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B.
FEATURES OF THE FIELD

1.
Title:


The field is available in the following forms:

MA Child Centred Interprofessional Practice (Birth – 19 years)

2.
Modes of Delivery


The field is offered in the following pattern:

Part Time 
3. Features of the Field

Background

The Masters programme in Child Centred Interprofessional Practice is one of a suite of tiered courses offered by Kingston University’s Institute for Child Centred Interprofessional Practice (ICCIP
). The position of the course within ICCIP has been central to the design and development of the programme.  ICCIP was set up in 2008 to provide the lead for all Kingston University’s activities feeding into the global, national and local agendas of  improving the welfare, opportunities and potential of children and young people from 0-19 years.  The Institute’s remit encompasses:  the provision of award-bearing courses  in child centred interprofessional practice from Foundation Degree to Masters level; the provision of short courses in leadership and management for interprofessional working; community outreach activities; a programme of conferences and seminars.  These aspects of ICCIP’s activity are underpinned by the Institute‘s research agenda which addresses a number of key questions around ethical frameworks, service user outcomes, and issues of management and supervision as they relate to multiprofessional teams and workgroups providing services to children, families and carers.  Students studying on the Masters programme will therefore be part of a community of academics and practitioners engaged in developing interprofessional working within the children’s workforce and will be able to draw on, and contribute to, research within ICCIP.

This programme will suit graduate practitioners who work with children and/or young people and who are committed to interprofessional practice in social work, strategic management, health care, education, teaching assistants, Special Educational Needs Coordinators, early years, extended schools, youth justice, youth work or the private, voluntary, maintained, independent and third sectors of the children‘s workforce. The programme will also support moving between professions. 

Kingston Univeristy is committed to widening participation reflected in the Strategic Plan.
‘The scale of the University and our range of academic activities are a reflection of our commitment to widening participation, extending opportunities (through student expansion) and enhancing the employability of its graduates (through, among other things, employer engagement)’.  
University Strategic Plan (2009). 
ICCIP courses will provide opportunity for students‘ from all appropriate professions and work based settings to share expertise and develop a shared language and understanding of interprofessional  practice. The course will offer opportunities to reflect on practice in order to improve outcomes for children and young people. There will be a focus on the interplay between theory, practice and critical engagement from a range of  perspectives and for students‘ to apply their expertise to areas with which they are familiar and other areas where they may not be so familiar and yet need to be more informed such as children, young people and the law, chidren’s rights as well as local and global issues that may impact on their lives.
ICCIP draws upon a wide range of academic and professional expertise from three faculties: Arts and Social Sciences; Health and Social Care Sciences and Business and Law. The quality, relevance and professional expertise of its activities are guided by an Advisory Board composed of strategic managers and policy makers, including the Children’s Workforce Development Council (CWDC), by a Local Authority Forum and by regular stakeholder events.    

Policy Context

Both in the UK and overseas an interprofessional approach to the health, welfare, education, development and protection of children and young people is at the forefront of policy agendas.  In England government policy is expressed in the Every Child Matters agenda (2003) which articulates the importance of reframing services, improving integration and developing a new children’s workforce that can work across the boundaries of education, health, the youth justice system and social care.  Although the exact nature of this proposed service and workforce reconfiguration is still evolving, the case and pressure for change is compelling, and is reinforced by the recommendations of the new Laming Report (2009) which stresses the need for multiagency training in order to create a ‘shared language and understanding‘ around the key activities of all those services who work to protect children. The MA in Child Centred Interprofessional Practice is designed to contribute to the enhancement of leadership, management and strategic development within the children’s workforce so as to improve outcomes for children and young people.

The MA programme in Child Centred Interprofessional Practice

The MA in Child Centred Interprofessional Practice is designed for those who work in strategic roles in any area of the new Children’s Workforce and for graduates wishing to develop careers in this area. The course is open to anyone who has a good first degree in a relevant area and to those whose background is characterised by practitioner experience at an appropriate level in a relevant field. The course offers a rigorous academic curriculum including training in research methodology that will enable students to undertake a substantial piece of independent research rooted in their own or others’ professional experience.
The content and structure of the MA programme is informed by two vital considerations:  firstly (like all ICCIP courses) by the requirements of the Government’s Common Core of skills and knowledge for the Children’s Workforce (2005); secondly, by input from employers and policy-makers. The core substantive areas enable students to analyse and evaluate critically government policy, and practice and policy in local, national and global contexts. They will gain a deeper understanding of the relationship between different professions and of the challenges of working within and across disciplinary boundaries. They will have an understanding of the relationship of research to the formation, implementation and evaluation of interprofessional practice and engage with current trends and debates in the exploration of interprofessional issues.  Students will have the opportunity to practise policy formation, to hone leadership and management skills, and to enhance their capacity to engage at an advanced level in debates around different disciplinary policies, roles and responsibilities legal, ethical and practical.

The MA in Child Centred Interprofessional Practice has a rich and varied programme which will equip students for a range of careers that will enable movement across disciplines on the Integrated Qualifications Framework (IQF). It also prepares students for entry into an academic doctoral programme as well as practitioner research posts.   As with other ICCIP courses, a distinctive feature of the programme is the way in which it combines three complementary sources of expertise: input from academics from a wide range of relevant disciplines (including Social Work, Children’s Nursing, Primary, Secondary and Early Years Education, Family Law, Youth Justice, Criminology), input from visiting professionals from multi-disciplinary environments; and input from the students themselves whose varied backgrounds and insights from across the children’s workforce is a key resource for teaching and learning.

The innovative delivery pattern of the course is designed to meet the needs of students who will mostly be in full time employment.  The series of intensive weekends will foster the establishment of a strong cohort identity within which students will be able to explore interprofessionality and engage in debates across disciplines.  Between weekend sessions students will engage in online debate research training exercises and will have access to individual tutorial support.
C.
EDUCATIONAL AIMS OF THE PROGRAMME
The aims of the Masters programme are built upon the Government’s Common Core of skills and knowledge for the Children’s Workforce (2005)
 which requires skills and knowledge in six areas of expertise: 

· Effective communication and engagement;

· Child and young person development

· Safeguarding and promoting the welfare of the child

· Supporting transitions

· Multi-agency working

· Sharing information

Prior to starting the course students’ will be encouraged to join the study skills course run in September to up skill their academic study skills. Although this course is open to anyone joining MA courses it is particularly supportive for those that may be returning to study after many years. Students will have access to a range of support that will include a personal tutor who will be available at specific times (by appointment) throughout the intensive weekend sessions. There will be extended breaks during weekend sessions where students will be encouraged to use the Learning Resources Centre (LRC) to improve their academic study skills. The sessions will be specified in the Student Handbook. There will be a Virtual Learning Environment (VLE) to facilitate the creation of on-line critical literature resource bank. 
The main aims of the MA programme are to enable students to:
· acquire an in depth theoretical and practical awareness of child development, as well as critical analysis of different professional perspectives of child development, in relation to the Every Child Matters (2003) and the ‘Common Core of skills and knowledge for the Children’s Workforce’ (2005);

· comprehensively understand legal, ethical and good practice perspectives in relation to safeguarding children and young people in an inclusive environment;

· understand different professional systems and have a thorough understanding of the objectives, concerns and perspectives of all professions in the children and young people’s workforce;

· understand and critically evaluate the dynamics of interprofessional practice in relation to leading and managing;

· comprehend crucial aspects of the management of change for example: models of multi agency commissioning and the roles of different professionals within commission services;

· identify roles, responsibilities and systems for interprofessional practice in different settings for example: Children’s Centres, Extended Schools and Children’s Trusts;

· analyse contemporary theoretical and practical issues and engage with the debates, boundaries and definitions relevant to interprofessional practice; 

· carry out sophisticated analysis, extrapolation, synthesis and judgement relevant to research methodology and complete and extended piece of work using appropriate academic protocols and presentational formats.
D.
LEARNING OUTCOMES (OBJECTIVES) OF THE PROGRAMME
On successful completion of the programme students will be able to:

1.
Knowledge and Understanding

· identify, analyse and evaluate crucial aspects of how different professional systems operate

· develop and demonstrate strategic management skills relevant to working in multi professional contexts 

· articulate a critical understanding of policy, legal and ethical issues and their relevance, applicability and limitations in interprofessional practice

· demonstrate an advanced level of knowledge and ability to evaluate developments and models of interprofessional practice  

· critically evaluate and contextualise claim making in interprofessional practice

· indepth and critical evaluation of literature and evidence based claims relevant to interprofessional practice 

· implement an independent research project, which is at the forefront of the students own practice in interdisciplinary practice

2.
Cognitive (thinking) Skills
· deal with complexity, gaps, boundaries and contradictions in a culturally complex knowledge base using appropriate strategies;

· frame a confident response to problems of autonomously synthesising information  and ideas to provide innovative solutions;
· show competence in self evaluation and reflective practice;

· undertake critical analysis of the role of theory in underpinning practice;

· evaluate the ethical issues arising from research;

· identify the characteristics of good research and researchable problems;

3.
Practical Skills

· engage actively  with a multi disciplinary, multi agency community of peers in academic debate, dialogue and reflection;
· compare systemic practices within different professions and their assessment procedures;
· work interprofessionally to safeguard children and young people;

· identify, plan and evaluate strategic options;
· independently evaluate  alternative approaches (including their own) together with the ability to present, discuss and report accurately to others;

· present and orally defend original work to ‘critical friends,’ peers and staff;

· analyse data using appropriate strategies including ICT;

4.
Key Skills

On completion of the field students will have acquired transferable skills to:

a.

Communication Skills

receive and respond to a variety of information; take part in discussions; select, extract and collate information from appropriate sources; present information in a variety of formats including  using ICT. 
b.

Numeracy

apply numerical skills and techniques to quantitative situations for example; collecting data (where appropriate); evaluate quantitative data; perform appropriate calculations. 

c.

Information, Communication and Technology
make effective use of computer systems to aid data transfer and presentation for example: present different forms of information in appropriate ways to a wider audience; search for, retrieve and store information; engage in effective on-line communication.

d.
Teamwork

work effectively across professions and  disciplines. 
e.

Independent Learning

manage and organise their own work to attain leading to attain objectives within timelines; use appropriate research skills; monitor and review personal and professional development.
E.
FIELD STRUCTURE

This field is part of the University’s Postgraduate Credit Framework (PCF).  Fields in the PCF are made up of modules which are designated at level M (a small amount of level 3 credit may occasionally contribute to a postgraduate field).  Single modules in the framework are valued at 15 credits and the field may contain a number of multiple modules.  The minimum requirement for a Postgraduate Certificate is 60 credits, for a Postgraduate Diploma is 120 credits and for a Masters degree is 180 credits.  In some instances the Postgraduate Certificate or Postgraduate Diploma may be the final award and Postgraduate Certificates and Postgraduate Diplomas may be offered to students who only complete specified parts of a Masters degree.   The awards available are detailed in section A and the requirements are outlined in this section.  All students will be provided with the PCF regulations. 

The MA is designed for students who either have significant work experience in a strategic capacity within the children’s workforce and/or are educated to BA (Hons) level. The essential themes that the course addresses (based on the Common Core of skills and knowledge for the Children’s Workforce (2005) are therefore subject to in-depth enquiry analysis throughout the MA. The Induction Weekend asks students to give a preliminary analysis of their own strengths and weaknesses in relation to developing interprofessional practice: an analysis that will be available for them to review as the course progresses.  The module Different Practices and Professions gives a detailed understanding of the theoretical and practical elements of interprofessional practice and the opportunity for students to share their expertise, roles and responsibilities in the current climate of change in the workplace. 

Year 1 of the MA deals with central issues vital to the childrens’ workforce – professionals’ roles, development of 0-19 year olds, safeguarding and interprofessional practice – and also prepares students for research.  Year 2 looks at crucial aspects of strategic interprofessional practice – leading and managing, law and ethics and inclusive practice – and concludes with a substantive piece of research. 

Child Development 0-19 years deepens students’ understanding of child development across age phases. Safeguarding Children will ensure that students are cognisant of key legislation, theory and practice as they relate specifically to safeguarding. Working Together extends their knowledge, skills and understanding of how good interprofessional practice can ensure effective communications within and across multi agency, multi discipline areas. Research Methodology, a continuous strand across the course, ensures that students’ are reflective practitioners and are equipped with the knowledge and skills to undertake a substantial piece of independent academic research. 

The Year 2 module Leading and Managing in multi-professional environments (a double module) promotes the skills of influencing policy change through leadership and management. Law and Ethics gives students the knowledge and understanding of legal and ethical issues required to critically engage in interprofessional practice when working with children, young people, families and carers. Inclusive Practice provides understanding of the principles, theory and practice of inclusion and invites students as ‘reflective interprofessional practitioners’ to consider the working environment and occupational cultures of institutions and organisations. Finally, the Dissertation is an opportunity for student to pursue an area of enquiry of relevance to their own career and aspirations over a longer piece of in-depth work. 
Duration of study:
Part time mode:
2 academic years (over a series of intensive weekends)
Structure of the Field

Year 1

	Module

Code
	Module Title
	Credits
	Level
	Semester
	Indicative weekend sessions

	
	Induction Weekend 
	--
	--
	1
	September

	IPM400
	Different professions and their practice
	15
	7
	1
	October  x 2

	IPM401
	Child development 0-19 years
	15
	7
	1
	November

December

	IPM402
	Safeguarding Children
	15
	7
	2
	January

February

	IPM403
	Working Together
	15
	7
	2
	April

May

	IPM404
	Research Methodology
	15
	7
	1 and 2
	(runs as a strand in all weekend sessions)


	Module

Code
	Module Title
	Credits
	Level
	Semester
	Indicative weekend sessions

	IPM405
	Leading and Managing in different multi-professional environments
	30
	7
	1
	October x 2

November

	IPM406
	Law and Ethics
	15
	7
	1
	November

December

	IPM407
	Inclusive Practice
	15
	7
	2
	April

May

	IPM408
	Dissertation
	45
	7
	2 and Summer period
	February

March


Year 2
F.
 Field Reference Points

· The awards made to students on the Masters programme are awarded intermediate qualifications and comply fully with the Framework for Higher Qualifications.
· All of the procedures associated with course comply with the QAA Code of Practice for Higher Education.

· Sector-Endorsement is being sought from CWDC and inclusion on the Integrated Qualifications Framework.

· Links with partners and CWDC have informed development of the curriculum.

· Other reference points include provision for particular necessary qualifications in specific areas for example; nursing and ability to prescribe medicines are already validated and can be substituted for another module normally to be decided in discussion with the tutor or Director of Studies for that area.
G.
 Teaching and Learning Strategies
The teaching and learning strategies deployed in the MA programme have been designed for attendance at a series of intensive weekends.  The pattern of delivery for most taught modules will be two intensive weekend sessions supported by blended learning activities and tutorials. The exceptions to this will be the Leading and Managing in different multiprofessional environments module, a 30 credit module taught over three weekends.

During the first weekend – the Induction Weekend - students will be asked to make a preliminary analysis of their own strengths and weaknesses in relation to interprofessional practice.  They will also be invited to sketch any research interests they may already have. These ideas will be there for them to review as the course progresses, and will initiate their thinking for the Research Methodology module which will be included as a strand in each of the weekend sessions of the first year.  Students will be assigned an individual tutor.

A distinctive feature of the course is its delivery by a multi-agency, multi-disciplinary team. Teaching will be delivered and managed by Kingston University academics who have practical, professional and research experience. In addition expert external practitioners, including LA strategic managers, employers, doctors, social workers and those in allied professions, will contribute to the programme.   They will be able to demonstrate the way in which cross-agency working can be informed by a combination of theory and practice, and will offer valuable insights into working environments, subjects and areas that may be unfamiliar to some of the students. 

Within the framework of each intensive weekend there will be a mix of lecture, seminar and tutorial sessions. Lecture sessions will draw on a range of academic disciplines and will apply a variety of methodologies and perspectives to the consideration of critical issues relating to interprofessional practice. The lectures will be supported by seminars, small group work, case studies, peer review, interactive workshops, individual tutorials blended learning, presentations and student-led events, providing many opportunities for students to engage in critical dialogue with lecturers and fellow practitioners. Interprofessional working can frequently generate lively debate; consequently the teaching and learning environment is designed to ensure that students feel free to exchange and discuss ideas throughout the course on the basis of reasoned and evidence based argument. 

Students will prepare for their research from an early stage, with research methods elements running through all the modules. This will enable them to develop and refine their research proposal as the course progresses. There will also be opportunity for students to demonstrate their on-going learning through a portfolio of learning and an assignment and poster presentation that support their dissertation 
The course has been designed within the framework of the University’s policy and guidelines on work based learning. For students with disabilities and special educational needs, the University’s SENDA guidelines are clear that following discussion with students and tutors, particular arrangements may be made so that all students will, where reasonable, have the opportunity to gain access to work based learning outcomes.  
H.
ASSESSMENT STRATEGIES

The assessment strategies used in this programme complement the teaching and learning strategy and are designed to assess the development and extent of students’ knowledge and understanding of child centred interprofessional practice. They are also designed to test students’ presentational and practical skills in a variety of ways.  This is achieved by means of a set of challenging assessments such as case studies, critical reviews and reflective journals (see table above).  Assessments have been designed to foster critical reflection in different ways.  All modules have some element of formative feedback, ranging from discussions of draft work to peer led scrutiny of research progress.
Each of the taught modules (with the exception of Research Methodology) will be assessed at the end of the 6 week block in which the module is taught.   Research Methodology will be assessed by means of a portfolio of work and a poster presentation submitted at the end of the first year.

A major element of the Masters programme is the dissertation.  Students prepare for this from an early stage through the research methods module in the first year which will help them to refine and develop their research proposal.  In the second year two weekend sessions focus particularly on detailed planning of the Dissertation, reports on data collection/library research and on guidance on writing up.
(Appendix 1 for Mapping of Learning Outcomes) 

Appendix 2 for Mapping of Common Core: knowledge skills and understanding (2005))
(Appendix 3 for Assessment Matrix)
I.
ENTRY QUALIFICATIONS

1.
The minimum entry qualifications for the field are:

· a second class degree or relevant professional practice;

· where a potential student’s first language is not English, advanced English language competence in the form of an appropriate certificated learning (IELTS requirement of 6.5) or equivalent must be demonstrated as detailed in Kingston University’s Admissions Regulations.

2. Typical entry qualifications set for entrants to the field are:

· an upper second class degree or equivalent in a cognate subject;
      or

· evidence of relevant certificated professional practice or evidence of  extended non certificated practice in relevant operational settings;

· International students where a potential student’s first language is not English, advanced English language competence in the form of an appropriate certificated learning (IELTS requirement of 6.5) or equivalent must be demonstrated as detailed in Kingston University’s Admissions Regulations.

All certificated and non-certificated learning will require verification. In the case of certificated learning, this will require the presentation of relevant certificates and/or confirmation from the awarding-giving body. In the case of non-certificated learning, verification will be established in the course of the interview to which all applicants will be invited, or, where appropriate, through the submission of supporting documentation and evidence. 
J.
CAREER OPPORTUNITIES
Students graduating from this Master’s course will be well equipped to develop a variety of careers in the new and emerging children and young people’s workforce.  They will have gained a more detailed understanding of the knowledge, skills and experience of interprofessional practice from a variety of perspectives. They will have learned about administration, policy development, and leading and management strategies to support effective decision making in order to be ‘agents of change’ for interprofessional practice such as:
· effective strategies for safeguarding babies, children and young people;

· interprofessional roles and responsibilities in multi agency working;
· programme evaluation and research;
· early years;

· monitoring, recording and assessment in a variety of disciplines; 

· youth justice

· nursing

· social care

· ethics 

· law
· related advocacy and policy based organisations

· Government legislation.

It will be of particular relevance to those wishing to consider careers at higher levels of strategic planning, leading and managing interprofessional practice and policy developments. 
K.
INDICATORS OF QUALITY

In 2009, CWDC sector-endorsed the Early Years Foundation Degree in a number of areas for example; Local Authority Forum; working with employers; excellent teaching and a high level of student satisfaction. In the 2008 the CWDC Inspection of the Early Years Professional Status (EYPS) course, CWDC found it to be outstanding in all areas. Furthermore, Education which consists of 80% work based learners came second nationally in the 2009 May Guardian newspaper league table.

In the recent Research Assessment Exercise, the Business and Law Schools gained excellent results demonstrating the significance and impact of research in the Faculty. Kingston Business School is delighted to have been granted successful EPAS accreditation for two major sets of programmes within the Business School.
In Health and Social Care Sciences, external examiners' reports regularly commend the quality of learning, teaching and assessment, plus standards of student support and achievement. St. George’s medical school provides student support services comparable to no other university, assisting students in their career to success. 98% of all students take advantage of the academic and personal assistance the University makes available.

L.
APPROVED VARIANTS FROM THE UMS/PCF


N/A
MA CHILD CENTRED INTERPROFESSIONAL PRACTICE

MAPPING LEARNING OUTCOMES

LEVEL 7

	
	Learning Outcomes
	IPM

400
	IPM

401
	IPM

402
	IPM

403
	IPM

404
	IPM

405
	IPM

406
	IPM

407
	IPM

408

	1
	Identify the primary objectives and concerns of the various professions working with birth to 19 years;
	(
	
	
	(
	
	
	(
	(
	

	2
	Identify and critically appraise the conventional boundaries of each  profession’s perspectives;
	(
	
	(
	
	
	(
	(
	
	

	3
	Describe and compare the systemic practices within different professions and their assessment procedures;
	(
	
	
	
	
	(
	
	(
	

	4
	Critically evaluate professional theories and models in relation to inter-professional practice.
	(
	(
	
	(
	
	(
	
	
	

	5
	Critically evaluate contemporary issues and theories of children’s development from birth to19 years;
	(
	(
	
	
	
	
	
	(
	

	6
	Critically appraise factors that can hinder a child’s health and well being:
	
	(
	(
	
	
	
	
	(
	

	7
	Consider a range of psycho-social theories and pathological concepts in relation to different outcomes at different stages of children and young people’s development;
	(
	(
	(
	
	
	
	
	(
	

	8
	Reflect on the implications of these theories, factors and concepts for interprofessional practices;
	
	(
	
	
	(
	
	
	
	(

	9
	Demonstrate knowledge and critical understanding of a wide range of relevant theoretical knowledge and child welfare policies in relation to safeguarding children and young people;
	
	(
	(
	
	(
	(
	(
	(
	(

	10
	Explore the challenges faced when working in a multi-agency and multi-disciplinary context to safeguard children and young people who may be at risk; 
	(
	
	(
	
	
	
	(
	(
	

	11
	Critically appraise the use of evidence based findings to ensure that children and young people’s needs, in relation to safeguarding, are being met by adhering to best practice;
	
	(
	(
	(
	
	
	(
	
	

	12
	Demonstrate critical awareness of how personal own values, attitudes and practice, in relation to anti-discriminatory practice, might impact on how practitioners justify interventions to safeguard children and young people at risk.
	(
	
	(
	
	(
	(
	
	(
	(

	13
	Develop knowledge and understanding of the theories and principles of the roles of other professionals in the Children’s Workforce;
	(
	
	(
	(
	(
	(
	
	
	

	14
	Understand the legal, policy and procedural frameworks of a multi disciplinary-team;
	(
	
	(
	(
	
	
	(
	
	

	15
	Understand and explore the roles and responsibilities of different disciplines and be able to develop effective working  relations with other professionals, the wider community and to know when, where and how to refer;
	(
	
	
	(
	(
	
	(
	(
	(

	16
	Recognise the importance of communication with other professionals within the boundaries of confidentiality and explore barriers to effective team working; 
	
	
	
	(
	
	
	(
	(
	

	17
	Critically evaluate the characteristics of good research and identify researchable problems.
	(
	(
	(
	(
	(
	(
	(
	(
	(

	18
	Identify different types of study design, evaluate their strengths and weaknesses and select appropriate designs in practice.
	(
	(
	(
	(
	(
	(
	(
	(
	(

	19
	Set realistic and appropriate aims and objectives for research projects
	(
	(
	(
	(
	(
	(
	(
	(
	(

	20
	Critically evaluate the importance of study design issues such as validity, reliability, bias and sample size; 
	(
	(
	(
	(
	(
	(
	(
	(
	(

	21
	Critically analyse the role of theory in underpinning research;
	(
	(
	(
	(
	(
	(
	(
	(
	(

	22
	Critically evaluate the ethical issues arising from research;
	(
	(
	(
	(
	(
	(
	(
	(
	(

	23
	Develop strategies for locating, accessing and evaluating information and use it effectively to support the research process;
	(
	(
	(
	(
	(
	(
	(
	(
	(

	24
	Develop a critical awareness of how leadership and management in    interprofessional working can influence outcomes for children.
	(
	
	
	(
	
	(
	
	
	

	25
	Critically evaluate the key theoretical frameworks and concepts in the areas of management and leadership;
	
	
	
	(
	
	(
	
	
	

	26
	Use an understanding of theoretical frameworks to inform their own management style and leadership practice;
	(
	
	
	(
	
	(
	
	
	

	27
	Lead interprofessional teams effectively to achieve positive outcomes for children;
	(
	
	
	(
	
	(
	
	
	(

	28
	Critically consider the feasibility of a common framework of values for professions working interprofessionally with birth to 19year olds; 
	(
	(
	(
	(
	(
	(
	(
	(
	(

	29
	Appraise different concepts of rights, blame and moral responsibility and their role in decision-making;
	(
	
	(
	(
	(
	(
	(
	(
	(

	30
	Examine anti discrimination policies and practices in order to make decisions in the light of ethical frameworks and codes of practice across different agencies;
	(
	(
	(
	(
	(
	(
	(
	(
	(

	31
	Identify ways to facilitate optimal outcomes for children and young people using knowledge and understanding and of legal and ethical frameworks currently in place that impact on inter-professional practices across the children’s workforce. 
	(
	(
	(
	(
	(
	(
	(
	(
	(

	32
	Demonstrate capability and commitment to practice by systematic critical reflection and evaluation of inclusion in a multi-professional working environment;
	(
	(
	(
	(
	(
	(
	(
	(
	(

	33
	Recognise and identify the principles of inclusion, research, theory and practice underpinning current practice in the children’s workforce;


	
	(
	(
	(
	(
	
	(
	(
	(

	34
	Demonstrate knowledge of legislative frameworks governing inclusive practice;
	
	(
	(
	(
	(
	
	(
	(
	(

	35
	Critically reflect upon roles and responsibilities within a multi-professional team to identify areas for personal and professional development to support inclusive practice;
	(
	
	
	(
	
	(
	
	(
	

	36
	Facilitate, enable and empower children and their families/carers to have responsibility and choice for their current and future inclusion needs.
	
	(
	
	(
	
	(
	
	(
	

	37
	Critically appraise the appropriate literature to develop an independent and focused research proposal and submit for relevant ethics committee approval.
	
	(
	(
	(
	(
	
	
	(
	(

	38
	Evaluate critically relevant methodologies and select data analysis appropriate for the specific research question.
	(
	(
	(
	(
	(
	(
	(
	(
	(

	39
	Systematically implement the project protocol, with attention to ethical considerations and practice.
	
	
	
	
	(
	
	(
	
	(

	40
	Scrutinise and critically analyse data with insight and understanding and specificity to the research question.
	(
	(
	(
	(
	(
	(
	(
	(
	(

	41
	Critically evaluate the relevance of the study to policy and practice related to interdisciplinary child-centred practice.
	(
	(
	(
	(
	(
	(
	(
	(
	(

	42
	Communicate concisely and clearly the key findings of the independent research project to a relevant audience.
	
	
	
	
	(
	
	
	
	(

	43
	Critically reflect on own practice and research and propose/apply alternative solutions to complex needs related to interdisciplinary child-centred practice.
	(
	(
	(
	(
	(
	(
	(
	(
	(


MA in Child Centred Interprofessional Practice (Birth – 19 years)

‘Common Core of Skills’ in Programme Structure

1. Effective communication and engagement with children, young people, their families and carers

2. Child and young person development

3. Safeguarding and promoting the welfare of the child

4. Supporting Transitions

5. Multi-agency working

6. Sharing Information

Level 7

	Common Core
	1. 
 Effective communication
	2. 
Child 
development
	3. 
Safeguarding
	4. 
Supporting 
Transitions
	5. 
Multi-agency 
working
	6. 
Sharing 
Information

	Different professions and their practice
	√
	√
	√
	√
	√
	√

	Child development
	√
	√
	
	√
	√
	√

	Inclusive practice
	√
	
	√
	√
	√
	√

	Safeguarding children
	√
	√
	√
	√
	√
	√

	Law and ethics
	√
	
	√
	√
	√
	√

	Working together
	√
	√
	√
	
	√
	√

	Leading and managing in different multi-professional environments
	√
	
	√
	
	√
	√

	Research Methodology
	√
	
	
	√
	√
	√

	Dissertation
	√
	√
	√
	√
	√
	√


MA CHILD CENTRED INTERPROFESSIONAL PRACTICE - ASSESSMENT MAP (INDICATIVE)

	Module Code
	Module Title
	Assessment
	Credits

	IPM400
	Different Professions and their Practice
	Critically evaluate a research paper and discusses its relevance to student’s own or another area of practice (2500 words). 

(Example: Moran, P. Jacobs, C., Bunn, A.and Bifulco, A. (2007) ‘Multi-agency working; implications for an early-intervention social work team’ Child and Family Social Work 12; 143-51). 
	15

	IPM401
	Child Development (0-19 years)
	A 2,500 word case study focusing on observation and recording of a child or young person’s developmental achievements. This would include critical discussion about a specific behaviour and the interplay of psychosocial factors that have influenced child development.
	15

	IPM402
	Safeguarding Children
	A critical discussion paper reflecting on a selected piece of direct work undertaken with a child, young person or their family, analysing the process of either an assessment or intervention that was completed. This should be in response to issues on safeguarding children and young people, demonstrating child centred inclusive practice, and drawing on the module and review of relevant literature. (2,500 words)

or

A critical review and response to a relevant research paper in relation to safeguarding. (2,500 words)
	15

	IPM403
	Working Together
	A written assignment that explores a practical aspect of inter-professional practice underpinned by theory. (2,500 words)
	15

	IPM404
	Research Methodology
	Formative: presentation of a research proposal to a group of students and staff equivalent to 500 words.

Summative: submission of a portfolio of work and poster presentation that demonstrates learning.(2,000 words)
	15

	IPM405
	Leading and managing in different multi-professional environments
	A reflective journal and an assignment that demonstrates understanding of the work of a multi-professional team (equivalent to 5,000 words).


	30

	IPM406
	Law and ethics
	Analyse a situation in the workplace (in an inter-professional team) where there might be conflict of ethical and/or legal perspectives. What ways of addressing the conflict might be appropriate and why? (2,500 words)

or

A written analysis of legal, ethical and policy issues arising in the workplace, involving critical reflection on the students’ role in making decisions that may impact on the health and wellbeing of children or young person/s. (2,500 words)
	15

	IPM407
	Inclusive practice
	Portfolio of work that explores current inclusive practice in student’s professional role. The assignment will focus on identifying areas for development, underpinned by theory and research, and will include a strategic plan to address issues raised in order to meet the needs of children, young people, and their families/carers.(equivalent to 2,500 words)
	15

	IPM408
	Dissertation
	Written dissertation underpinned by theory and practice. (8,000 – 12,000 words)
	45


� www.iccip.kingston.ac.uk


� See Appendix D for mapping of ‘Common Core’ skills against modules.


� The ‘Common Core’ is to be reviewed in 2009.  The aims and learning outcomes of the Masters programme will be monitored to ensure continuing consistency with any ensuing changes to required skills and knowledge.
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