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B.
FEATURES OF THE FIELD

1.
Title:

The field is available in the following forms:  BSc (Hons) Nursing:Registered Nurse
2.
Modes of Delivery

The field is offered in the following alternative patterns: Full Time 3 Years & Via the Accelerated /Diploma programme
3.
Features of the Field 

This three year programme is offered as a full-time programme and consists of a one year Common Foundation Programme and two year Branch Programme. Students who successfully complete the Common Foundation Programme are eligible for the award of Certificate of Higher Education in Health Studies if they choose to terminate their registration at this point.  Year two of the programme and semester one of year three are identical to that of the DipHE Nursing programme.  Students on the BSc(Hons) Nursing programme, who feel that they would prefer to continue their studies at level two, may have the opportunity to move to the third year of the DipHE Nursing Programme in Year three and complete with a Diploma and professional qualification.  Conversely there may be opportunities for students on the DipHE Nursing Programme, who feel able to study at level three, to undertake Year three of the BSc (Hons) Nursing Programme and complete with a degree and the professional qualification.  
C.
EDUCATIONAL AIMS OF THE FIELD

The specific aims of this programme are:

· To prepare a competent, reflective and accountable qualified nurse enabled to actively participate within changing healthcare contexts and capable of applying enhanced analysis, synthesis and decision-making skills, to ensure that practice is informed by the best available evidence

· To develop a qualified nurse able to promote interprofessional understanding, co-operation and teamworking who is committed to the concept of enhancing personal and professional development through lifelong learning

· To provide a learning environment that will foster independent and creative thinking which will ensure that education is practice-centred and will equip students with the knowledge and skills to achieve fitness for practice, purpose, award and professional standing

D.
LEARNING OUTCOMES (OBJECTIVES) OF THE FIELD

1. Knowledge and Understanding

These outcomes are mapped against the NMC Standards of Proficiency (NMC2004) (Appendix 2),  Academic and Practitioner Standards (QAA2001) (Appendix 3),  and Knowledge and Skills Framework (DH2004) (Appendix 4)

On completion of the full field students will be able to:
	
	Academic & Practitioner Standards (Degree)
	Knowledge & Skills Framework
	NMC Standards of Proficiency

	1. Critically evaluate own skills, knowledge and practice in accordance with the NMC Code of Professional Conduct (NMC2004) and contribute to the development of others
	1, 5
	Dimension 2 Level 5
G1 Level 4
	1 a, b, c, d, e, f

2 a, b, c, d, e

8 a, b, c, d, e, f

17 b

	2. Promote the equality, diversity and rights of individuals and groups, and recognise and challenge discriminatory practice
	17, 22
	Dimension 6 Level 6
	3 a, b, c, d

	3. Critically analyse and interpret data and appraise the value for care delivery and management
	27
	IK1 Level 4
IK3 Level 4
	6 c

15 c

	4. Critically analyse roles within the multi-professional team and implement and evaluate partnership working in patient-centred care
	3, 9, 19
	HWB1 Level 5

HWB2 Level 6
HWB3 Level 5
HWB4 Level 5
HWB5 Level 6
HWB6 Level 6
HWB7 Level 6 
	13 a, b, c


2. Cognitive (thinking) Skills


On completion of the full field, students should be able to:

	
	Academic & Practitioner Standards

(Degree)
	Knowledge & Skills Framework
	NMC Standards of Proficiency

	5. Demonstrate critical understanding of research-based knowledge and its application to nursing practice
	2, 6, 10, 15, 16, 18, 20
	HWB 2 Level 5
HWB 5 Level 6
HWB 7 Level 6
	8 a, b, c, d, e, f



	
	Academic & Practitioner Standards

(Degree)
	Knowledge & Skills Framework
	NMC Standards of Proficiency

	6. Articulate and justify decision-making and problem-solving processes associated with nursing practice
	6, 13
	IK 2 Level 5
IK3 Level 4
	11 a, b, c, d

15 d

	7. Capitalise on the potential for health improvement for patients, clients, and groups through the development of health education/promotion strategies
	4, 12
	HWB 1 Level 5
HWB 4 Level 5
	5 a, b, c


3. Practical Skills

On completion of the full field students will be able to:
	
	Academic & Practitioner Standards

(Degree)
	Knowledge & Skills Framework
	NMC Standards of Proficiency

	8. Practise in accordance with NMC guidelines, the NMC Code of Professional Conduct 2004 and other appropriate ethical and legal frameworks recognising own abilities and limitations
	1, 15, 17
	Dimension 2 Level 5
	1 a, b, c, d, e, f

2 a, b, c, d, e, f

	9. Establish and maintain effective communication with patients, clients, carers and other healthcare professionals contributing coherent and logical arguments to support decision-making in complex matters
	23, 25
	Dimension 1 Level 5
	4 a, b

	10. Participate in a range of quality assurance and risk management strategies to create and maintain a safe environment
	7, 11
	Dimension 3 Level 5
	12 a, b, c, d, e

	11. Critically examine the impact of political and social contexts on the provision of health and social care, and utilise this knowledge to contribute to service development
	21
	Dimension 4 Level 5
	9a

	12. Critically evaluate research findings, suggest changes to practice and contribute to healthcare research to inform practice development
	24
	Dimension 5 Level 5
IK3 Level 4
	8 a, b, e

9 a

	13. Use relevant theoretical and research evidence to inform a comprehensive, systematic and accurate assessment of the health and wellbeing needs of clients/patients and provide creative solutions to healthcare situations
	14, 20
	HWB 2 Level 6
HWB 6 Level 6
	6 a, b, c

	14. Demonstrate the skills to formulate and implement a plan of care where possible in partnership with patients, clients, their carers, family and friends
	16, 18, 20
	HWB 7 Level 6
	7 a, b, c

	15. Demonstrate the skills required to deliver  safe, sensitive, and creative, patient-centred care in a variety of professional care contexts
	15, 26
	HWB 5 Level 6
	8 a, b, c, d, e, f

	16. Demonstrate sound clinical judgement across a range of situations and professional care contexts, in order to critically evaluate the effectiveness of care delivery
	6, 13
	IK 2 Level 5
IK3 Level 4
	11 a, b, c, d

15 d

	17. Provide appropriate levels of guidance, role-modelling and support to others in the management of healthcare delivery
	8
	G6 Level 4
	14 a, b, c

17 a, b

	18. Demonstrate a commitment to the need for continuing professional development and personal supervision activities in order to enhance knowledge, skills, values and attitudes needed for safe and effective nursing practice
	1, 5, 17
	Dimension 2, Level 5
	16 a, b, c, d


4.
Key Skills

On completion of the field students will have acquired the following key skills: (Appendix 5)

	On completion of the field students will have acquired the following transferable skills:

	
	
	KU Key Skills
	Knowledge & Skills Framework
	Academic & Practitioner Standards

(Degree)
	Standards of Proficiency

	a. Communication Skills
	Engaging confidently in professional communication using appropriate strategies
	a - e Stage 3
	Dimension 1 Level 2
	23, 25
	4 a, b

	b. Numeracy
	Manipulating and interpreting data and their significance for care delivery
	a – d Stage 3
	HWB2 Level 3

HWB6 Level 3

HWB7 Level 3
	26
	15 b

	c. Information, Communication and Technology
	The application of information technology and management that takes account of legal and ethical considerations
	a – d Stage 3
	IK1 Level 1

IK2 Level 1
	27
	15 c

	d. Teamwork
	Working effectively in partnership with peers, colleagues, and others as appropriate
	Stage 3
	HWB1 Level 3

HWB2 Level 3

HWB3 Level 2

HWB4 Level 2

HWB5 Level 3

HWB6 Level 3

HWB7 Level 3
	19
	13 a, b, c

	e. Independent Learning
	Acquiring the skills and attitudes necessary to continue learning in a range of professional settings
	Stage 3
	Dimension 2 Level 3
	1
	16 a, b, c, d


E.
FIELD STRUCTURE
The field is part of Kingston University’s Undergraduate Modular Scheme. The credit rating for the award of a BSc (Hons) is a minimum of 360 credits – 120 credits at levels 4,5 & 6

For the BSc (Hons) Nursing: Registered Nurse Programme the credit rating is:-

· 120 credits at level 4

· 120 credits at level 5

· 120 credits at level 6

The main subject components of the field are:

· Nursing Theory and Practice

· Biological Sciences

· Social Sciences – Psychology and Sociology

· Social Policy

· Communication Studies

· Information Technology

· Research Methods and Applications

· Health Promotion and Teaching

The Annual Plan and Modular Framework for this field are presented in the following pages.

Most modules within the Field are credit rated with thirty credits. In the Common Foundation Programme and first year of the branch Programme, 50% of the modules are theory and 50% are combined theory and practice.  In year three of the field all modules are combined theory and practice in Semester one and 50% theory and 50% practice in Semester two.. 

The theory practice modules enable the emphasis on practice in the programme to be made explicit and valued through the accreditation process.  Consultation with students has identified that two thirty credit modules (double modules) within a semester are more popular than up to four fifteen credit modules (single modules). Whilst the number of theoretical assessments is reduced the amount of student effort remains the same.  The fifteen credit modules that have been retained within this field are those currently validated that are shared with other professional groups 

Figure 1: Modular Framework BSc (Hons) Nursing: Registered Nurse (ADULT branch)
	Common Foundation Programme
	
	
	
	ADULT BRANCH PROGRAMME

	Year 1 Full Time
	
	
	
	Year 2 Full Time
	Year 3 Full Time

	Semester One
	
	Semester Two
	
	
	
	Semester One
	
	Semester Two
	
	Semester one
	
	Semester Two

	
	
	
	
	
	
	
	
	
	
	
	
	

	Foundations of Nursing

Code:ZJ1011

(Theory & Practice)

Level 4        30 Credits
	
	Ethical Practices in Health & Social Care

(Shared Learning)

Code:ZJ1013

(Theory)

Level 4        15 Credits
	
	
	
	Life Sciences for Adult Nursing

Code:ZA2001

(Theory)

Level 5        30 Credits
	
	Knowledge to Deliver Adult Nursing Care

Code:ZA2003

(Theory)

Level 5        30 Credits
	
	Knowledge Required for Decision-Making in Adult Nursing

Code:ZA3005

(Theory & Practice)

Level 6      30 Credits
	
	Management & Interprofessional Working

(Shared Learning)

Code:ZJ3010

(Theory)

Level 6      15 Credits

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Psychosocial Aspects of Healthcare

(Shared Learning)

Code:ZJ1014

(Theory)

Level 4        15 Credits
	
	
	
	
	
	
	
	
	
	Nursing in a Culturally Diverse Context

Code:ZJ3011

(Theory)

Level 6      15 Credits

	
	
	
	
	
	
	
	
	
	
	
	
	

	Foundations of Healthcare Practice

(Shared Learning)

Code:ZJ1012

(Theory)

Level 4        30 Credits
	
	Developing Nursing Skills for Inter-professional Practice

Code:ZJ1015

(Theory & Practice)

Level 4        30 Credits
	
	
	
	Skills and Practice for Adult Nursing: 1

Code:ZA2002

(Theory & Practice)

Level 5        30 Credits
	
	Skills and Practice for Adult Nursing: 2

Code:ZA2004

(Theory & Practice)

Level 5        30 Credits
	
	Skills and Practice for Adult Nursing: 3

Code:ZA3006

(Theory & Practice)

Level 6      30 Credits
	
	Using critically d evidence to develop effective practice

Code:ZA3012

(Theory & Practice)

Level 6      30 Credits
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FIELD REFERENCE POINTS 

1. Nursing Philosophy

The purpose of nursing is to make a positive difference to the health and well-being of individuals, their families and society; good nursing makes people feel better. Registered Nurses practise within a variety of health and social care settings and work with a diverse range of colleagues to achieve their purpose. Nursing work takes place within a complex and constantly changing care environment.

The unique contribution Registered Nurses make to the delivery of health and social care is in their concern for the patient or client’s point of view, as well as seeking solutions to their problems and meeting their needs. Registered Nurses pay attention to every aspect of human well-being, treating people as subjects rather than objects. Through the use of   interpersonal skills, Registered Nurses bring about positive change where help, healing, recuperation and improvement are needed.  

Registered Nurses influence lives through their ability to empathise with others at the same time as using evidence-based practice and research to inform their clinical decisions and judgements. Registered Nurses instil trust and confidence through the creation of intimate relationships with the people they serve. 

2. Programme Philosophy

The contemporary healthcare environment poses a challenge for the development of current and future nurse education, in which nurses must acquire the knowledge, skills and attitudes to provide safe and holistic care for all service users.  This curriculum has been developed to meet the Standards of Proficiency required by the Nursing and Midwifery Council (NMC 2004).  It is also informed by Government Policy, other strategic initiatives and local service delivery plans, as well as the developing Knowledge and Skills Framework (DH 2004).  It has benefited from recommendations made by professional, patient/service users, and carer groups.  The purpose of this curriculum is to communicate the values, knowledge and skills of nursing and to achieve this it recognises that:

· Contemporary nursing must reflect the dynamic and diverse nature of society

· Nursing, therefore, has to adapt to the patient/service user so that care can be given wherever or however it is needed

· Graduate nurses must be able to demonstrate the ability to work in partnership with service users

· Graduate nurses promote inter-professional working with health and social care providers

· Graduate nurses must demonstrate knowledge and skills in analysis, synthesis, evaluation and decision-making to deliver a high standard of nursing care

· Graduate nurses are expected to be reflective and dynamic practitioners

· Graduate nurses must be supported and encouraged to engage in lifelong learning

It is essential that recruitment strategies encourage widening participation to facilitate a diversity of student contribution in the delivery of the curriculum.  There must be flexible modes of delivery, personal development pathways, well supported practice based learning and teaching experiences, and strong partnership between education and practice.

This curriculum has been designed to be student friendly whilst acknowledging the needs of the patient/service user and carer as the focus of all nursing, health and social care delivery.  Most significantly it builds upon the established strengths and the fundamental values that nursing has traditionally held and what has been known to be effective in the past in enhancing the quality of care.  Ultimately its core principle is to develop practitioners whose practice is patient/service user led and who will instil trust and confidence and make a positive difference to people’s lives

3. Consultation

Extensive consultation has taken place to inform the development of this curriculum, and contributions have been received from:

· Senior Trust Managers through the Workforce Development Operational Group and Director of Nursing Forum

· Colleagues from the Strategic Health Authority

· Practitioners through the Key Liaison Lecturer/Trust Named Person Forum, Mentorship Forum, and the establishment of a ‘virtual’ reference group

· Colleagues from local partner Further Education Colleges through the Curriculum Steering Group

· Students through the Staff Student Consultative Forum, Student Representative Meetings, and Student Survey

· Service User – The School of Nursing has a User Consultative Forum which meets regularly and contributes a valuable perspective to curriculum development and implementation.  The Forum has been in operation for five years and since November 2004, the joint Chair has been appointed to the part-time post of Service User Patient and Public Involvement.  The postholder will be reviewing and mapping current service user input to programmes and identifying new strategies for user involvement. This post is supported by the Workforce Development Group (WDG) of the SHA and the postolder is a member of the curriculum steering group for this programme.

A Partnership Implementation Forum is being set up to implement and evaluate this programme following approval and validation.  Membership will include representatives from Trusts, PCTs, the Independent Sector, Further Education Colleges, and the User Consultative Forum.  Student views will be collected through evaluation activity and via representatives at the Staff Student Consultative Committee

The Field has been designed to take account of NMC Competence Requirements for Pre-Registration Nursing Programmes, the UKCC Commission Report Fitness for Practice and the QAA National Qualifications Frameworks for Higher Education (Academic and Practitioner Standards). Learning Outcomes have been mapped against the Academic and Practitioner Standards (QAA 2001), NMC Standards of Proficiency (NMC 2004) and the Knowledge and Skills Framework (DH 2004).

The curriculum framework draws upon the guiding principles on which the NMC requirements for programmes leading to entry to the Professional Register as a Registered Nurse are based (NMC2004). These principles underpin the curriculum design, content and organisation to ensure that all Academic and Practitioner standards (QAA 2001) and Standards of Proficiency (NMC 2004) are achieved.  These principles are:

· Provision of client-centred care

· Management of care

· Adherence to the NMC Code of Professional Practice

· Lifelong Learning

· Quality and Excellence

· Ethical and Legal Obligations

· Respect for individuals and communities

· Evidence based practice

· The changing nature of Health and Social Care

The above are embodied in the domains outlined in the NMC Standards for Proficiency which are used to illustrate curriculum content namely:

· Professional and Ethical Practice

· Care Delivery

· Care Management

· Personal/Professional Development

The programme has been written to reflect contemporary health and social care practice and allows for the development of indicative content and course delivery to ensure that changes in nursing practice can be incorporated during the period of validation.

G.
TEACHING AND LEARNING STRATEGIES 
The learning and teaching strategy of the Faculty of Health and Social Care Sciences is based upon the Kingston University Learning and Teaching Strategy (2003/5) which focuses upon three key areas:

· Learning, teaching and assessment

· Student support and guidance

· Implementation

The strategy has the following goals: 

· To improve the student experience of learning, teaching and assessment, whenever possible exploiting information and communication technologies to do so

· To continue to develop a framework for student support and guidance integrated into the curriculum

· To ensure structures and procedures are in place to support the implementation of the strategy

Introduction

A range of teaching strategies are discussed in the following sections; however, specific to this programme is the opportunity to share learning within the multiprofessional context. The programme has a wide range of settings for practice learning available across health and social care sectors. These settings enable inter-professional experience and learning to be undertaken which is reinforced through theory utilising the inter-professional environment of the Faculty of Health and Social Care Sciences.  Cross Faculty learning takes place in the Common Foundation Programme in three modules and again in year three .This has been an exciting development since the programme was implemented. Students on this programme benefit from being taught by a range of academic staff from medical, allied professions, and social care. The strategy of problem based learning is integrated within the shared learning component, and enables the students to consider the client problems within a variety of contexts, and exchange ideas and learning with  students from other professions. The shared learning component enables the student to begin to define their own professional boundaries for their future within the multiprofessional workplace. During the second year of this programme, students will have the opportunity to share learning with the students on the Dip H.E Nursing programme, this will be carefully instigated to ensure students feel integrated into the learning community and yet retain their own association and identity within the (Hons) Nursing BSc programme.  This development is viewed as an opportunity for nursing students from different programmes to learn together and as a preparation for their future in working together in the health and social care environment. They will benefit from core study days delivered across all branches of nursing

Within this programme the opportunity to learn about other contexts of health and social care is provided through the module entitled ‘Nursing in a Culturally Diverse Context’. Students are enabled to undertake national and international visits; examples of these have included South Africa, Finland, Russia, India  and Barbados. Previous students have commented that this aspect of the course provides a challenging learning experience that enables them to develop insight into the nature of health and social care in different cultural settings.
The proposed teaching and learning strategies take account of several key factors; the widening entry gate for admission to  the programmes, the demands of the profession to prepare students who are competent and fit for practice, the  curriculum philosophy, as well as the educational drive towards student-centred learning.

The teaching and learning strategies aim to prepare students who are life long learners, active problem solvers, who are able to think critically and practice competently - this is important in a health care environment where there is an increasing proliferation of knowledge, change in direction and where clients are presenting with multiple, complex problems. 
The Client Case Study Group

In smaller groups, the students will discuss client care studies and critical incidents. This strategy will enable students to develop the skills of reflection, analysis and decision-making. The strategy will also provide an opportunity for the development of the students’ interpersonal and communication skills through their shared interaction. The lecturer will facilitate the discussion and enable reflection and analysis, summarising the outcomes and the process of learning.

Discussion Groups

The formal discussion group strategy will be used in the small group setting. The discussion method will enable students to pool ideas, encourage student participation, and challenge individual thinking. Also the students’ communication and analytical skills will be developed. 

Clear teaching guidelines will be given at the commencement of the discussion. The lecturer will supervise the discussion group to enable the quieter students to participate and ensure the discussion remains focused. 

User Forums Discussion/Debate

Users with specific experiences of different illness will be asked to contribute and participate in discussion and debate, identifying their experiences of being a user with the health care system and describing issues and factors that influenced their care and their view of the health professional role in relation to the nursing care they received. 

Patient Journey Days are used to develop insight into the needs of clients with specific medical issues. Examples of these are: the cancer client, the client with coronary heart disease. These days provide the opportunity to involve voluntary support groups and users’ perspectives in the delivery of care.  Other health care professionals also contribute to the days so that students can gain insight into the roles of the multi-professional care team. These days have been organised by the adult branch lecturers, it is planned to develop similar days within the different branches.

Experiential Learning Groups

Particularly in the Mental Health branch programme, experiential learning has been utilised to enable students to understand the dimension of group dynamics, the development of self awareness and interpersonal skills.  This strategy will continue within the Mental Health branch, the other branch programmes will develop this strategy. Skilled lecturers will provide the opportunity for reflection on and in learning challenge to self and reactions to others.

Guided Study
Guided study will form part of the blended learning strategy; this will occur in small groups or be undertaken by the individual student. Guided study sessions will be planned, aims and learning outcomes stated, guidelines and references for each learning activity will be given. Tutorial support will be available. This strategy will encourage independence in learning; students will receive immediate feedback and will be able to consult lecturers for further help by email tutorials or face to face tutorials. 

Lectures
This strategy will be used to facilitate learning within the large group situation. Lecturers will outline the key concepts and current research within the subject area. Aims and learning outcomes for each lecture will be in the module handbook and discussed at the beginning of each session.  A range of audiovisual resources will be used in complementing the lecture. Clarification, synthesis and analysis of the presented material will be encouraged through pre planned questioning, discussion and debate.  A summary of the lecture and relevant references will be given at the end of the session.

Project Groups 

Projects will be undertaken either by an individual student or by a small group of students. The topics will be negotiated – the aims of the project will be clarified, it is expected that projects will encourage the development of teamwork, foster the ability to work together, and enable the development of individuals’ confidence. Following the completion of the project students will be encouraged to present the project to the wider group – through this activity, development of the students’ presentation, communication and teaching skills will occur. This teaching method will be particularly applicable within the branch programmes. 

Independent Project Work BSc (Hons) Nursing) will enable individuals to undertake an investigation of a scientific/practical issue following critical appraisal of the research literature.  

Role Play

This strategy will be used to develop the students’ analytical skills and problem-solving ability. The method will also enable students’ to apply new knowledge. Case scenarios and the roles will be clearly defined. A time of reflection and discussion will follow each role-play, enabling the student to extract ideas and determine their own learning through analysis of the situation.

Simulations

An imitation of some aspect of caring/nursing and life in an authentic environment will be provided usually within the skills laboratory. Roles will be designated and the whole simulation will be supervised to ensure safety. A period of student reflection will follow each simulation to enable students to identify key concepts, skills and processes.

The Seminar

Student led-seminars, as well as teacher-led seminars, will be used in smaller groups. The seminar topic will be published with relevant papers, before the commencement of the session. This will enable the students to extract their own ideas and questions about the subject area, thereby offering the students the opportunity to demonstrate participation in the seminar.

Skills sessions will aim to develop the students’ clinical and interpersonal skills as well as reinforcing the theoretical components of learning. Practical skill sessions will involve short presentations, demonstrations, observation and practice under supervision in a simulated environment. This requires the use of equipment, models, measurement and data handling. Skills acquisition will be recorded in students’ professional portfolios.

Tutorials

These provide a forum for discussion between small groups of students and the lecturer.  This approach will allow the exploration of complex issues and foster the development of critical appraisal skills. It will give an opportunity to address specific problems students may have in relation to the theoretical and practice elements of the course.  Students will be notified of independent reading required in advance of tutorials.

Workshops will be used to explore and debate key concepts, fostering integration of theory and practice.  Short presentations, followed by group-work discussions and feedback will provide students with an opportunity to present verbal arguments, practice presentation skills and lead/facilitate discussions. In the branch programme and the top-up BSc, clinical workshops will be established that bring together students, clinical and academic staff.

Reflection

Reflection will provide an opportunity for students to explore their experiences. Students will be encouraged to critically assess the content and processes of the learning and practice experiences. This will include technical, social, political and economical aspects of practice. Critical incident analysis will be part of this learning method; this will occur within the classroom and practice settings. Through this strategy the student will develop questioning, critical thinking and problem-solving skills. Students will be encouraged to maintain a portfolio of evidence summarising the reflective activities.

Learning Contracts

This is an active form of learning which will require the student to negotiate goals for a specific aspect of learning in relation to the module outcomes. Students will negotiate with the lecturer specific goals according to their identified learning need – this will help the student to develop the skills of time management and independent study skills.

Concept Mapping will be used to develop the students’ critical thinking and problem-solving skills. Concept mapping will help the student to connect the meanings of the concepts, therefore grasping the whole, as opposed to a series of facts, in which the students may be unable to make connections. Concept mapping will also enable the student to sort out the complexities of client situations by the comprehensive analysis of assessment data and care planning.

Blended Learning

This is a mixture of learning strategies including face to face teaching situations and e-learning. E-learning and more traditional forms of learning are truly blended and interdependent. E-learning will utilise the facilities of Studyspace and web based activities (see below). Tutoring resources will be available through e- tutoring and off line group tutorials. In addition, distance and open learning packages will further promote independent student learning activity. During the development of these activities the guidelines of quality in the QAA Code of Practice: Collaborative Provision and Flexible and Distributed Learning (October 2004) will be adhered to. Computer and IT skills will be taught early within the course so the students can actively and confidently participate in this learning activity.  

These self-directed, student-centred learning activities will enhance the students’ confidence; develop lateral thinking and the skills of investigative enquiry, thereby promoting within the student the ideals of becoming an independent life-long learner.
Study space– Learning Management System

Parts of this programme will be delivered utilising Study Spaceto enhance and support student learning. Computer based learning strategies are well documented in the literature. Students entering this programme will be introduced to computer technology early in their course – they will be encouraged to be self directive and student centred in their learning activities, thereby promoting life long learning. The module outlines developed for this programme will be available to the student viastudyspace.  Also reading lists and links to websites and journal articles will be incorporated onto the Study spacesystem via talis.  In addition, students will be able to access relevant learning activities reflective of the module content; examples of these include videos of their simulated experiences in the skills laboratory, interactive material, biological programmes, worksheets, MCQtests, exercises and group work.  Modules which are primarily delivered via the use of Studyspace will reflect the identified learning outcomes of the module.  Extended learning activities used to complement the content, which may have been delivered in the past in a more traditional manner, will also be available.  For example activities can be focused to extend students to Level 6 work.  The use of studyspace will also enable conferencing activities via chat rooms and discussion boards and provide the opportunity for immediate feedback to students. Students can access announcements regarding the organisation of the module via the studyspace system.  All programmes will be designed according to the QAA benchmark standards and piloted before general use by the students

Problem-Based Learning (CBL & PBL)  

Shared learning within some of the modules of the Common Foundation Programme is based on the principles of PBL.  There is considerable literature on the benefits of PBL on the professional curriculum.  Savin-Baden (1997) suggested that PBL helps bridge the theory-practice gap, encourages students to construct knowledge for themselves and to be ‘active creators rather than passive receptors of knowledge’.  It also aids retention of knowledge gained through application to real problems.  Nursing lecturers contributing to the course will be experienced in this learning strategy and staff development opportunities are available to all staff to enable them to develop new methods of teaching and learning.

Interprofessional Learning

Shared learning opportunities have been identified as taking place between nursing disciplines (interdisciplinary) and between student nurses and other professionals (interprofessional).  Interprofessional learning will involve any combination of nursing, midwifery, medicine, physiotherapy, radiography, and social work and is demonstrated in modules.

ZJ1012
Foundations of Healthcare Practice

ZJ1013
Ethical Practices in Health and Social Care

ZJ1014
Psychosocial Aspects of Healthcare

ZJ3010
Management and Interprofessional Working

In addition the Faculty aims to ensure that all students participate in one of the following experiences:

· Shared group tutorials each semester using incidents from practice and problem-based learning methods led by academic staff from nursing, medicine, social work, physiotherapy, and radiography.

· Teaching and learning in practice through interprofessional tutorial groups led by liaison teachers. These will take the form of clinical workshops and will take place in a range of settings including the skills laboratory and primary care settings. 

· Engagement in the multidisciplinary teaching ward in one of the PCTs.

· Simulated experiences in the skills laboratory


Student Support
A variety of support mechanisms are available to students throughout the programme. These include local provision of pastoral support and support with learning, and the support provided centrally by Kingston University and St George’s, University of London.

These central services include financial support for students on the NHS Bursary, health care services (including counselling), support for students with disabilities) and accommodation. Students can self-refer to these services or can be referred by staff in the Faculty. English language support for speakers of other languages is also available

Pastoral support is provided by Pastoral Support Lecturers/Personal Tutors. Students are allocated to a named member of academic staff who will be available to provide support related to personal issues and refer the student on as appropriate.

Support with literacy and numeracy is provided in a number of ways – through the use of blended learning and through optional drop-in sessions. 

Teaching and Learning Strategies for Work Based Learning


Practice-Based Learning

There are a number of challenges to learning in practice within a practice-based curriculum for pre-registration students.  These include the changing context of health and social care delivery, the drive for quality, national standards and local flexibility, working and learning in partnership, and developing skills and competencies that enable students to be fit for practice, purpose and award. The issue of fitness for purpose is particularly challenging as the geographical area covered by NHS London  has an ethnically, culturally and demographically diverse population profile with varied health and social care needs.  To ensure fitness for purpose, the learning in practice opportunities must reflect this diversity

Working in partnership with the NHS London through the development of a service reference group has facilitated the meeting of these challenges utilising a process that has influenced the shape, structure and content of the curriculum both in theory and practice.  Strategies have been developed that enable continuing support for the development of learning opportunities throughout the programme.  These include a working group that consists of representation from all stakeholders to focus on clinical experience and the development of learning opportunities.

The Field Board includes service representation and encourages debate and makes decisions on issues related to learning in practice. The student/staff consultative committee also feeds into this arena. The emphasis on learning in practice and the need to maximise all available learning opportunities is emphasised in the following ways:

· The curriculum reflects the integration of theory and practice in the outcomes of modules. The Faculty and service partners have worked together to develop these outcomes in the context of fitness for practice and purpose and the available practice learning opportunities. The outcomes are based upon the NMC Standards of Proficiency (NMC 2004).

· The curriculum identifies the nature, aims and learning opportunities required for the range of practice experiences needed across the CFP and Branch Programmes.

· The curriculum has been developed to allow for the achievement of learning outcomes in a variety of care settings. Decisions regarding allocation of students will be based on matching the learning needs of the students with the learning opportunities available within the practice setting. During the CFP of the Diploma Programme and the Adult Branch programme year two, theory and practice have been divided into two tracks enabling half of the large cohort to be undertaking theory whilst the other half is in practice and vice versa.  This will enable learning opportunities in practice to be maximised and reduce group size within the larger branch programme and CFP.  Extensive discussions with key stakeholders has been undertaken to facilitate this configuration of theory and practice.

· Placements within a care setting will be of no less than six weeks duration. Students will be encouraged to maximise the learning opportunities available to them within their placement by accessing areas complementary to their placement, e.g. following a patient through a surgical care pathway including out-patients, ward, theatre, recovery and return to the ward. There will be equity of learning opportunities for students in order to fulfil the requirements of the NMC and the EU Directives, and the range of experience in hours will be recorded.

· The programme is proficiency-driven and should be student–centred and facilitative. The acquisition of skills will be facilitated by learning and teaching in the skills laboratory in addition to clinical placement. Students will be encouraged to maximise their learning opportunities and where appropriate to identify additional or ‘value added’ skills that they can develop within their care setting. There will be an emphasis on portfolio development and the provision of evidence by the student to demonstrate the achievement of outcomes, proficiencies and skills.

· Students will have learning opportunities earlier in the programme both within simulated and care settings. These opportunities will be branch specific enabling the students to focus upon relevant client groups.

· Students will have a period of supervised practice in the last fifteen weeks of their branch programme. This practice experience will provide a transitional period from student to qualified nurse. The experience will have clearly identified practice outcomes. Students will demonstrate the achievement of these through the assessment of practice. 

· The partnership between the Faculty ,Service Partners and NHS London  both at strategic and local levels, will enable the planning, mapping and forecasting of practice experience for students, which is crucial to the successful implementation of the programme.

· There is a clear communication strategy between students. Faculty and service staff focusing upon the nature and outcomes of practice experience. A strategy has been developed to facilitate the identification, development and monitoring of new practice placements and opportunities. 

· There is a clearly identified support strategy for students to support their learning in practice. 

Meeting European Union directives

The NMC Standards for Proficiency (NMC 2004) reflect the requirements of the European Union. They indicate a need for all students undertaking a pre-registration adult branch nursing programme to receive “practical instruction” about their chosen branch and also about nursing related to child, mental health and maternity care.  This requirement will be met for all pre-registration students through specific modular content within the Common Foundation Programme and the development of patient/client pathway days.  These days will be held during the Common Foundation programme and will consist of group activities, videos, the opportunity to meet members of different client groups through the Service User Forum and other appropriate activities.  Similar activities will also occur in the Skills Laboratory simulations which enlist the help of service users. The outcomes of these activities will be demonstrated and documented within a log book maintained by the student.

H.
ASSESSMENT STRATEGIES 

The continuous assessment scheme has been developed in partnership with all stakeholders. The overall strategy reflects national standards, the learning and practice outcomes of the Common Foundation and Branch programmes and takes account of the preparation, support and workload of mentors, assessors and lecturers. The needs and diversity of the students undertaking the programme have been considered in the design of the strategy.

The assessment scheme is designed to reflect the NMC Standards for Proficiency (NMC 2004) and the NMC Code of Professional Conduct Standards for Performance and Ethics (NMC 2004), these are integrated within the learning and practice outcomes for the common foundation programme and branch programme. 

The aim of the assessment scheme is to ensure that the student will be able to practice proficiently and confidently as a first level nurse.

The assessment strategy is integral to the teaching and learning processes and incorporates strategies of self-assessment, formative assessment and summative assessment. The assessment scheme encourages students to focus on the learning processes and application of knowledge and skills in practice – for students to view the assessment process as an undistinguished part of the mural of learning 

The assessment scheme has a variety of strategies, reflecting the diversity of the students’ learning styles, culture and previous experiences of education and practice.   

1.
The Developmental Framework 

The assessment framework is based on the concept of development steps – this is integral within the assessment strategy. Key stages of expected personal and professional development will be identified. The stages will provide the student with a driving force directed at achievement in their learning and professional development, thereby encouraging the ideals of the life long learning process. Each stage will also provide the opportunity for the student to reflect on their progress (self assessment) and receive feedback from the key players within the teaching and learning milieu.  This developmental framework integrates formative, summative and self-assessment and encourages the development of critical thinking and reflection.  

2.
Assessing Student Performance

Assessment of theory and practice will be continuous with progression points at the end of each academic year. A range of assessments will be used to assess integrated theory and skills focused practice outcomes of individual modules. 

Modular outcomes are derived from the overall CFP or branch outcomes, guiding principles, and transferable skills of the programme.

The framework for assessing theoretical work is a taxonomy based on the work of Bloom (1956), and Kingston University Undergraduate Modular Scheme (UMS). Each theoretical assignment has specific assessment criteria. A set of grading criteria developed for UMS using SEEC descriptors is expressed as levels of knowledge and understanding, analysis, synthesis and evaluation in academic assignments.  This enables academic work to be graded identifying and measuring the standard and levels of performance and consistency of marking across disciplines and modules.

The main elements of the assessment strategy are:

1. Assessment of theoretical elements of modules

2. Achievement of practice outcomes and standards for proficiency

3. Acquisition of core skills (identified within a record of skills) plus “added value” skills

4. Achievement of snapshot assessment

5. Achievement of a specific professional practice proficiency.

3.
Practice Assessment

Discussion and consultation with the key stakeholders have identified a series of drivers in relation to practice assessment:

· To meet the requirements of Fitness for Practice Purpose and Award, thereby ensuring the protection of the public

· To consider the Knowledge  and Skills Framework (DH Agenda for change  2003)

· To consider the role and responsibilities and workload of the mentor and the student

· To develop a robust  and valid assessment of practice strategy, maximising  the use of existing, well evaluated  assessment tools, whilst minimising the impact of  failing to  fail (Duffy.K (2004) ‘Failing Students, NMC Financed Study, www.nmc-uk.org/nmg/main/publications/mentor_study.pdf)

· To develop strategies to maximise the support available to mentors in practice

· To consider the use of  service involvement in the assessment process

· To adhere to Kingston University Regulations

The practice assessment strategy contains elements of the scheme used for the current programme.  Responding to the identified drivers the strategy has been modified and developed.  Through this development, an increase in the validity, rigour and robustness of the strategy is predicted. Additional strategies have been incorporated including a ‘snapshot’ of the students practice progress 

4.
Key Elements of the Practice Assessment Strategy

Professional Conduct (part of scheme for current programme)

Emphasis is placed on the monitoring of professional attitudes, values, behaviours and conduct within each area of practice experienced by the student.  This is reflected in the development of a professional practice proficiency that must be demonstrated in each practice experience with evidence of unprofessional conduct treated as an automatic first attempt fail in practice irrespective of the stage of the programme. This documentation will take the form of a Portfolio of Learning and will form a major piece of assessed work providing evidence of achievement in practice

Record of Skills (part of scheme for current programme)

The skills focused outcomes of the integrated modules reflect activities that are undertaken as part of the module and can be assessed as learning occurs e.g., core skills within the skills laboratory.  However, assessment of core skills will mainly occur in the practice setting and be assessed by practice assessors. Students will be required to provide evidence for the integration of the knowledge, skills and competence demonstrating professional judgement and experience. To maximise the learning opportunities available, students can also identify “added value” skills outcomes, which they are able to achieve in addition to the core skills outcomes.

Once a skill is successfully achieved there is no requirement for re-assessment although the skill maybe revisited e.g., basic life support, and the student may expressed further learning and demonstration of advancement in competence.

Standards of Proficiency

For each practice, experience specific standards of proficiency will be identified for the student to achieve. Students will demonstrate that they have observed, practiced and attained the standard. Mentors will be asked to provide written evidence of their overall decision of student attainment or lack of achievement in the standard.  It is envisaged that this additional evidence will increase the reliability and validity of the assessment tool 

Snapshot Assessment 

At the end of each programme year a ‘snapshot’ of the students’ progress in practice and the development of skills will be required. The snapshot will provide a single picture of the students’ attainment – this snapshot will be taken as a single one-off assessment. 

At the end of the first and second year this will be via an OSCE (Objective Simulated Clinical Examination) conducted in the skills laboratory  Whereas the snapshot for the third year will be undertaken in the practice learning environment and the student will be observed and assessed in the management of care 

Mentors will be asked to provide evidence of how their decisions have been made thereby increasing the reliability and validity of the assessment tool 

The student reaches the required level of expertise at each progression point.

Portfolio of Learning

Documentation of evidence from students of their reflection on practice and achievement of the above strategies will be included within the portfolio of learning.

5.
The Theoretical Assessment

Throughout the programme a broad range of theoretical assessment strategies have been designed to ensure student achievement of the learning outcomes of each module. Examples of these include multiple choice examinations, scenario-based assignments, presentations and reflective exercises, projects and essays.

Each module handbook will present clear assessment guidelines indicating requirements for a Pass – relevant references, appropriate reading material and recent research will also be highlighted within the module handbook and will be supplemented during the teaching process.

Students will be required to achieve a pass in each assignment. In the case of failure the student will be given a second attempt. In accordance with the Kingston University, regulations for assessment, mitigating circumstances can be presented before the actual date of the assessment (Kingston University Guidelines on Mitigating Circumstances available at: 

http://klic.kingston.ac.uk/student/policies_regulations.htm).

6.
Student Progress

Students have the opportunity to review their performance and at the end of year two may request to move to the DipHE Nursing Programme to complete their course of study with a diploma and professional qualification.

Summative assessments test the achievement of learning and practice outcomes within modules or at the end of the course.  These marks contribute to the final award.

Data concerning the student’s personal, professional and academic progress and development will be obtained from self-assessment through profiling, reflection and practice documents; peer-assessment through group projects and feedback; and from clinical supervisor/lecturer assessment through observation and feedback, in response to written and verbal assignments and presentations and  personal tutorials. The portfolio of learning will be used by students to aid their reflection of progress during the developmental stages of review
	
	SEMESTER 1


	SEMESTER 2

	YEAR 1 CFP
	Code: ZJ1011

Foundations of Nursing
Theory/Practice Module

Level 4            30 Credits

Essay:                    1500 words

Assessment of Practice

Code: ZJ1012

Foundations of Healthcare Practice

Theory 

Level 4             30 Credits

EMI/MCQ, OSCE


	Code ZJ1013

Ethical Practices in Health and Social Care

Theory Module

Level 4                        15 Credits

Seminar Presentation and Linked Report  1000  words

Code: ZJ1014

Psychosocial Aspects of Health Care

Theory Module

Level 4                        15 credits
Presentation and essay                   1000 words

Code: ZJ1015

Developing Effective Nursing Skills for Inter-Professional Practice

Theory/Practice Module

Level 4            30 Credits

Portfolio and Personal Development  Plan

Assessment of Practice


	YEAR 1 SEM    
	ADULT BRANCH
	MENTAL HEALTH

BRANCH
	CHILDREN’S NURSING

BRANCH
	LEARNING DISABILITY

BRANCH

	1
	Code:ZA2001

Life Sciences for Adult Nursing

Theory module

Level 5             30 credits

Online Examination (1hr)

Code: ZA2002

Skills and Practice for Adult Nursing: 1

Theory/Practice Module

Level 5           30 Credits        

Essay:2000 Words

Assessment of Practice


	Code: ZM2001

Becoming a Mental Health Nurse

Theory Module

Level 5               30 credits

Online Examination (1 hr)
Code: ZM2002

Assessment and Practice of Mental Health Care Needs

Theory /Practice Module         

Level 5            30 Credits

Reflective Essay: 2000 words

Assessment of Practice

             
	Code: ZC2001

Becoming a Children’s Nurse

Theory Module

Level 5               30 credits

Online Examination (1hr)

Code: ZC2002

Assessment of Care Needs

Theory/Practice Module

Level 5               30 credits

Essay: 2000 words

Assessment of Practice


	Code: ZL 2001

Becoming a Learning Disability Nurse

Theory Module

Level 5               30 credits

Online Examination (1hr)

Code: ZL2002

Assessment and Practice of Care Needs

Theory/Practice Module

Level 5               30 credits

Report: 2000 words

Assessment of Practice 



	SEMESTER     
	ADULT BRANCH
	MENTAL HEALTH

BRANCH
	CHILDREN’S NURSING

BRANCH
	LEARNING DISABILITY

BRANCH

	2


	Code: ZA2003

Knowledge to Deliver Adult Nursing Care

Theory Module

Level 5         30 Credits

 Unseen Examination (3hrs)

Code: ZA2004

Skills and Practice for Adult Nursing: 2

Theory/Practice Module

Level 5         30 Credits

Package and Report 1000 words

Assessment of Practice


	Code: ZM2003

Planning, Implementing and Evaluating Care

Theory Module

Level 5               30 Credits

Unseen Examination (3hrs)

Code: ZM2004

Multicultural Health Care Practice in Mental Health
Theory/Practice Module

Level 5         30 Credits

Care Study 2000 words

Assessment of Practice


	Code: ZC2003

Planning, Implementing and Evaluating Care

Theory Module

Level 5               30 Credits 

Unseen Examination (3hrs)

Code: ZC2004

Principles of Care for Acutely ill Children and their Families

Theory/Practice Module

Level 5         30 Credits

Essay 2000 words

Assessment of Practice


	Code: ZL2003

Planning, Implementing and Evaluating Care

Level 5 

Unseen Examination(3hrs)

Code: ZL2004

Roles of Health and Social

Carers

Theory/Practice Module

Level 5         15 Credits

Case Study 2000 words

Assessment of Practice




YEAR 3 SEM 1
	ADULT 
	MENTAL HEALTH
	CHILD
	LEARNING DISABILTY

	Code: ZA3005

Knowledge required for Decision- Making in Adult Nursing

Theory/Practice Module

Level 6          30 Credits

Essay-2500 words

Assessment of Practice

Code: ZA3006

Skills and Practice for Adult Nursing: 3

Theory / Practice Module

Level 6           30 Credits

Presentation

Assessment of Practice

 
	Code: ZM3005

Principles and Practice of Mental Health Nursing: 1

Theory/Practice Module

Level 6          30 Credits

Essay-2500 words

Assessment of Practice

Code: ZM3006

Altered Health Status and Health Promotion

Theory/Practice Module

Level 6             30 Credits

Essay  2500 words 

Assessment of Practice


	Code: ZC3005

Nursing children in Specialist settings: 1

Theory/Practice Module

Level 6            30 Credits

Essay-2500 words

Assessment of Practice       

Code: ZC3006

Nursing Children in Specialist settings: 2

Theory/Practice Module

Level 6           30 Credits

Presentation

Assessment of Practice
	Code: ZL3005

Altered Health Status and Health Promotion

Theory/Practice Module

Level 6            30 Credits

Essay-2500 words

Assessment of Practice

Code: ZL3006

Promoting Mental Well Being

Theory/Practice Module

Level 6           30 Credits

Essay 2500 words

Assessment of Practice




YEAR 3 SEM 2
	ADULT
	
	
	

	Code: ZJ3010
Management & Interprofessional Working
Theory/Practice Module

Level 6          15 Credits

Essay-Words- 2500
Assessment of Practice

Code: ZJ3011
Nursing in a Culturally Diverse Context  (presentation)
Theory / Practice Module

Level 6           15 Credits

Presentatio
Assessment of Practice

Code: ZJ3012

Using Critically apprived Evidence to develop Effective Practice

Level 6   30 Credits
Theory / Practice Module

Essay-Words-4000

Assessment of Practice
	
	
	


I.
ENTRY QUALIFICATIONS

1. The minimum entry qualifications for the field are:

1.
The minimum entry qualifications for the field are normally met by:

a. 210 points in total with a minimum of 180 points from 6 unit awards; A2 level science is preferred as one of the 6 unit awards. 5 GCSE including English Language, Mathematics and a Science subject graded A to C

b. Kite marked Access Course to Higher Education

c. Other equivalent qualifications

The qualifications listed are the qualifications most commonly held by applicants to the field. . Applications are encouraged from applicants who hold equivalent qualifications. Diversity of prior student achievement is a recognised and valued element of the programme.

In addition to the minimum academic entry requirements listed, all short-listed applicants will undertake a selection exercise consisting of a comprehension and a numeracy test. This assessment will ensure that the applicant meets the NMC numeracy and literacy requirements.

2.
Typical entry requirements set for entrants to the field are: 

Applicants to under-graduate nursing programmes come from rich and diverse education, cultural and ethnic backgrounds as a result of the School’s enthusiastic approach to widening participation 

For very many of our students, they are the first family member to enter Higher Education and as such, they do not have the cultural capital to draw upon that the “traditional” “A” level school-leaver might have. 

In order to help prepare students from non-traditional backgrounds, throughout the academic year, the School provides six Study Skills Days to all students who are offered a place on an under-graduate nursing programme. Attendance is not compulsory, although during the selection process, a student may be recommended to attend the event. The purpose of the Study Skills Day is to help students prepare for studying in Higher Education prior to the programme. They are taught by Faculty staff and take place on Saturdays.

 In a safe and supportive environment, the Study Skills Day gives students the opportunity to:

· meet current students and discuss their experience of studying nursing

· meet academic staff who provide under-graduate nursing programmes

· become familiar with university teaching styles and the Learning Resource Centre

· discuss successful strategies for achieving in HE

· attend a numeracy lecture

· practise critical reading skills

· review a variety of study skills texts

· network with each other thereby reducing an element of anxiety associated with joining a large group and making friends

To further help students prepare for the programme, a pre-enrolment study package has been designed by the staff who will be teaching and supporting students in the first year of the programme. The aim of the package is to encourage students to prepare proactively for learning in Higher Education. It will be sent to students 2 months before the programme commences
J.
CAREER OPPORTUNITIES

Extensive career opportunities are available within the NHS,Home Office,Voluntary  & Independant health care settings
K.
INDICATORS OF QUALITY

The Field was part of the QAA Major Review of Nursing and Midwifery in 2004, the judgements of which were as follows:

· Academic and Practitioner Standards – Confidence

· Learning and Teaching – Commendable

· Student Progression – Commendable

· Learning Resources and their effective utilisation - Commendable

The field was commended in a number of areas in the Nursing and Midwifery Council Annual Monitoring reviews in  2004 (Adult Branch), as part of the QAA Major Review

External Examiner reports confirm that quality standards are met by the field.

L.
APPROVED VARIANTS FROM THE UMS/PCF

COURSE REQUIREMENTS FOR REGISTRATION ASSESSMENT AND AWARD OF BSc (Hons) Nursing  

1. Introduction

All students must follow the approved programme of academic work and nursing practice experiences appropriate to their chosen Branch programme. Students must satisfy all assessment requirements of the programme in order to progress from the Common Foundation Programme to the Branch Programme and to be eligible for the award of BSc (Hons) Nursing.

2. Awards

Students who successfully complete the Common Foundation Programme and a Branch Programme are eligible for the award of BSc (Hons) Nursing and recommendation to the NMC for registration on Part, 12, 13, 14 or 15 of the Professional Register for Nurses, Midwives and Health Visitors dependant up on the programme studied.

Students who terminate their studies before the end of the course are eligible for the award of credits under the Kingston University Credit Accumulation and Transfer Scheme for those modules successfully completed.

Students who terminate their studies following successful completion of the Common Foundation Programme are eligible for the award of Certificate of Higher Education in Health Studies.

3. Registration

Students must register on an approved programme of full time study leading to a BSc (Hons) Nursing Parts 12, 13, 14 or 15 of the Professional Register.

The Programme will normally consist of a maximum of four 30 credit modules for the Common Foundation Programme and eight 30 credit modules for the Branch Programmes.

The minimum period of registration on the BSc (Hons) Nursing Programme is 156 weeks or 3 years.

The maximum period of registration on the BSc (Hons) Nursing Programme is 260 weeks or 5 years.

Within the minimum and maximum period of registration on the Programme students must fulfil the course requirements of Kingston University and the NMC for registration on Part 12, 13, 14 or 15 of the Professional Register for Nurses, Midwives and Health Visitors.

4. Duration of the Programme and student attendance

The Common Foundation Programme is designed to be completed in one year of full-time study and integrated nursing practice experiences.

The Branch Programme is designed to be completed in two years of full time study and integrated nursing practice experiences.

Students must attend all elements of academic and practice modules in order to fulfil the statutory requirements of the NMC for Registration on Parts 12, 13, 14 or 15 of the Professional Register for Nurses, Midwives and Health Visitors and the requirements of Kingston University.

5. Interruptions during the course

The Common Foundation Programme and Branch Programme must be completed within the maximum period of registration.

Interruptions during the course shall be taken as a continuous period inclusive of the first day of absence regardless of any single or composite reason.

Where the interruption is more than 21 days but less than six weeks, this should normally be completed prior to the end of the Course Programme.

Should it be necessary for a student to interrupt her/his attendance on the Programme for a period of more than six weeks, either in composite periods of leave, or in a single period of leave, the student may be discontinued from the programme. Where the period of interruption is more than six weeks in total, students may be allowed to re-register and rejoin the programme at an appropriate point.

The individual circumstances of each student will be considered by the Programme Assessment Board regarding decisions and eligibility to re-register and rejoin the Programme.

6. Assessment

The assessment regulations are as specified in the Kingston University Undergraduate Modular Scheme Regulations.  The regulations conform to the requirements of the Nursing and Midwifery Council.

Assessment of performance in nursing practice will be conducted by practice supervisors, who have undertaken an NMC approved programme of preparation in teaching and assessing in clinical practice, or its equivalent.

·  A student may be re-assessed once in each assessment of nursing practice.

7. Compensation for failure

Compensation applies only to academic elements of modules.

Compensation will not be applied when:

· The assessment/examination is assessing an area of knowledge required to be tested under the NMC outcomes for entry to Branch or proficiencies for entry to the professional register, and which has not and will not be sufficiently tested elsewhere in the course programme.

8. Viva Voce Examinations

The Programme Assessment Board and External Examiners have a right to examine by viva voce in addition to the assessment regulations specified in this document.

This is normally only offered once during a programme either at the end of the Common Foundation Programme or at the end of a Branch Programme. This form of assessment may be used:

a. to determine difficult or borderline cases;  such additional assessment being used only to raise and not to lower a student's marks;

b. as an alternative or additional assessment where valid reasons for poor performance have been established.

9. Progression from the Common Foundation Programme to the Branch Programme

A formal progression point will occur at the end of the Common Foundation Programme.

Students must complete 1533 hours of Theory and Practice during the Common Foundation Programme in order to progress to the Branch Programme.

To be eligible to proceed to the Branch Programme a student must complete and achieve a pass 40%, Grade D- in all of the academic elements of each module and demonstrate the required level of competence in all assessments of nursing practice thus meeting the outcomes identified by the NMC for entry to a Branch Programme (NMC 2004).

The Programme Assessment Board will determine the suitability of students to proceed from the Common Foundation Programme to the Branch Programme.

Where a Programme Assessment Board determines that a student may not continue/progress, credit will be awarded for modules that have been awarded a pass grade.

10. Completion of the  Branch Programme

Students must complete 3,067 hours of Theory and Practice during the Branch Programme.

Students must achieve a pass 40%, Grade D-, in all of the academic elements of each module and demonstrate the required level of proficiency in all assessments of practice within the Branch Programme thus meeting the proficiencies identified by the NMC for entry to the Professional Register (NMC 2004).

Application for registration with the NMC cannot be made until all requirements of the course are successfully completed.

11. Assessment for an award

The Programme Assessment Board will determine the suitability of students for the award of a BSc (Hons) Nursing and make recommendations to the NMC for entry to Parts 12, 13, 14 or 15 of the Professional Register.

BSc (Hons) Nursing 

To be eligible for a Bachelor's degree with Honours a student must have achieved at least 120 level 4 credits plus at least 120 level 5 credits plus at least 120 level 6 credits.

The calculation of the Honours classification is based on current KU/ the UMS Regulations Classification .

