging projects, in a collegiate and constructive manner

· to consider the intentions and effects of different (and contested) forms of social science research; their interrelationships with practice, policy and knowledge production, their impact on individuals, organizations and/or wider societal contexts 

· to increase understanding of the function, past and present, of theory to method, also the significance of theorising from experience in practitioner research forms; the employment of specific theoretical tools in analysis, the selection of appropriate representational media

· to develop awareness of the politics and ethics of social science research, the significance of ontology to epistemology in research in professional practice, the concepts of reflection, reflexivity and self-evaluation as elements of design and method in qualitative forms

· to develop the capability to plan and manage, both in consultation and independently, the initial stages of an enquiry, including tentative identification of a research problem and rationale, a justification for proposed use of methods and the design of related procedures, the analysis of a small section of data, the importance of design flexibility in a constantly changing world

Learning outcomes


By the end of this module, the successful student will be able to

· compare and critically evaluate the strengths and limitations of a variety of research methodologies, in accordance with their fitness for purpose, relationship to an identified problematic and stated claims to knowledge, using carefully selected exemplars in the literature and from communities of practice

· demonstrate ability to appraise method and design in the social sciences in relation to a direct articulation of the participant’s own emerging standpoint and perspective, locating this in an identifiable professional context and setting

· exhibit a critical understanding of the interplay of theoretical perspectives and experiential learning in the delineation of an epistemology of praxis for both enhanced self-knowledge and potential improvement in the enactment of a professional role

· generate a small data sample, subject to analysis and re-present for critical interrogation and peer review, providing justification for the methods and tools selected for this purpose 

· explore and discuss the implications of ethical, political and representational aspects of research in a social setting; the concept of informed consent and the deliberation of the researcher’s role in relation to intentions and effects

· develop proactively and with increasing autonomy the initial elements of a research project or researchable issue, including the framing of a research question and how it might be defined and perceived; the analysis and evaluation of a small data set. The significance of seeking multiple perspectives on the given phenomenon should be demonstrated as well as recognition of extant work in the field, the incompleteness and ambiguities of data analysis and the social construction of knowledge.

Module indicative content

This will lead on progressively and cumulatively from work covered in Epistemology and Research Methods (Year One). Each weekend will have a distinct theme, linked to appropriate critical theorists. 

Knowledge Through Experience

Here we shall investigate in detail the various forms of practitioner research methodologies and their particular relevance to professional practice. The concept of an epistemology of knowledge through, or from, experience and the techniques and skills of theorising from practice will be theoretically and historically justified in accordance with their inherent strengths and limitations. Discussion will include the development of communities of practice, of collaborative and interpersonal research relations, the significance of both standpoint-taking and systematic seeking of alternative perspectives, the triangulation of data in social science. In particular cyclical and discursive methodologies such as action research (Stenhouse), narrative inquiry (Clandinin & Connolly) and self-study (Loughran et al.) will be explored, also the interplay of practice knowledge and theory from the literature, with a specific focus on the influence of M. Bahktin.

Form, Method and ‘Voice’
Form and method are directly connected to the politics and ethics of representation in social science research, not least the significance of participation or ‘voice’. This will be considered via ethnographic, anthropological and other methodologies of the 21st century. The classical skills and techniques of ethnography such as interviewing, observation, questionnaire will be explored as well as visual (Prosser et al) and performance media (Weber & Mitchell), mixed methods, including quantitative and statistical data construction and analysis (Ryan & Bernard), mapping, collage (Denzin & Lincoln), testimonies, participant ethnography and autoethnography (Boler). Particularly relevant to issues of power/knowledge, self-awareness and (researcher) reflexivity are the concepts, methods and tools of P. Bourdieu, whose work is frequently employed to address aspects of social justice and equity. The significance of knowledge through technology will also be considered: historically, practically and theoretically, with reference to recent work in the field. 

Ethics 

What is the duty of the researcher to the researched? To society at large? What are the ongoing ethical dilemmas and decisions in the research process? What are the implications, in the unfolding of a research project, of notions such as the self to society, the political to the personal, action in relation to identity, modernist certainty to postmodern undecidability? How does method in the postmodern facilitate exploration of these issues? What is the nature of the contribution to knowledge - and can the means justify the ends? How do we demonstrate and defend mutuality in the generation of educational knowledge (and/or educative interpersonal relations)? Globally? Locally?

Here we will examine the concept of ethics in the broadest sense, including contested terms such as globalisation and what constitutes ecologically acceptable and sustainable development, as well as looking at practical, ethical decision-making in the construction of a research project and specifically, in the analysis of data (e.g. statistical, policy analysis, critical discourse analysis, right of reply). Reference will be made to extant projects (e.g. P. Lather Troubling the Angels) and theory in the literature, in particular the concepts of ‘difficult knowledge’ (Britzman) and ‘differance’ (Derrida) with specific reference to contemporary comparative and international projects.

Analysis and Evaluation

Under this heading participants will consider a variety of tools and techniques of critical analysis. Opportunities will be provided to compare the distinct purposes of analysis in the linguistic and sociological traditions. We shall investigate the reading of sociological issues through various critical theoretical lenses (e.g. Marxism, feminism, queer, Black, power/knowledge) and the techniques (grounded theory, schema analysis, mental maps, computer assisted, etc.) for interpreting texts. Illustrations will be drawn from recently reported projects that use tools of analysis from economic, psychoanalytic, identity and social justice perspectives. 

We shall then consider the challenge of transforming data into evidence in the light of recent calls for evidence-based research. The significance in practitioner research forms of determining criteria for ascertaining the validity or trustworthiness of claims to knowledge, for demonstrating the rigour of the method and the value of the contribution to the knowledge base and/or community of practice will form a significant part of this discussion.

Module delivery

The module will normally be delivered in four intensive weekends of  2 .5 days per year, supported in the intervening periods by electronic and other means of distributed learning. 

The intensive weekends will include lectures, seminars, workshops (e.g. student-led roundtables) and tutorials. Whilst the Education Doctorate is not intended to produce professional researchers, there are generic skills of methodology and method that are as valuable and necessary to practitioner researchers, as well as some others that are more specific. 

Each weekend has an overarching theme, linking research methodologies, skills and theories. This theme has been selected with a view to enhancing understanding of the research process for professionals in practice, who must — by definition today — do research in order to interpret research effectively. The theme will be introduced via a formal lecture.

For each of the workshop or ‘roundtable’ sessions, participants will be expected to prepare a written work-in-progress report, accompanied by visual or other concrete materials, as necessary, to present formally to colleagues in a small group. These sessions are designed to enable peer support and validation to become a vital, proactive feature of the module, working towards the notion of a community of practice. It is therefore incumbent on each member to contribute both individually and collectively to this process, which offers a regular and reliable opportunity to begin to test out possible avenues for the eventual research project: the initial interest, the problematic, the development of a research question, the generation and interrogation of data and, not least, the significance of multiple perspectives to the rigour of the methods being used. The participant will decide which singular aspect of their emerging research interest to present, with an emphasis on depth rather than breadth of information covered.

For the readings sessions, participants should prepare a short written review of the selected articles or research reports, which they will receive in advance of the weekend. This will then be used as a discussion document within the group. It should be written in appropriate academic language, with accurate referencing and citations from the chosen texts and from any other related reading that the participant has carried out in relation to the theme of the weekend. Participants’ lecture notes, readings and roundtable materials will thus form part of a personal resource bank towards the module assignment.

In both the roundtable and readings sessions participants will furthermore be provided with opportunities to develop the skills of informed critical judgement necessary for reviews of the literature, for meta-analyses of methods and for the eventual location of their chosen research topic or theme alongside extant work in the field.

Assessment

The assignment will take the form of designing the key features of a research investigation into professional practice, from the methodological perspective, which builds on skills and concepts acquired in prior professional and epistemological modules. The assignment will be 4000 words. Students will be required to identify pertinent theoretical perspectives and locate and define a problem or issue, which can be appropriately researched through relevant techniques and methodologies, in preparation for making a substantial contribution to professional knowledge. Students will be required to undertake initial steps in gathering data, for the purposes of checking the professional significance of the question and the appropriate forms of validity or authenticity of the chosen methodologies. 

In this text, students should aim to demonstrate the capacity to locate themselves methodologically as critical, reflective practitioner researchers within their distinct professional practice. They should identify a research problematic, issue or theme drawn from practice to discuss in relation to wider, ongoing debates on issues of methodology in educational research communities, and from the extant theoretical literatures. They should show evidence of wide reading and in-depth understanding of a method or approach appropriate to their specific concern. As stated above, in line with the system of roundtable discussions and readings developed through the module, ‘work-in-progress’ and literature review papers will be presented as formative tasks throughout the year, to which peers will be encouraged to provide critical and constructive informal feedback. Material gathered may thus be incorporated into the assignment, where appropriate. This assignment will provide the opportunity to test and justify initial research plans, to demonstrate the ability to analyse a small data set, in preparation for the submission and validation of the substantive dissertation proposal at the next stage. 
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Programme: Doctor of Education

Module: Professionalism in Education

Module tutor: Keith Grieves, Anthony Thorpe
Level of module: D

Credit rating: 20 credits

Module Rationale

The module Professionalism in Education is scheduled in the first year of the EdD. It will provide the opportunity for students to engage critically and in-depth with theoretical perspectives, substantive issues and operational strategies relevant to professionalism and professional practice and learning. It therefore contributes to the development of advanced understanding among Education professionals of the concepts, principles and practice which define professionalism and professional practice. 

Learning Outcomes

Students who successfully complete this module will

· have gained great depth and systematic understanding of professionalism in modern societies, using both contemporary and historical contexts;

· be able to systematically analyse different models of professionalism and professional learning and self-critically evaluate these in relation to their own professional practice;

· have obtained an advanced conceptual understanding of the development of the ‘professional’ in Education-related contexts.

Syllabus

This indicative content,under four headings, reflect the framework for teaching the module. The learning experiences are arranged around four intensive weekends, interspersed with preparatory and follow up activities The four blocks arise from detailed planning in the context of continuing debates on what constitutes professionalism and how it is realised in practice. 

The linkages of the ideological, personal, political and evidential/ethical dimensions of Professionalism in Education are explicit and seamless so that each block    contributes to the whole. In a fast changing professional environment, the exemplars are indicative because they are subject to redefinition, revision and replacement. 

1. Conceptualisations of the professional

The overarching definitions, conceptualisations, trajectories of professionalism within the historical and contemporary contexts, including the impact of professionalisation, industrialisation, modernisation, state enlargement and technological change (Perkin, 1990; Downie, 1990; McCulloch, 2000; Friedson, 2001). Issues will include claims to professional expertise in Education-related fields, self-interested knowledge elites, the politics of professionalism in the public and private sectors, and the problematics arising from the ideologies and practices of professionalism (Torstendahl and Burrage, 1990; Hoyle and John, 1995, Hegarty, 2000). Debates will include the nature of professional knowledge, the impact of ‘scientism’, the personal and the practical dimensions, the explicit and tacit ‘craft’ understandings, discretionary spaces for professional judgement and the persistence of dichotomous models of professional knowledge. Emphasis will also be given to notions of autonomy and the control of expertise, process perspectives on professional learning and the epistemology of practice (Schon, 1983; Eraut, 1994; Kompf, 1996). 

2. The educator’s self identity and the experiencing of professionalism

Professional knowledge and the educator’s life and work, researching the lives of teachers and the ‘topography’ of workplace landscapes (Huberman, 1996; Day, 2000). The contexts will include macro levels - state, society, association, collectivity – and related theorising on the nature of professional knowledge, judgment and action. Links between the personal and the professional will be examined. The identity, experience and representation of the professional in workplace settings and as socially constructed knowledge will be interrogated, including life-history testimony which associate and dissociate work and self, incorporating the dimensions of gender, ethnicity and social class in the variety of Education-related professional settings (Davies, 1996; Mahony and Hextall, 2000). In conditions of post-modernity the ephemeral and elusive nature of professionalism in relation to the world of lived experience amid macro de-regulatory imperatives will be critically evaluated.

3. The contested nature of the ‘professional’ in Education-related fields.

The state as an arbiter, mediator and regulator of professional expertise in ‘welfare/social professions’, exemplified by debates on curriculum change and other ‘modernisation’ initatives (privatisation, marketisation and bureaucratisation) affecting the nature of Education-related professionalism (Bottery, 1996; Hargreaves, A. 2000). Controversies and debates for consideration will include competency-driven auditing and quality assurance modes, deprofessionalisation, proletarianisation, neo-Fordism and the accountability of the modern professional (Hodkinson, 1997; Poulson, 1998; Bottery and Wright, 2000; Strathern, 2000). Appropriate textual sources, including policy documentation, political pronouncements and recruitment/retention literature, will be critically examined to investigate consensual and coercive ideologies of governance in the public sector and other influences on professionalism in ‘New Times’ Quirke, 1993; Patrick et al, 2003). 

4. Towards a ‘new professionalism’?; envisioning the future of the ‘learning professional’

The central theme of this block will be what constitutes the professional today and aspirations for professional values and practice in the future. Issues will include inter-professional knowledge transfer, professionalism in reflective learning organisations, strategies for professional renewal, the interplay of professionalism and professional learning, and developments in professional ethics and judgment (Haydon, 1996; Whitty, 2000; Goodson, 2003). Consideration will also given to the changing face of professionalism in further and higher education (Robson, 1998; Bourner, 2000). The impact of new technologies in enhancing connectivity among learning communities, the ethical dimensions of reflective enquiry in professional settings, the changing roles and responsibilities of the professional and the quest for reflexivity and criticality in a professional world (Castells, 1996; Hargreaves, D. 1998).

Teaching and Learning Methods
The module will be delivered through a variety of learning experiences. Each of the four weekends will include lectures; seminars led by tutors and students; workshops which investigate specific topics by evaluating materials and/or research findings in relation to theoretical perspectives; and small group and individual tutorials. 

These weekend sessions are ‘nodes’ for the learning process of each block. They depend on full preparation and consolidation through tasks relating to distributed and other learning materials in the intervening periods. There will also be opportunities for discussion, debate and the sharing of experiences, using a WebCT site established for the EdD programme.

The learning experiences which comprise the module Professionalism in Education will benefit from the sharing of experiences and insights which are generated in professional practice in Education-related fields. Incrementally, the exploration of episodes from professional practice will be undertaken to ensure that the interplay of lived ‘realities’ and theoretical perspectives informs the collaborative and individual learning processes.

Assessment 

An essay is undertaken with the requirement of evaluating the interplay of theory and practice which informs professional action. Further guidance is provided in the following form: In the context of a clearly defined ‘real’ setting, demonstrate how the application of one or more theoretical perspectives on Education professionalism can contribute to an advanced understanding and potential resolution of the issue under consideration. The individual focus for this assignment is negotiated and agreed with the module tutor. There should be a critical engagement with literature whose relevance is purposefully and consistently argued. This engagement should be in direct relation to a described issue of professional practice, but the description of setting should not form a dominant portion of the word allowance. The maximum length for the assignment including appendices, and excluding bibliography, is 4,000 words.
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Title of programme: Doctor of Education

Title of module: Professionalism and Professional Practice

Module tutor: Keith Grieves, Balasubramanyam Chandramohan
Level of module: D level

Credit rating: 20

Pre-requisites: Professionalism in Education

Module Rationale:

The second module in the professionalism core is Professionalism and Professional Practice, which is scheduled in the second year of the programme. It will provide opportunities to engage critically and in-depth with theoretical perspectives, substantive issues and operational strategies relevant to generating new knowledge in professional practice in an Education-related environment. It will extend students’ understanding of Education-related professionalism, including how professionalism as a social and intellectual process interacts with a wide range of contextual factors relating to science, state and society and provide a deep awareness of the ethical issues encountered at the professional workplace. It will provide deepened opportunities to critically reflect on issues in professional practice and their contextualisation at micro and macro levels through the evaluation of appropriate specialist literature. 

Learning outcomes:

Students who successfully complete this module will

· have shown a critical understanding of the interplay of theoretical perspectives and critical reflection in conceptualising about the nature of professionalism in Education-related fields;

· have critically considered the role of experience, emotion, cognition and identity in debates on professionalisms and their relationship to the working lives of teachers; 

· have gained a deepened understanding of problem-solving in professional practice by using a substantial body of knowledge on the role of the ‘professional’ in Education-related fields.

Syllabus:

This indicative content is presented, under four headings, to reflect the framework of four blocks for teaching the module. These blocks arise from detailed planning by the module team in the context of debates on what constitutes professionalism in Education and how it is realised in practice by ‘knowledge creating professionals’. 

The blocks are designed to have strong linkages and to be seamlessly contributory to the whole. The learning experiences are arranged around four intensive weekends, interspersed with preparatory and follow up activities. In a fast changing professional environment, the exemplars are indicative because they are subject to redefinition, revision and replacement. The module components for each weekend are precisely conceptualised and presented below.

1. New knowledge and ‘new professionalism’ in’new times’.

The first block of study identifies and signifies debates surrounding the knowledge society and the teacher/lecturer as a ‘knowledge creating professional’, in the context of informational modes of development, the democratisation of intellectual capital and articulations of creative professionalism (Barber, 1995; Bottery, 1997; Hargreaves, D. 1998, Sachs, 1999; McCulloch, 2001; Castells, 2004). It includes the implications of new forms of knowledge working, as a contested terrain (modes 1 and 2 knowledge construction), alongside the policy context of public sector reform and the emergence of ‘new professionalism’ (Gibbon et al., 1994). The role of the General Teacher Council, especially its ‘Statement of Professional Values and Practice’ for registered practitioners, will be critically evaluated in the context of professional accountability and trust amid workforce reform and the reconstruction of Education-related professionism. Student-led papers on aspects of professional practice and learning will contribute to this content.

2. Implementing New Professionalism: policy and practice

The direct relationship of policy definitions of teacher professionalism and school/sector improvement will be evaluated using the four elements: pay, workforce remodelling and workload, performance management (2000), training and CPD (PPD). Further related themes will include: school based teacher training, school-based research and development, Beacon schools and networking, all of which are critically positioned in relation to the generating of professional knowledge (Day, 2002). Use will be made of responses from professional associations and other agencies such as the National College for School Leadership and the Higher Education Academy. Exemplars of managing change which invite international comparisons on the interplay of notions of excellence, equity, professionalism and the availability and utility of discretional space for the deployment of explicit/tacit professional knowledge (Sachs, 1997; Flores and Shiroma, 2003). Consideration will be given to the ‘re-professionalisation’ of the post-compulsory sector amid debates on the ‘license to practice’ and related skills and standards. These exemplars will also facilitate enquiry into the ‘moral professional’ to be further developed in block three. Student led papers on aspects of professional practice and learning will contribute to this content.  

3. Moral practice and the education professional as a public intellectual

In the context of the politics and policy-formation of the modern professional in blocks one and two, block three will deepen awareness of the moral, ethical and reflective dimensions of professional judgment in Education-related fields (Sockett, 1993; Campbell, 2003). Models will include Bertrand Russell’s vision of teacherly capacities, dispositions and actions (Hare, 2002). The relationship of professional altruism and ‘public service’ (Collini, 1991).  The notion of ‘learning professional’ will be critically engaged in the diffuse non-hegemonic world of the public intellectual (Goodson, 1999, Furedi, 2004). Opportunity will be taken to ascertain the contribution that cognitive and emotional endeavour might make to public and/or occupational ‘well-being’ in the context of tensions between criticality and ‘other’ definitions of being professional. The decline of ‘expert’ and scientifically-defined ‘donnish dominion’ (Halsey, 1992) and the enlargement of knowledge production will be addressed. Student led papers on aspects of professional practice and learning will contribute to this content.

4. Professional discourse, values and identities in the twenty first century

Factors defining ‘professional futures’ in the twenty-first century. The shifting discourses of professionalism, and their problematic relationship to fast-changing and often instrumental constructs of (continuing) professional development (Hargreaves, A. 2000). An evaluation of the processes that constitute professional learning and practitioner research as a basis for professional renewal (Furlong, 2001). ‘Communities of practice’ (Wenger, 1998) including activity systems and actor networks, ‘insider’ perspectives and the interrelationship of power, policy and social interaction in dynamic and unstable organisations as the context for influencing ‘professional futures’ The ethical content of Education professionalism revisited. Student led papers on aspects of professional practice and learning will contribute to this content.

Teaching and Learning Methods

The module will be delivered through a variety of learning experiences. Each of the four weekends will include lectures; seminars led by tutors and students; workshops which investigate specific topics or cases by evaluating materials and/or research findings in relation to theoretical perspectives; and small group and individual tutorials.

These weekend sessions are ‘nodes’ for the learning process of each block. They depend on full preparation and consolidation through tasks relating to distributed and other learning materials in the intervening periods. There will also be opportunities for discussion, debate and the sharing of experiences, using a WebCT site established for the EdD programme.

The learning experiences which comprise the module will benefit from the sharing of experiences and insights which are generated in professional practice in education-related fields. Episodes from professional practice will be drawn upon to ensure that the interplay of lived ‘realities’ and theoretical perspectives becomes a central feature of the individual and collaborative learning processes.

Assessment 

Students are asked to provide a short seminar contribution, as a formative task, to demonstrate the relevance of a deepened understanding of at least two theoretical perspectives on professionalism to a precisely-stated issue, or ‘mix’ of issues, arising from their ‘real’ setting of professional practice. Guidance will include the following statement: emphasis should be placed on the ways in which the issue(s) under consideration are illuminated and problematicised by the well-justified application of at least two conceptual tools from the published literature. The ‘work in progress’ seminar paper effectively forms part of the draft of the assignment, which should then be reworked and submitted using the formal conventions of an essay. The maximum length including appendices, and excluding bibliography, is 4,000 words. 

Indicative Bibliography 
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Whitty, G. (2000) ‘Teacher Professionalism in New Times’ Journal of In-Service Education 26(2)
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SECTION A

Title of programme: Doctor of Education

Title of module: Perspectives on Teaching and Learning
Module Tutors: Dr Julie Shaughnessy (Leader); Dr James Hall (Leader); Jean Ashfield, Dr Richard Race
Level of Module: D Level

Credit rating: 30
Compulsory or Optional: Compulsory for Teaching & Learning Pathway

SECTION B

Module Rationale
This module will run in the first year of the EdD. It will provide experienced professionals with opportunities to examine critically contemporary debates and recent research concerning learning and teaching in educational settings. Students will bring to this module both their own professional expertise and craft knowledge as practitioners and their advanced understanding and critical perspective derived from the parallel modules on Educational Research: Philosophy and Practice and Professionalism in Education. 

The advanced understanding of current theory and research developed in Perspectives and the module which follows it (Current Issues in Teaching and Learning), will provide students with an essential starting point for the preparation and presentation of a research proposal which  are the ‘gateway’ to the thesis. 

The module aims are:

· to systematically and critically consider contemporary issues in learning and teaching;

· to apply, at an advanced level, the perspectives of psychology and sociology to the analysis of the constituent elements of teaching and learning as a social process in educational settings;

· to promote advanced understanding of contentious and conflicting political, ideological and professional positions with regard to the contested issue of ‘good practice’ in teaching and learning;

· to subject the most recent theoretical and empirical knowledge about learning and teaching to critical scrutiny from a philosophical and social perspective;

· to create in the student a firm base of ‘cutting edge’ knowledge for the preparation of a research project capable of creating new knowledge and meriting publication;

· to reflect critically on students’ own learning experiences and strategies.

Learning Outcomes
By the end of this module, the successful student will be able to:

· critically evaluate knowledge claims about teaching and learning at an advanced level;

· articulate the problematics of learning and teaching in educational settings and demonstrate an understanding of the paradigms of thought and research which may be brought to bear in their analysis;

· defend philosophically a position on what constitutes ‘best practice’ in learning and teaching and support this by reference to recent educational research;

· appreciate the subtle differences between learning and teaching styles and processes as they exist in different contexts and sectors of the education system;

· utilize an extended understanding of learning and teaching in the consideration of professional issues and political positions.

Syllabus 

Reference will be made throughout to the work of seminal thinkers and contributors to current debates. In some cases, authors encountered in undergraduate or Master’s study will be re-visited from a more critical perspective. Examples are indicated in brackets below.

Discourses of teaching and learning: learning as transformational, empowering, liberating, constraining, civilizing (Stenhouse; Freire; O’Sullivan; Dewey). Teaching as facilitative, instructional, promotional, inspirational and containing. Educational settings as areas for the exhibition of power games and the articulation of power relations. Critical sociological, Feminist and post-modern accounts of teaching-learning interactions and justifications. Teachers’ and pupils’ ‘voices’ in educational research.

Psychological perspectives on learning and teaching, including motivational factors, differences in aptitude and learning styles (Gardner; Sternberg; Claxton). The emotions in learning (Goleman).

Recent research in the micro-sociology of teaching and learning. Institutional and psycho-social attributes of educational settings, beliefs, attitudes, affective factors and cultural parameters for the teaching-learning process. The legacy of interactionism and ethnomethodological approaches to studying learning and teaching.  Critique of the ‘ideal-type’ approach to the description and classification of teaching-learning encounters (Goffmann; Becker; Hargreaves, Gipps).

Intrinsic justifications for promoting learning. Instrumentalism and accountability in notions of effective teaching and ‘useful’ learning. Concepts of the ‘learning teacher’, the ‘teaching learner’, the ‘learning institution’ and the ‘intelligent school’. Concepts of teaching and learning in models of educational effectiveness and school improvement. 

Informal/non-formal learning: Developments in out-of-school learning, including after-school clubs; youth provision; the promotion of learning through  “inclusive” schemes. Concepts of teaching and learning in adult and further education. ‘Life-long learners’: reality or catch-phrase? Inter-generational learning. The impact of ICT and new technologies on concepts of learning and teaching. Is ‘e-learning’ possible without ‘e-teaching’? 

Teaching and Learning Methods

Normally by four, 2.5-day intensive weekends per year, supported in the intervening periods by electronic and other means of distributed learning. Each intensive weekend will include lectures, seminars, student presentations, workshops and tutorials.

Assessment

An extended piece of writing on two or three issues or incidents recorded in up to three entries in a reflective journal which students will maintain throughout the course. Reflective journal entries will bring together:

· interesting and/or challenging incidents in the student’s own professional work;

· issues arising within the work place which have with challenging pedagogical implications;

· professional reflection on the academic content and pedagogy of the module content;

· reflection on personal growth and professional identity.

These will be used to develop a critical commentary on two or three topics of relevance to learning and teaching. The commentary will have a strong evidential base in the journal entries and will be developed through a critical reading selected literature relevant to the topics.

Length: 5000 words including the journal entries which must be appended to the extended piece of writing.  

SECTION C
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SECTION A
Title of Programme: Doctor of Education

Title of module: Current Issues in Teaching and Learning

Module Tutors: Dr Julie Shaughnessy (leader); Dr Mary Richardson; Dr Barbara Read
Level of module: D Level

Credit rating: 30

Compulsory or Optional: Compulsory for Teaching & Learning Pathway

Pre-requisite: Perspectives on Teaching and Learning

SECTION B

Module Rationale

This module will run in the second year of the EdD. It will provide experienced professionals with opportunities to examine critically contemporary debates and recent research concerning the professional and policy contexts of learning and teaching in formal institutions. Students will bring to this module both their own professional expertise and craft knowledge as practitioners and their advanced understanding and critical perspective derived from previous modules and from the parallel modules Design and Method in Educational Research and Professionalism and Professional Practice.
The advanced understanding of current theory and research developed in Current Issues and the module which precedes it (Perspectives on Teaching and Learning), will provide students with an essential starting point for the preparation and presentation of a research proposal which are the ‘gateway’ to the thesis. The distinctive contribution of this module is the students’ opportunity to focus on a specific age range or phase. 

The aims of the module are:

· to audit and critically consider the current state of knowledge about teaching and learning in respect of the sector/phases: early childhood; primary; secondary and further/adult/higher education;

· to critique the concepts of learning and teaching used in relevant professional, governmental and quasi-governmental policies on education;

· to appraise and evaluate in depth, the implications for teaching and learning of recent developments in the structure, organization and resourcing of relevant sectors of education;

· to promote advanced understanding of contentious and conflicting political, ideological and professional positions with regard to ‘best practice’ in teaching and learning;

· to subject the most recent and influential theoretical and empirical knowledge about learning and teaching in specific sectors or phases to critical scrutiny from a philosophical perspective;

· to create in the student a firm base of ‘cutting edge’ knowledge for the preparation of a research project capable of creating new knowledge concerning a specific sector or phase.

Learning Outcomes

By the end of this module, the successful student will be able to:

· critically evaluate, at an advanced level, knowledge claims about teaching and learning in relation to a specific sector or phase;

· articulate the problematics of learning and teaching in a specific sector or phase and demonstrate an understanding of the paradigms of thought and research which may be brought to bear in their analysis;

· defend philosophically a position on what constitutes ‘best practice’ in learning and teaching for specific sectors/phases and support this by reference to recent educational research;

· employ philosophical, psychological, sociological and professional perspectives in the critical assessment of teaching and learning styles in a specific sector or phase;

· utilize an extended understanding of learning and teaching in the consideration of professional issues and political positions;

· appreciate the historical and political contexts of change and continuity within which current issues are located.

Syllabus

Since, by definition, ‘current issues’ will vary from year to year, and since the issues relevant to the student body will depend upon the sectors and institutional contexts in which the students work, the precise content for any cohort is impossible to specify. What follows is therefore indicative of the range and type of topics within which the student experience might be located.

Early Years Care and Education

Examination of differing socio-cultural contexts for early learning. In particular, critical questioning of the acceptance of universal, scientifically determined patterns of child development as determining optimal and standardised conditions for early learning.   

Review of the three administrative and legislative strands of development of nursery provision since 1945 and their roots in education, child care and family support / child protection [Pugh 1996; Drury et al 2000]]. Analysis of current developments in early years policy to integrate these three strands in the DfES National Nursery Centre of Excellence programme. Emerging evidence from the SureStart Programme on its goals to reduce social exclusion and promote 'readiness for learning'. 

Review of the impact of the early years pioneers (including Froebel, the McMillan sisters, Montessori, Steiner, De Lissa and Isaacs) on current nursery education practice. 

The development and application of quality frameworks for evaluating early childhood services and post modern perspectives on the notion of quality and constructions of early childhood. The concept of 'children's spaces' and the nursery as a democratic institution. 

Models of curriculum and the impact of the National Curriculum on the Foundation Stage [Sylva et al 1992], moves towards a statutory Foundation Stage curriculum in the non statutory nursery sector, and the development of the National Framework of Effective Practice for work with children under three in nurseries. The establishment of National Standards of care and education in the early years and the application of these through the transfer of regulatory responsibilities for nurseries in the non maintained sector from Social Services Departments to Ofsted. 

Review of new developments in understanding the affective dimension of early development and learning. Development of the key person and key worker concepts in the early years. Current work to combine processes of mentoring and supervision to support professional relationships with young children and to support the nursery as a learning organisation.   

Primary Education

Critique of assumptions about learning and teaching which underpin the current curriculum at KS1 and 2, with special reference to literacy and numeracy. The development of new pedagogies in the rapidly changing school. Case-study of The Catch Up Project [Bentley et al 2000].

Inclusive education at the primary phase: rhetoric or reality? Critical appraisal of inclusion for children with special needs and emotional and behavioural disorders, and for the ‘gifted and talented’ child. Impact of the legitimation of the para-professional (teacher assistants, learning mentors, ICT technicians and learning mentors) on teachers’ roles and learners’ experiences in classrooms. Impact on professional values and attitudes to flexibility and innovation. Implications of the new Code of Practice.

Appraisal of the impact of new technologies on schooling. A critical analysis of claims for ‘good practice’ in incorporating ICT in subject-focused teaching. Issues of training, planning and assessment of the curriculum on-line.

Epistemological assumptions behind assessment and evaluation at KS1/2. Issues of power, control and accountability in assessment and evaluation. Case study of Primary Assessment, Curriculum and Experience (PACE) Project.

Diversity of primary provision in a European context.

De-constructing the ‘non-statutory’ and the ‘compulsory’ in the primary curriculum, with special reference to PSHE and Citizenship [White, 2003]. Values issues in this context, specifically racism and gender [Haydon, 1997]. 

Home-school relations.

Primary-secondary transfer. 

Secondary Education

Epistemological and ethical issues concerning liberal, vocational and pre-vocational goals for secondary education. The implications of current policy for practice in schools, for example, the Government’s response to the Tomlinson Report on 14-19 education and training. Curriculum development at KS3 and 4, including the Government’s Key Stage 3 strategy for numeracy, literacy, ICT and the core subjects, and the development of Citizenship Education [Gearon, 2003]. A re-appraisal of the tensions between education for the here-and-now and preparation for adult life. Case study of Discovering Citizenship through Active Learning in the Community programme.

Philosophical and sociological critiques of school improvement policies in practice. Notions of leading by example (‘Beacon schools’), or by specialism (‘specialist’ schools and colleges). Research findings on the effectiveness of specialist schools, city academies and and school partnerships. Is improvement of learning and teaching through diversity a myth? Schools as ‘learning communities’: implications for the radical transformation of pedagogy and the learning compact at secondary level. Aspects of power, accountability and professionalism in the secondary context [Chitty, 1999].

A critical analysis of current local policy and practice with regard to social inclusion and behaviour management, including LEA initiatives to disapply the National Curriculum at KS4, applying alternative curricula, developing vocational placements, FE links etc.. 

Deconstructing ‘success’ and ‘failure’ in secondary education, with particular reference to ethnic diversity, cultural influences and DfES qualified-to-teach standards [Tomlinson, S 2001; Blair, 2001]. 

A critical appraisal of the potential and impact of ICT in secondary classrooms. Is the ‘classroom’ an outmoded concept? 

Issues of teacher-education for the secondary sector, to include mentoring, school-based and school-centred initial teacher-training, training partnerships etc. 

Bridging the home-school divide. 

Primary-secondary transfer.

Further/Higher/Adult Education

Examination of the merging of further-. higher- and adult-education in the light of the growth of the ‘knowledge economy’ and globalization. The weakening barriers between different sectors of education in examining the development of the ‘learning society’ and the way in which life-long learning has become a dominant concept. Interrogation of the reasons for the orientation of life-long learning to vocational education [Pring, 1995]. The idea of professional and the differences between teaching, training, mentoring and facilitating. Examination of the implications of recent developments for the teaching role of academics in a world where vocational education has become part of the learning market [Claxton, 2000].

An appraisal of the impact of new technologies: e-learning; e-mentoring; distributed learning. Recent ESRC research projects on the learning society, with special reference to what they teach us about the demand for new educational technologies. Contrasting the application of new technologies with new face-to-face modes of delivery, including work-based and problem-based pedagogies. Critical consideration of the implications of emotional intelligence for an expanded conception of teaching and learning and how this merges with the management role. Issues raised for the training of teachers for F/H/AE. 

Critiques of the assumptions and methodologies of the Higher Education Academy (HEA), the Learning and Teaching Subject Networks and the National Centre for School Leadership (NCSL). The impact of widening participation on roles and expectations in FE and HE. A critique of the assumptions made about learning and teaching by QAA and similar organs of public accountability. Scrutiny of policy documents from the UK and the European Commission.

Teaching and Learning Methods

Normally by four 2.5-day intensive weekends per year, supported in the intervening periods by electronic and other means of distributed learning. 

Students will be encouraged to work in mutually supportive ways with peers according to the sector or age phase in which they wish to specialize. Support groups will vary in size from year to year according to intake, with pairs being possible. E-tutoring and e-dialogue will be important teaching-learning media and there will be a WebCT discussion site where students can register queries, share information and engage in on-line debate. Each intensive weekend will include lectures, seminars, workshops, tutorials and presentations of position papers by individual students.

Assessment

Revised position paper (2000 words) as presented at an intensive weekend and an essay (3000 words). Students must pass both components.

A position paper must focus on an issue which has currency, demonstrable through recent reports and debates in the educational press, professional journals or other media, and it must have a clear relevance for aspects of learning and teaching. Topics for position papers will be proposed by the student and agreed by the module leader before being developed for presentation. 

The essay will be on a set topic or question. It may, for example, take the form of a critical comparison of two or three recent articles in peer-reviewed journals concerned with learning and teaching, or it may address a question which probes an issue in learning and teaching (such as motivation, assessment, grouping) which is of contemporary or enduring interest. 
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SECTION B

Background and rationale

The Doctor of Education (EdD) degree is designed to offer advanced study in the professional and practitioner fields of education as well as to provide research training, support and supervision leading to the completion of a research project. 

The new programme module Preparation and Presentation of Research Proposal will be undertaken by the student during year three. The module will be formally assessed and it will be crucial for the student to succeed in this module before entering the research project phase.

The purpose of the module is to ensure that each student has a developed conception of their proposed project topic, the intellectual rationale for their topic, as well as a clearly developed methodology. The student’s project proposal will be examined according to whether it meets these criteria of (1) intellectual rationale (2) design and methodology, and (3) the strategy for managing and monitoring the proposed research.

The module aims are:

· to develop the theoretical and empirical dimensions of the work

· to clearly elaborate the core research questions to be addressed

· to set out the design and methodology for the dissertation,

· to clarify how the work is to make a contribution to knowledge

· to clarify and elaborate how the project relates to the professional development of the student,

· to clarify and elaborate the strategy for managing and monitoring the project.

Learning Outcomes

The successful student will, by the end of this module, be able to:

· State the theoretical and empirical dimensions of the work

· Outline the main literatures to be reviewed

· State the core questions to be addressed

· Outline the timetable for different components of the work

· List the need for resources of various kinds

· Articulate the structure and rationale of the project.

Prerequisites: Four core modules and two elective pathway modules.

Indicative content:

There are two aspects to the Preparation and Presentation of Research Proposal. The first is a statement of intent which comprises two or three page description of the student’s proposed dissertation topic, which is submitted towards the end of the second year of the taught programme. The second is the research proposal which constitutes the main core of the module, and is described directly below.

The Research Proposal comprises a 6,000 word written proposal plus an oral presentation which should demonstrate that the proposed research investigation is suitably focused, soundly based, appropriately designed and is feasible and manageable in the time available. Each research outline will differ in its shape, scope and focus and will continue to evolve over the period of the research but it is expected that the student’s written assignment and oral presentation propose and outline three broad elements:

(1) the intellectual rationale for the proposed research, including:

· the core research questions to be addressed;

· the field(s) of study or practice to which they relate;

· the theoretical, empirical or other dimensions in the work;

· the main set(s) of literatures to be reviewed;

· how the work is expected to make a distinct contribution to knowledge.

(2) the design and methodology for the proposed research, explaining and justifying:

· the overall approach to be taken;

· the sources of evidence to be examined or generated;

· the concepts or arguments to be explored;

· the method or methods to be applied; their validity, reliability and efficacy;

· the forms and levels of analysis to be pursued;

· the ways that findings might be discussed and conclusions drawn;

· a possible structure of chapters in the report.

(3) the strategy for managing and monitoring the proposed research, including:

· the timetable for different phases of the work;

· the commitment of time and effort involved;

· the need to negotiate access or secure agreement;

· the need to pilot methods or approaches;

· the need for resources of various kinds;

· the ethical, personal and political questions raised by the research;

· the anticipated difficulties or issues which might arise;

· the ways these might be addressed or resolved.

Programme delivery and organisation:

The submission date for the proposal will be negotiated with the student.  Two copies of the  written assignment should be submitted to the programme administrator by the agreed date. The oral presentation will be arranged by the module leaders and should take place within 6 weeks prior to or following the submission of the assignment. The oral presentation may be by either public or closed seminar event of approximately one hour duration.

Total hours preparation time: 400
Assessment

A 6,000 word proposal and one hour oral presentation.

The assessment of the written assignment will be by two examiners, one whom may be the student’s proposed supervisor. Both examiners should be present at the oral presentation, which should also include a Chairperson, and may include a practitioner-tutor and other critical friends of the student. The aim of assessment is both summative and formative and includes the goal of correcting deficient proposals and constituting a learning experience for the academic community as integral to it.
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Title of Programme: Doctor of Education

Title of module:  The Research Project
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Level of module: D
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Compulsory or Optional: Compulsory

Pre-requisite/Co-requisite: All taught modules and Preparation and Presentation of Research Proposals

SECTION B

Background and rationale:

The final stage of the EdD provides the means through which Doctorate students can demonstrate the specialist, advanced knowledge and understanding they have gained through their enquiry into their chosen topics; and the contribution this has made to understanding of issues at the ‘cutting edge’ of their own area of professional practice. 

The Research Project, as the ultimate submission for assessment within the EdD course, is the mechanism through which the full impact of a student’s learning effort, and ability to meet the intended learning outcomes for this level may be measured.

The aims of the module are:

· to enable students to synthesize the elements of learning and practice from the preceding modules and contextualise these elements in a concentrated research project

· to empower students as autonomous and independent critical researchers into areas of advanced interest and concern in education, especially those areas in which students themselves are professionally located;

· to enable students to participate in the analytical, conceptual, theoretical and critical debates taking place at the frontiers of educational thought and practice;

· to provide a research focus for students to test arguments, assumptions, hypotheses and models of professional practice in education, including those embedded in their own experience.

Learning outcomes:

Through the Research Project, as an original contribution to scholarship at the

forefront of their area of professional practice, students will be able to demonstrate:

· the creation and interpretation of new knowledge which has extended the area;

· the systematic acquisition, and understanding of a substantial body of knowledge at the forefront of that area; 

· ability to conceptualise and implement a project of sustained research and enquiry which has generated new knowledge;

· skills in making informed judgements on complex issues in their professional 

      field;

· ability to communicate ideas and conclusions clearly and effectively to specialist and non-specialist audiences;

· qualities and transferable skills in exercising personal responsibility and intellectual autonomy, in complex and unpredictable situations in a professional environment.

Optional modes:

The students have a range of possibilities for the final research project, and these result in a Project Report which may take one of four forms.

The first option, and presumably the most often chosen form of work, is a thesis. The thesis is intended to embrace a variety of research approaches. The thesis must be between 40 and 50,000 words. The thesis may be traditional in character being informed by the principles of the course, but can also be based on the development of professional problem-based, practically-oriented projects or on action research and professional practitioner research projects.

The second option is a portfolio of related pieces of work of publishable quality, linked through a narrative/commentary that specifies the underlying problem set and related methods of study. The portfolio must be of 45,000 words, similar in format to the dissertation, and the portfolio items must be different from the module assessment submissions.

A third option is a creative piece of work. Creative works could be a video or CD that can be used in education or by educators for their own professional development. Students could also develop, design and write an educational project, for instance within Music Education, Arts Education or Physical Education. These forms of creative work have to show evidence of originality and independent critical ability, of effective analysis of data and evidence, and of critical reflection on problems of professional practice. It is expected that the students write an accompanying commentary in which they describe the rationale of their creation, the developmental process and the way in which they believe their work will contribute to improving the practice of other educational practitioners or the learning of children or adults.

There may also be a multi-media or mixed mode of presentation, e.g. the development of creative work, including online material or CD-ROM material may be at the heart of a project. It may be that such media can use the final product of such development as part of the argument at the heart of the dissertation. Or the demonstration of a point might require inclusion of such non-traditional material, within the main body of the balance of text, rather than as an appendix. There is no precedent for this, to date, but in a fast-moving technological age, the course is being proactive, and flexible in its operation of arrangements for submissions at this level. 

For creative work and mixed-mode presentations, no word requirement is appropriate, but the examiners must be satisfied that the scale of the work or presentation and the student effort involved in its creation, is comparable to that of a 40-50,000 word thesis or portfolio.

Clearly, any plan for a submission which does follow traditional conventions of presentation, will require sensitive handling. Students planning to develop a submission for the Dissertation, in a form other than a traditional dissertation, will identify themselves at an early stage, through their expressed intentions for the module Preparation and Presentation of Research Proposal. This leaves amply time for consultation and discussion with tutors, and the Programme Directors, about terms of reference for submission. This will, of course, remain subject to the assessment criteria set for the Research Project. 

Assessment criteria for Thesis.

To complete the requirements for the Thesis students must prepare and present in

writing, and defend orally, a report of between 40-50 000 words, which has been based on the proposal approved in the assessment to both the written and oral submissions in the Module Preparation and Presentation of Research Proposal.
The criteria against which the Thesis is assessed require that students demonstrate the learning outcomes within this course specification module, and demonstrate characteristics consistent with those defined by the QAA as typical of a holder of an award at this level. In particular, candidates will be required to demonstrate:

· ability to address all the intended learning outcomes for this component of the course, as listed above;

· insightful and extensive analysis of argument and findings and the relationship of this to the hypothesis and/or research  question(s) posed;

· the professional and academic relevance of the Thesis and a clear  explication of any significant learning, for the professional area, and for the student;

· a sustained and creative contribution to knowledge in the professional area 

    under investigation;

· appropriate use of other material submitted and assessed within the Course,  to  inform discussion and argument within the Thesis;

· appropriate standards of academic and technical presentation.

Assessment of the Thesis includes a viva voce examination according to the criteria above at which the student must be prepared to defend their Thesis orally.

Assessment criteria of portfolio.

Assessment for the portfolio is similar to that for the dissertation. The portfolio shall be between 40,000 and 50,000 words, and the portfolio items must be different from the module assessment submissions.

The criteria for assessment are as for the Thesis (see above). Assessment of the Portfolio includes a viva voce examination according to the criteria above at which the student must be prepared to defend their Portfolio orally.

Assessment criteria of creative work and mixed-mode presentations

· evidence of wide and relevant reading or study;

· evidence of originality and independent critical ability;

· effective analysis of data and evidence;

· critical reflection on problems of professional practice;

· an appropriate style of presentation consistent with doctoral level work;

· evidence of changed or transformed perspectives and practices;

· evidence of changed or transformed professional commitments on the basis of their creative work.

Assessment of the creative work includes a viva voce examination according to the criteria above at which the student must be prepared to defend their report orally.

Examining

The dissertation, portfolio, creative work and mixed-mode presentations shall be examined by at least two examiners, at least one whom shall be external to the consortium universities.

Presentation: use of material from other assessments

In the module Preparation and Presentation of Research Proposal, students will be able to draw on the experiences and feedback gained in their work from the core and pathway modules.

The assessed materials from the Preparation and Presentation of Research Proposal may be included in support of the project report, and may be presented within the body of that submission.

The assessed materials from the core and pathway modules may not be included in the Project Report, and may not be presented, in whole or in part, within the body of that submission. Should the student wish to refer to them it should be in terms of standard references to earlier works completed as part of the taught courses, or by re-writing the ideas in a different way. If the latter, it should not attempt to re-write more than ten percent of any previously assessed course assignment. Material must not be repeated verbatim in the body of the text of the project report, and previous assignments cited or appended should not be included, in whole or in part, in its word count. 

Supervision

The supervisor will work in conjunction with the Joint Programme Board. Normal supervisory arrangements will prevail, with use of regular meetings and progress reports. There will be ample opportunity for critical peer support, review and collegiality, which is considered to be an integral component of supervisory arrangements enabling the shift to autonomous and self-regulating study.

Monitoring of student progress

Progress reports will be completed twice yearly by the supervisor(s) of the dissertation, and once yearly by the student.

Seminars and workshops

In addition to the Preparation and Presentation of Research seminar, students completing the dissertation, the portfolio, or the creative work should  present two further seminars in an open forum as part of the dissertation requirement at some stage during the period of their research. 

Final Viva

Candidates are expected to undergo an oral examination and defence of their chosen topic conducted by one external examiner and one internal examiner. The oral examination is an opportunity for candidates to argue the case and critically engage with questions raised by the area of study.

All assessment arrangements, including revision and resubmission, will be consistent with regulations of the three universities.

Appendix Two

Professional Doctorate Regulations for the EdD

1. Introduction


Preamble

1.1
This programme is approved and delivered by the School of Education (Roehampton University) and the School of Education (Kingston University).  These regulations represent a single, integrated set, which incorporate both general and specific programme regulations approved by the two Universities.

1.2
The aims of the programme and the learning outcomes as approved by the Universities are set out in the programme handbook and in the programme specification.

Structure

1.3
The EdD shall be a credit rated award with a volume of 360 credits at D level. The programme of study leading to the award shall consist of taught courses and a research thesis. The learning outcomes of the EdD award shall be at Doctoral level and consistent with the Higher Education Quality Framework.

1.4 
One hundred and forty credits (140 credits at D level) shall consist of taught modules of the core programme and one of the two pathways.  These shall be called the taught element.

1.5 
The remainder of the programme shall be designated the research component and shall comprise 220 credits at D level. This will be an original piece of research reported in a thesis, portfolio, creative work or mixed-mode presentation, which will be examined viva voce. The length of the document, together with the requirements for an accompanying critical commentary (where applicable) will be specified in the Programme Handbook.  

1.6
The maximum period of study shall be seventy-two months. 

1.7
The administration and regulation of the degree will be carried out by the Programme Directors’ Group (PDG) on behalf of the two institutions.  Each Programme Director (PD) will report as required by their respective Head of School.

1.8 Management and assessment shall be carried out by a Joint Programme Board (chaired by the Chair of the PDG) and a Joint Programme Examinations Board (chaired by one of the Heads of School).  

1.9
The programme shall appoint (by the University to which the Chair of PDG belongs) External Examiner(s) as required for the taught modules on the programme.  The Examiner(s) shall be separate from those appointed for the research projects.

1.10
The terminology used in these regulations is that of Roehampton.  Definitions of the terms are as follows:

Programme Director
A Programme Director is responsible for the day-to-day management, administration, organisation and development and teaching effectiveness of the programme and for quality assurance procedures within their University.

Programme Directors Group

The committee consisting of the two programme directors.  The Chair shall rotate every two years.

Programme

The group of modules which leads to the award.

Joint Programme Board

The Joint Programme Board determines programme policy in respect to the overall management, administration and co-ordination of the programme. 

Joint Programme Examination Board
The Joint Programme Examination Board is responsible for the assessment of students and for recommending students for academic awards

Research Project
That piece of work that makes up the thesis, and may consist of a written thesis, a portfolio or multi-media presentation or other format as approved by the Programme Board.

University

When the regulations refer to “their University”, the meaning is “the University at which that student is registered”.

Joint Institutional Group
The body consisting of the Programme Directors plus the two Heads of School, which will consider budgetary and personnel matters and consider the overall direction of the programme.

1.11
The PDG shall represent the interests of the three institutions, and each PD is responsible for keeping relevant persons and committees within their institutions informed as necessary and required.
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	E-mail

	Read, Dr Barbara
	Roehampton
	0208 392 3839
	B.Read@roehampton.ac.uk 
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	0208 392 3493
	j.shaughnessy@roehampton.ac.uk 
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	Tel
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APPENDIX 4

Requirements for the Submission of the Thesis or Portfolio

(a) Kingston 

(b) Roehampton

KINGSTON UNIVERSITY

REQUIREMENTS FOR RESEARCH DEGREE THESES

Adapted from Research Degrees Handbook - September 2001

Format of the Dissertation or Thesis for Examination (Traditional Bound-book Format)

8.3.1 The dissertation or thesis must be in English unless specific approval has been granted by the University Research Degrees Committee for presentation in another language. 

8.3.5
There must be an abstract of approximately 300 words bound into the dissertation or thesis, which must provide a synopsis stating the nature and scope of the work undertaken and of the contribution made to the knowledge of the subject.

8.3.5
There must be a contents page, a statement of objectives and a reference list/bibliography included in the dissertation or thesis, and all previously published or other sources of material consulted must be acknowledged.

8.3.6
If any material from the dissertation or thesis has been published in advance, this must also be acknowledged.  In such cases, copies of the published material should either be bound in with the dissertation or thesis or may be placed in a pocket at the end of it.

8.3.7
The dissertation or thesis must be submitted for examination in either a permanently bound form or a semi-permanently bound form such as ‘perfect’ binding
, which must be sufficiently secure to ensure that pages cannot be added or removed.  (Candidates are normally expected to use ‘perfect’ binding when submitting the dissertation or thesis for examination, as this can be ‘broken’ after assessment and any amendments incorporated before the final permanent binding.) 

8.3.8 The following technical specifications for theses are drawn from British Standards Institute specification BS 4821 (1990), which you are free to follow where there are differences with University regulations.  

a.
The thesis must normally be in A4 format (unless approval has been granted by the research Degrees Committee for an alternative format to be used).

b.
Copies of the thesis must be presented for examination in a permanent and legible form, either in typescript or print. The character size of the main text, including displayed matter and notes, must not be less than 2.0 mm for capitals and 1.5 mm for x-height (the height of lower case x).

c.
The thesis must be printed on one side of the page only. Paper should normally be white and within the range 70 g/m2 to 100 g/m2.

d.
The margin at the left-hand binding edge of the page must be at least 40 mm, and all other margins must be at least 15 mm.

e.
In the main text you must use either double line spacing or one-and-a-half line spacing. For indented quotations and footnotes you may use single spacing.

f.
You should ensure that pages are numbered consecutively throughout the main text, to include any whole-page diagrams, maps, or photographs.

g.
You must include the following information on the title page:


i)
the full title of the thesis,


ii)
the full name of the author,

iii)
a statement that the thesis is being submitted in partial fulfilment of the requirements of the University for the appropriate degree,


iv)
the name of any collaborating establishments,


v)
the month and year of submission.

8.5
Submission and Preliminary Assessment of the Dissertation or Thesis

8.5.1
When your dissertation or thesis is ready for examination, you must submit to your Faculty Office one copy for each of your examiners.  It is expected that you will also have a copy for your Director of Studies and one for your own use in the oral examination.  When your dissertation or thesis is submitted, it will be checked to ensure that the format is acceptable. You will be asked to sign a brief Declaration form relating to the contents of the dissertation or thesis. 

8.5.2
Your Director of Studies will be asked to sign a form stating either that he/she believes that the dissertation/thesis is ready for assessment (in terms of both content and presentation) and that he/she therefore support the submission, or alternatively, that he/she does not support the submission but recognises your right to submit (against advice) for assessment.

ROEHAMPTON UNIVERSITY 
REGULATORY REQUIREMENTS FOR RESEARCH DEGREE THESES

Adapted from the Procedures Manual for Research Degrees. 

Http://roehampton.ac.uk/researchoffice/documents/ProceduresManualNewPoposal.doc
Theses must be typed on A4 size paper and all of the pages should be numbered.  The text should be written in English (unless the University's Research Degrees Board has given permission for another language to be used owing to the nature of the subject) and a summary of the work (under 300 words long) must be included in the thesis immediately after the title page, and wherever possible, subsidiary papers and other material should form part of the thesis (ie tapes or videos should be bound into the final thesis if it is possible).  These are the only regulatory requirements on the presentation of theses, but it is also recommended that a margin of 1 ½ inches (4 cm) on the left hand side of the pages to allow for the binding (see Regulation Part 2:16.7 and Regulation Part 4: 33.6).

ORDER OF YOUR THESIS
A candidate's thesis should follow the order:

i.  Title page - this should contain the approved thesis title as stated on the candidate's

examination entry form, the candidate's name and qualifications, a statement of the degree for which the thesis is being submitted, the name of the candidate's School, the name of the University, the University of Surrey and the date of submission.  For example:

_
An Original Contribution to Knowledge


by


A N Other BA, MA


A thesis submitted in partial fulfilment for the degree of EdD 


School of Education, Roehampton University

2001
ii. The abstract - this should be a summary of the content of the candidate's thesis and should not be longer than 300 words

iii. Contents page - this should be a listing of the contents of the candidate's thesis, giving 

page numbers for each section and chapter, and is best presented in tabulated form

iv. Acknowledgements - this is where a candidate has the opportunity to thank the people 

and organisations who have assisted in her/his work

v. The main body of the thesis - usually this will follow the format Introduction, 

Chapters, Conclusion

vi. Appendices (if needed)

vii. Bibliography - this should be a complete listing of all of the relevant works the 

candidate has consulted and should demonstrate critical judgement in the selection of the 

material included.

It is preferable to bind theses as one volume but some candidates like to present their 

appendices as a separate volume especially if they are of substantial size.

PRESENTATION OF THESES
Examiners will take account of presentation and accuracy when considering theses. 

Candidates should, therefore, make sure that their thesis presents a logical progression of 

argument, which is clear, and consistent in the style of its presentation, that tables and 

illustrations are clearly labelled, and that the bibliographical references are clear.

BIBLIOGRAPHIES
There are no hard and fast rules about bibliographies and each subject area has different 

practice so candidates are advised to speak to their supervisors and subject Librarians about the most appropriate style to adopt for their subject area.  

� ‘Perfect’ binding is a method of binding single pages by glueing them together on the spine of the document  
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